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A Human Resgurces Development Approach
to Part-Time Faculty in the Community College

The increasing use of part-time faculty has become a matter of concern to many in the
community college. Part-time faculty are teaching an increasing proportion of classes,
and in many community colleges pert-time faculty fer outnumber full-time faculty. Why
have community collages increesed their use of part-time faculty? First, they ere often
considered “feculty of convenience,” hired when needed, with no guorantee of employment
Trom one semester to the next. Moreover, community colleges often use part-time faculty
8s 8 cost-saving measure. Although their qualifications may be identical, they are usually
paid less than full-time faculty, and they generally receive no benefits. Presumably the
lower rate of pay 1s justified beceuse they are usually not expected to hold office hour's,
nor are they expected be be involved in institutional service. Asa result, most part-time
faculty do what they ere expected todo: they come in, they teach their classes, and they
leave. Interestingly, because thev are rarely on campus, depertment chairs and full-time
faculty often essume that the part-timers are not interested in being involved. Finally,
there are often nagging doubts thet perhaps the part-time faculty are really not as well
Gquelified as the full-time facuity. From the administration's point of view, part-timers
are convenient and they w3t the college less than full-time faculty, but they do not seem to
be interested in being involved in the college, and they may not be well qualified to teach.

The frustrations of part-time faculty members have been the subject of many studies.
Some went a full-time position, but have instead settled for several part-time positions
in different conmunity colleges to make up a full teaching load, thus becoming "freeway
fliers” or "ecademic gypsies.” Some teach classes &t as many as five or six different
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colleges. Other part-time faculty work full-time in business end come to the community
college to teach one evening class each week. Usually these part-timers teach becsuse they
enjoy sharing their knowledge and skilis with students who are eager to enter the same
business or profession. Generally these part-time faculty who work full-time in business
have no interest in ultimately teaching full-time. Some part-timers may desire greater
involvement in the department.  They often feel izolated because they rarely come into
contact with other faculty members in their dspartment. For this reason, some part-time
feculty members may simply want en opportunity to meet other foculty members in the
department to exchange ideas about the classes they teach. Some may even went {0 become
more involved in the department by helping to develop curriculum in their subject area,
and they may feel frustreted when they are locked out of the departmental decision-making
process. And part-time faculty are often frustrated st the lack of facilities which ere
available to them, particulerly in the evening: office space, clerical assistance, copying
machines, and other facilities which are needed as aids to teaching. Finaily, some part-
time faculty members, particulerly those from business or industry, mey have no
previous teaching experience. If they are not assisted by experienced faculty members
when they are new, they may becoi ‘e frustrated simply because they fee) inadequate as
teachers. Tosum up, there are 8 number of factors which cen cause frustration for part-
time faculty members n addition to @ lower rate of pay, no benefits, and no guarantee of
employment from one semester to the next.

So two mojor issues emerge: first, from the sdministration's point of view there is
the concern that part-time faculty may not bs well-qualified, are not involved, and may
not be interested in being involved in the college; and second, from the part-timers'
viewpoint there are multiple frustrations associated with part-time teaching positions.

ERIC ¢
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These are difficult issues to resolve, and for this reason many community colleges may
have chosen to simply ignore them. However, by taking an attitude of humen resources
development, community colleges may be able to come up with solutions to these coicerns
which will satisfy both the college and the part-time faculty members. The human
resources development approach recognizes the value of the individual es a potential
contributing member to the organization. If part-time faculty were viewed as a valuable
resource to the college, they would probably be trested very differently. The college
might feel a more pressing desire to resolve the frustrations in order to cultivate 8 pool of
well-qualified part-time faculty who would be an esset to the institution. in other words,
the college could benefit by tak ing advantage of the talents of part-time faculty, and the
part-time faculty could benefit by having a more positive and supportive working
environment.

This study will attempt to answer three questions. First, are the part-time feculty
well-qualified? Do they deserve to be viewed as 8 “valuable human resource” by the
institution? 1f the faculty are well-qualified, institutions will need to weigh the costs and
benefits of providing higher salaries and additional services, such s clerical support,
office space, and facuity development activities, in order to attract and keep the well-
qualified faculty. Second, what are the frustrations of the part-time faculty, and how can
institutions resoive the frustrations in order to cultivate s high quality pool of part-time
{aculty? 1t may be possible for institutions to greatly reduce some of the frustrations of
part-time feculty with very little effort and nocost.  And finally, are part-time faculty
interested in greater involvement? If so, how can colleges Incresse the participation and
involvement of pari-time faculty to take advantege of their expartise? For instance, in

vocational fields, part-timers who are currently working in the profession may be
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encouranged to help plan curriculum bacause they are mors keeniy aware of the skills and
knowledge necessary to gain employment in the fieid.

1t 1s expected that this study will result in a greater understending of the
characteristics of part-time feculty by looking &t their qualifications, frustrations, and
involvement. Through a better understanding, college administrators may be able to
manage part-time faculty in a more positive way, by using a more positive humen
resources tevelopment approech to benefit both the college and the part-time faculty.
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Review of the Literature

When did community colleges start using part-time faculty, end for what reasons? In
the 1930's community colleges, generally called “junior colleges,” employed secondary
school teechers and university professors to teach individual courses in specialized
subjects for two reasons: first, it was felt that it would be better to hire part-time
facutty who were specialists in specific topics rather then hire full-time generalists,
perticularly in the sciences; and second, the curriculum could be better coordinated by
hiring part-time faculty from thz institutions thet sent students to the junior colleges,
end the institutions that recetved the graduates of juntor colleges (Cohen & Brawer,
1989). Community colleges continued to use port-time faculty o teach highly spectalized
coursework in areas thet could not support a full-time faculty position, such as special
foreign languages and religions. In eddition, part-time faculty were often hired in career
fields in order to provide students with a very current pei'spective. By the mid-1970's,
however, only two-thirds of part-time faculty were employed in full-time jobs
elsewhere. Many pert-time faculty were young graduate students who were working
port-time in order to gain access to potential full-time openings.

1t 15 common know!ledge that the number of part-time faculty in higher education has
Incressed dramatically since the 1960's. The number of part-time faculty employed
nationwide in all colleges increased from 82,000 in 1960 to 220,000 in 1982 (Bowen &
Schuster, 1986, p. 61). In 1982 part-time faculty accounted for 32 percent of the
feculty in four-year colleges (Hartleb & Vilter, 1986, p.16), end thirteen percent of all
full-time equivalent feculty were part-timers (Bowen & Schuster, 1986, p. 61).

o (]
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In 1953, part time faculty represented 48 percent of all community college faculty,
but by 1968 this had decreased to only 34 percent. In 1987 the percentage of part-time
feculty increased again to 58 percent of all two-yeer faculty (Cohen & Brawer, 1989, p.
77). Bowen and Schuster attribute the heavier use of part-time faculty to dectining
prosperity in higher education, the need for flexibility in staffing due to shifting
enroliments in programs, and the availability of an abundance of Ph.0's who had been
unable to gain full-time academic employment ( 1986, p.61).

In California part-time faculty represent 60 percent of all community college
facuity, and part-timers teach about one third of all class hou: 3 ( California Community
Colleges Board of Governors, 1987). It is estimated that nationwide in community
colleges part-time faculty teach about 25 percent of all class hours (Commission on the
Future of Community Colleges, 1988, p. 12). In 1987, 40 percert of all part-time
faculty were in two-year colleges, yet only 17 percent of 8l full-time faculty were in
two-year colleges. (Chronicle, 1989, p.46).

Motivations and Cheracteristics of Pert-time Faculty.

Why do part-time faculty choose o teach part-time? A University of Virginia study
of part-time faculty from 14 colleges and universities indicated thet the most importent
motivation for teaching part-time was intrinsic ( Leslie, Kellams, & Gunne, 1982, p.41-
45). They teach for reasons of personal satisfaction: for enjoyment end fulfiliment, for a
stimulating environment, or for the prestige associated with college teaching. The second
motivation was professional: the opportunity to bring current practices intu the
classroom while maintaining a primaery profession in business. The third motivation for
teaching part-~time was termed “careerist:" these hoping to teach full-time, but
temporarily settiing fcr part-time work. Finally, the fourth mativation was economic,
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although the researchers found that, beceuse af the low pay, this wes generally the least
important reason for teaching part-time. In a Nebraska study of part-time faculty in
non-credit programs, similar motivetions were fqund. The reasons for teaching which
received the highest rankings were intrinsic end professional: “because | learn by
teaching”; “"because it is & personal plessure”; “to share my ideas, knowledge, or skills";
“because | am inwrested in the subjsct matter and want {0 edvacate it”; and “"because it
gives me a sense of accomplishment™ (Morton & Newman, 1984).

Several studies have attempted to cetegorize par{-time faculty into different mutually
exclusive groups. Probably the most widely known is Tuckmen's typology ( 1978) which
wes developed from data collected in a 1976 AAUP~sponsored national study of 10,000
part-time facuity. Tuckman categorized part-timers fito the fol’owing seven mutually
exclusive groups: semi-retired persons (2.8 percent); graduste students teaching in
institutions other then the one in which they are studying (21.2 percent); "Hopeful full-
timers,” those who hold part-time positions but want a fuli-time pasition ( 16.6
percent); “Full-mooners," those who have a fuli-time position at another institution or
in business end teach part-time (27.6 percent); “Homeworkers" who do not went full-
time employment because they are teking care of children or relatives ot home (6.4
percent); and “Part-mooners,” those who teach part-tims at several institutions ( 13.6
percent). in addition, thore are the “Part-unknowners® who do not fall into anty of the
ahove six categories and account for 11.8 percent of part-time faculty. It is somewhat
difficult to determine conciusively that these groups are, in fact, mutually exclusive. For
instance, it is likely that many feculty who are "Part-mooners” might also consider
themselves "Hopeful full-timers.” Graduate students might also be “Hopeful full-

timers," and semi-retired persons could be "Pert-moonars” who teach st several
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institutions. in addition, the "Part-unknowners" category is somewhat uncieer: do they
fall into several groups, or none of the groups?

OGeorge B. Yaughan, president of Piedmont Yirginta Community College in
Charlottesville has a somewhat more simple spproach to the typology of pert-time faculty.
Yaughan believes that pert-time faculty members fall into roughly two categories: the
“independents” who have snather full-time job and are riot striving for a full-time
tesching position, and the “dependents” who are committed to teaching are are hoping for a
full- time position ( 1986, pp. 24-25).

Many studles of the characteristics of pert-time facuity have been conducted at single
institutions. Hilisborough Community College in Tampa, Floride conducted 3 survey of
part-time faculty in 1977. From the results of this survey, Quayle developed ancther
typology of part-time faculty with three catejories: Education Professionals (35
percent), those who are employed full-time o part-time as teschers at other educational
inatitutions; Noneducation Professtonals (26 percent), those who are employed full-time
outside the teaching profession; and Permenent part-timers (44 percent), those who
desire a full-time position in the community coliege (Leslie, Kellams, & Gunne, 1982,
pp. 38-40). As with Tuckman's typology, it is possible that there is some overlap
betwaen the Education Professionals and the Permanent part-timers groups.

Mery Louise Ttirgeon completed sn extensive study of the part-time feculty &t Corning
Community College in upstate New. York ( 1983). Turgeon found that part-time faculty
viere younger than full-time faculty, and slightly ovar half were female. In addition, about
40 percent nf the part -timers worked full-time  another job, 25 percent teught part-
time so they could care for a child or reletive at home, less than ten percent were teeching
part-time because they could not find full-time work, end only 6 percent worked part-
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time in another institution. Turgeon's resulls were somewhat different from those in
Tuckman's typsiogy which was based on a national study of part-time faculty in all
colleges, not just community colleges.

These studies indicate clearly the difficulties in making generaiizations about part-
time faculty. It is very likely that their characteristics will be somewhet different in
each institution, depending on local conditions, institutional size, end other unique
institutional characteristics. For this reason, it 1s importent for each institution to
become familier with the characteristics of their own part-time facuity through an
institutional study rather than attempting to use data from national surveys to make
generalizations about the characteristics of part-timers.

One of the advantages of utilizing part-time faculty is that many are content experts
who may be used for teaching specialized classes (Quigley, 1986). Tucker ( 1984,
p.364) cites eight additional adventages to employing part-time faculty: they cost less
than full-time faculty; the commitments of the college are fewer; they generally have a
positive attitude; they are usuaily up to dete in their fields; they are an excellent source
of recruitment for full-time positions when openings occur; they may understand the
pert~time students and their problems better than their {ull-time counterparts; they are
rarely unionized; and they provide a vital link with the locai community from which they
are drawn. In addition, part-time faculty may add vitality to programs by providing new
ideas, and they can be hired to meet changing student demands, providing the insiitution
with increased flexibility. For instance, part-time faculty usually iesch evening and
weekend classes end of f~compus extension clasees which may at times end locations
considered to be less desirable by full-time faculty.

13
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Several additional advantages of part-time facully have been noted by other wr'iters.
In her visits to community colleges in 35 states, Carol E11ason ( 1980) noted an additionsl
benefit of part-time faculty: institutions can sometimes meet affirmative action
guidelines by increasing the participation of females snd minorities through part-time
employment. Ernst and McFarlane (1978) list three mejor advanteges of using part-
time faculty in en administration of justice program which would be true in any
vocationzi or professional program: sharing professional expertise gained from the field;
providing role models for students who wish to enter the field; and offering professional
lieisons which enhance the program and provide career opportunities for students.
Finally, Barbera Ann Scott notes that in addition to the economic advantages offered by
part-time facu'ty, they also offer an opportunity to try out new specialized courses or
progrems before mek ing 8 full committment by hiring tenure-track faculty ( 1983).

However, Tucker ( 1984) also notes some of the problems associated with part-time
faculty: they feel exploited with respect to salary; there is a lack of program continuity
when & large share of the faculty is part-time; they are not available for student advising
which imposes heavier then normal counseling resporsibilities on full-time faculty; they
are suspected of devoting insufficient time and effort to their course reperations; they do
not contribute to institutional service such as committee work and curriculum
development ; when they outnumber full-time faculty it is fqared that departmental
program governance could be taken cver by part-timers; and the frictions between full
and port-time faculty members imay be disruptive toa program (pp.364-365). Some
believe that they weaken the ine:ftution because of a lack of full committment to teaching
(Hairston, 1985). Moreover, research has shown that part-time faculty who do not have
an adequate on-going support system may actually damage the reputetion of the coliege
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(Bremiett & Rodriguez, 1982-83). Ernstend McFarlane (1978) note the difficulties of
building & cohesive college faculty if meny are part-time. This can adversely affect the
coordination of course content, uniform standards of student performance, and continuity
of instruction. The Carnegle Foundation for the Advancement of Teaching offers the
following assessment of part-time facuity working conditions:
"Part-time faculty operate under unfavorable conditions: no office,

lack of time on cempus, usually hired on short-term contracts.

e L

faculty and with students are tenuous ot best. The spirit of community is

weakened" (Baysr, 1987, p. 137).

Bowen and Schuster (1984) believe that if colleges stoppad depending heavily on
part-timers, openings for thousands of well-qualified full-time feculty would result.
Among the disadvanteges of using part-time faculty mentioned by Bowen and Schuster are
the fact that they are not availsble for student advising, end they do not participete in
educationsl policy-making. For this reason, the burden of institutional service is heavier
on the full-time faculty. Bowen and Schuster take the position that dependence on part-
time faculty is a serious problem, and thet institutions should retreet from the practice of
employing part-timers (p.64).

The American Association of University Professors in its 1986 report on non-tenure
track appointments, notes that the practice of hiring professors without prospects for
tenure may have long-term negetive implications for attracting aspiring scholars to
academic jobs in the fulure; “. . . the continuing proliferation of these temporary positions
-~ filled by underpaid instructors with low status and no job securitv -~ seams

shortsighted and counterproductive” (Heller, 1986, p.23).

©
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I summary, instutitions benefit from using part-time faculty becsuse they are cost-
efficient and they often provide current perspectives in business and professional fields.
In addition, meny part-time faculty enjoy the opportunity to share their expertise. But
institutions ara concerined about the lack of program continuity and the lack of community
which result from using part-timers. And part-time facuity are concerned about the low
rate of pay and less than desirable working conditions. Finally, en ethical question must
be considered when weighing the advantages and disadventages of using part-time faculty:
should tnstitutions bring their budgets into balence through inequitable pay to group of
qualified individusls?

Quolity of Part-time Faculty.

College enroliments have recently been shifting to includs a greater number of adult
students who attend college in the evening, and who typically encounter part-time faculty
who teach evening classes (Tucker, 1984). For this reason, colleges should ensure thet
the quality of the part-time faculty is good for this increasingly important segment of the
student population. Tucker notes, "If part-time instructors are either unhappy with
their conditions of employment or inadequately skilled to do 8 satisfactory job of teaching,
the resulting student dissatisfaction couid affect enroliments” (p.366).

Bowen & Schuster (1986) state that although many part-time faculty are “highly
copable and add lo the quality end diversity of svailable talent” (p.63), many are of
“mediocre talent and training.” They mention the suspicion that "the average ebility level
among them is lower than that for fuil~-timers, though there i3 no hard evidence on this
matter” (p.63).

Despite the suspicions of lower quality which are commen in higher educstion, some
siudies have suggested thet in many cases part-time faculty are better teachers than full-
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time faculty because they have a more current perspective on the field, and they often
bring a freshness to the classroom that is lacking in full-time faculty (Kekke, 1983). It
is interesting that whun evaluations of full~time end part-time faculty were compared in
several different studies, no significant differences were found (Sworder, 1987),
However, Sworder found thet beceuse studente perceive that part-time faculty are les,
desirable than full-time faculty, they are less 1ikely to enroll in classes taught by part-
timers. The Conference on College Composition and Communication, in their “Stetement of
Principles and Stendards for the Postsecondery Teaching of Writing," recommended that
college writing programs replace part-time instructors with full-time tenured faculty
members “whe are both prepared for and committed to the teaching of writing" ( Watkins,
1989). Again, this statement indicates a perception that part-time faculty who teach
writing are somehow less prepared and less committed than full-time faculty.

Because of this concern about the quality of part-time faculty, the California
Community Colleges Chancellor's Office completed a study of part~-time instruction in
January, 1987. The study notes that part-time faculty in vocational fields bring specific
expertise to the classroom which full-time faculty are less likely to have, although hard
evidence was not provided in the study. Generally, full-time faculty were found to have
higher academic credentials than part-time faculty, although part-timers held more
professional degrees ( Catifornia Community Colleges Office of the Chanceller, 1987,
p.29). Asimiler study of 111inois community college part-timers aiso indicsted that full-
time faculty generally had higher academic degree ettainment then part-time faculty
(Minots, 1987). However, & nationa! study of part-time feculty in private two-yeer
colleges indicated somewhat different results: 86 percent of the colleges reported that
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their part-time feculty and full-time faculty hed en equal amount of formal education
(Smith, 1986).

In another comparison of full-time and part-time faculty which used data drewn from
the Center for the Study of Community Colleges' surveys of humeri%icc and science faculty
(Friediender, 1980), it was determined that full-time faculty hed significantly more
teaching experience than part-time feculty; full-time faculty had higher academic degree
attainment; full-time facuity were more 1ikely to use a variety of instructiona) media
such as overheeds, slides, and videotapes, (although meny part-time faculty stated that
they did not have access to media equipment); end full-time faculty were more involveg in
academic professional activities, including reading scholarly journals, attending
professional meetings, and presenting papers at professional meetings. However, part-
time facuity who teach in several different institutions often lack sufficient time for
professional involvement. it should also be noted that this comparison of full-time and
part-time did not include information about the currency or extent of involvement in the
field of study for facuity in professional and vecational fields.

The seiaction process is an important determining factor in the quality of part-time
foculty. Too often it becomes a last-minute process in which merginal condidates are
hired. Thase who hire part-time faculty should consider the candidates as carefully as if
they were candidetes for full-time positions, beceuse once they are in the classroom there
should be no difference in the quality of instruction for students. Inorder to select good
condidates consistently, a systematic recruitment and hiring process must be organized
which spelis out specifically who initiates the hiring process, how long the search process
tukes, who interviews the prospective part-time faculty member, what are the criteris
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for selection, how full-time faculty are involved in the process, and how much lead time
must be given to the prospective part-time faculty member (Maher & Ebben, 1978).

The evaluation process i3 important in maintaining the quality of part-time faculty.
it 13 critically important for the college and the department to communicate clear
expectations of performance to all part-time faculty members ( Maher & Ebben, 1978).
in response to an article written by a pert-time faculty member in Change magazin=,
Joseph Zelan, Dean of the School of Liberal and Professional Arts &t John F. Kennedy
University wrote, “We would never tolerate the lapses in professionalism described by
Dr. Muitland. . .. The author's practice of heving students debate an issue while she used
the time to prepare for class and grade papers would be revealed by our class visits and by
student feedback.” Zelan concludes, “Institutions that permit their part-timers to engage
in shoddy practices probably let their full-timers do so too. Part-time faculty do not
deliver sub-stenderd insiruction; sub-stendard institutions do* ( 1987). It is the
responsibility of the institution to provide an on-going System for the reguler evaiuation
of all part-time faculty in order to ensure the quality of instruction provided by part-
timers (Ernst & McFerlane, 1978). In addition, faculty development workshaps on
instructional methods should be made availeble on & reguler basis for part-time faculty
whe wish to improve their teaching skills.

The quality of part-time faculty will continue to be debated, and incorrect perceptions
sbout the quality of part-time faculty are not likely to disappear overnight. It is true
that in quantitative comparisons of the qualifications of full-time and part-time faculty,
the full-time faculty tend to be better qualified. However, in evaluations of part-time and
full-time faculty, they appesr to be evenly matched. Is it possible that the part-time
faculty are ectually more talented teachers because they somehow manage to do the same
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quality of work as full-time faculty but with less formal preparation? in any event, to
ensure a consistently high quality f instruction it 1s important for colleges to moeke the
same serious commitment to the recruitment, hiring, evalustion, end development of
part-time faculty es they have for full-time facuity.

Ecustrotions of Part-time Faculty,

Part-time faculty members may initially be excited ebout teaching a college class.
However, many part-timers quickly become disiilusioned. They are not a part of the
mainstream of the college, they are paid less than full-time faculty, and they may even be
perceived by some full-time faculty as inferior (Biles & Tuckman, 1986 ; Hairston,
1985; Quigley, 1986, Townsend, 1986; Flynn et al., 1986). Judith Gappa notes
additional working conditions of part-time faculty which are 1ikely to produce stress:
absence of participation in decision-making, inadequate performance evaluaticn, last
preference in workload end assignment, and job insecurity ( 1987). The 1986 AAUP
report on non-tenure treck appointments notes that part-time faculty *. .. find
themselves frequently at the margins of departmental and institutional life. 1’1 many cases
they are neither required nor expected -~ end often not permitted -~ to advise stixlents,
to play 8 role in feculty personnel and budget matters, or-to participete in the development
of curricula and the formulation and implementation of academic policy™ (Heller, 1986,
p.26).

ina 1978 meeting at New York University, one part-tlihe faculty member summed up
the poor working conditions ( Scott, 1983, p. 189):

“Each semester moany of us must teach one or more courses &t severa’
institutions in order to accumulate @ minimal living salary. Lack of
institutional affilistion, numerous course preparations, and traveling

from school to school inhibits our ability to actively participate in
student and departmental affairs and further our own professional
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careers. Although most adjucts are fully qualified for full-time
university positions, the job market in higher education hes relegated
us to an indeterminite position as ‘academic piece--workers'."

Many part-time faculty have written about their poor working conditions in higher
education publications es well &s in mejor newspapers and news magezines. The focus of
the mejority of these articles is the issue of equitable pay. In e letter to the Los Angeles
Times, nine part-time faculty members pointed out thet part-time faculty are paid
considerably less than full-time faculty, they must travel to several colleges to have a
full teaching load, and they have little time for reseerch or for making improvements in
their courses (Dossett, et al., 1988). Roselle Lewis, a part-time Englich teacher at
Valley College in Los Angeles since 1969 wrats that the revenue generated by part-time
faculty is the same as the revente g >rated by full-timers, yet those who teach part-
time “subsidize our more fortunate colleagues, end the college district practices ‘cost
effective’ education™ (1989). In response, a letter to the editor notes the irony of a “two-
tier” employment system in state-supported community collages. The writer believes
that £ uch an inequitable system would be shut down immediately by the government and by
unions if it were found in privete industry (Jonsson, 1989).

Another common theme in articles written by part-time faculty is the lack of full-
time positions and the difficulties associated with teaching in several institutions. Ina
study of part-time faculty satisfaction, Kuchera and Miller found that if the part-time
feculty member perceives the full-time college market to be poor, he or she will have 8
lower level of commitment and will spend less time on the job (1988). However, some
part~time faculty eventually gain full-time positions. Alice Roy, an assistant professor
of English et California State University, Los Angeles, had been a *freeway fiier for five
years before attaining her present tenure-track position. One semester she drove 80
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miles a dey to teach five classes at three different colleges (Bowen, 1987). An
anthropology instructor who i3 now teaching full-time at Santa Monica College had teught
up 1o saven courses & semester at three different colleges because thers were no full-time
positions available (Gordon, 1989). Unfortunately, these are not fzolated cases, but two
exomples of a common work ing condition emong one segment of part-time faculty: those
who would like to teach full-time but have instead created full-time work by teaching at
several institutions,

Christine Maitland has written several articies about the poor working conditions of
port-time faculty in which she outlines clesrly the difficulties of the "freeway filers"
who teach at several institutions ( 1987). In eddition to the poor pay and job insecurity,
she observes thot each college has different policies and procedures, end different
academic calenders which must be remembered by part-time faculty teaching at several
institutions. Moreover, part~time faculty often spend a significant amount of time
preparing for a course which may be cancelled at the beginning of the semester if
enroliment 15 low ( 1989). Maitland recommends  seniortty structure for part-time
feculty to allow thase whose classes have been cancelled the first right of refusal for other
classes that are avaiisble.

In respanse to an article about the coming shortage of college professors which
appeored in The Chronicle of Higher Education, two port-time faculty members wrote
letters recommending that colleges and universities give top priority to existing part-
timers when replacements sre hired for the many full-time facuity who will be retiring
soon. They reesoned thet existing part-time faculty ere experienced and well-qualified
individuals who have a strony desire to teach. So it would meke more sense for colleges to
draw from this existing pool rather than trying to find other sources of full-time faculty
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such as retirees or brand new graduate students (Bennett, 1990; Esbjornson, 1990).
Another part-timer with 17 ysers of teaching experience notes, “Longtime purt-time
faculty with many valuable years of experience are ignored when full-time positions
become avatlable and are never told of such openings” (Friedmen, 1989),

Finally, part-time faculty are concerned with their lack of status in the institution.
Wilkie and Griessmon call them “The Hidden Professoriate” (1979). They observe that
port-time faculty constitute a second professoriate who are "a loose aggregete of disparate
individuals who can be observed on most campuses.” A part-time English teacher notes
that when she was a full-time replacement for one semester she was treated with respect
and acceptance by other full-time faculty. But when she went back to teaching part-time
the following semester she was ignored, She writes, "My former office mate who only the
semester before had regaled me at 1ength now barely twitched his mouth as we passed in
the hali” (Birnberg, 1989). Ancther pert-timer notes that when spplying for full-time
positions, the part-time status &t that school “rather than enhancing him to full-time
feculty, often carries instead a very real stigma of 'just’ part-time, regardiess of his
expertise, experience, and commitment to that school” ( Simer, 1989).

This lack of status is related to the inequitable treatment of part-time faculty. Abel
calls them the “secondary workforce:" they receive lower pay, lack job security, have no
means for promotion, and are the first to lose their jobs in lean times { 1984). Beman
points out that part-time faculty who do not perform satisfactorily are simply not hiied
again. But full-time tenured faculty who nave become lax in their performance are
usudlly not terminated. So part-time faculty are held to higher standards of performoance
then full-time feculty, simply because of their temporery stetus ( 1980). Institutions
must consider this "inequitable treatment” seriously. in other words, perhaps the
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standerds for evalugtion should be increased for tenured faculty to match the stenderds
which ere enforced on part-time faculty. |f full-time faculty do not meet these standerds,
perhaps procedures for termination could be initiated by the institution.

What can institutions do to resolve some of the frustrations of part-time faculty?
Judith Gappa offers five suggestions for colleges which would improve the working
conditions: integrate part-time facuity more fully with full-time faculty to give them a
sense of worth and belonging; provide equitable compensation; develop a clesr evaluetion
system which aims to improve teaching effectiveness; provide opportunities to participate
more fully in departmental dacision-making; and provide some job security for different
categories of part-time faculty (1987, p. 41). A pert-time English teacher recormends
that institutions allow part-timers to teach several courses at the same institution so that
they might qualify for equitable pay and benefits if not tenure ( Delehant, 1989). Finally,
an administrator recommends that colleges provide equitabls pay and stetus for part-
timers who have been certificated by the institution efter a three-year probationary
pertod similar to the probationary period for full-tife faculty (Arden, 1989). In
general, colleges should make a serious attempt to resolve the frustrations of part-time
faculty if they want to retain a well-qualified and well-satisfied group of part-timers,
For this reason, and for ethical reasons, colleges should consider the equitable treatment
of port~time faculty as a part of their normal operating procedures.
Hanogement of Part-time Faculty

1t {3 no secret that it requires more time and energy to menage meny pert-timers than
to manage a few full-timers. In addition, part-time faculty usuaily have 8 high turnover
rete, which meens orienting a significant number of new part-time foculty each semester.
Finally, because of the high turnover, there is an incressed need to recruit new part-time
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facuity, which also involves significant management time. So, in reality how much money
i3 be*ng saved by hiring many part-time faculty when management time ts considered?
David Lestie ( 1989), director of the Institute for Studies in Higher Education at Florida
State Untversity, recommuends that institutions whose objective 13 maintaining or
improving quality shr  {cerefully analyze the management overhead inherent in the use
of large numbers of pa  time faculty.

One recommended methad for managing part-time faculty is & mentoring program in
which full-time faculty are teamed with part-time facuity to provide sssistance and
informal evaluations throughout the semester ( Nolan, 1988). Although it takes some
time and effort to organize a mentoring program and to train the mentors, the long-term
benefits to the institution and to the individual part-time faculty members can be
substantiel. In addition, Taculty mentors reduce the amount of supervision required by the
department chair or & campus sdministrator, while providing greoter individual attention.

Ancther management mode! recommends the sppointment of en administrative position
for the supervision of all pert-time faculty (Corson, 1988). Thisedministrator would
have the responsibiiity for orienting part-time faculty, providing instructional
workshaps for part-time faculty, and facilitating communication with part-time faculty.
in addition, the administrative supervisor of part-time faculty could relieve the loed of
the depertment chairs by teking some responsibility for recruiting, hiring, scheduling,
ond evaluating purt-time faculty, However, in most it would probably be necessery
for the department chair to continue to be actively involved in these prosesses because of
the content knowledge which is ofien required to effectively hire and evaluate faculty.

Donald Grieve, a well-respected consultant in the aree of pert-time faculty
management, offers several suggestions for those who manage part-time feculty ( 1988).
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First, Grieve recommends thet part-time faculty managers should be assertive in
establishing the importance of part-time faculty and in being an advocate for pert-time
evening students. 1t is important o insist on tie availebility of full services for faculty
who teech in the evening and for students who attend classes in the evening. At the same
time, Grieve notes that it is risky to become politicatly involved in issues of salary and
faculty rights for part-time faculty. Second, he recomiuends an orgenized, systematic
approach to the recruitment end hiring of part-~time faculty in order to take this time to
hire good quality faculty and to avoid "panic hiring” right before the start of the semester.
Third, Grieve believes that it is importent to have a good working relationship with the
department chairs in order to effectively implement the goals end strategies for the
menagement of part-time faculty. Finally, he recommends that the office of the college
Manager of Part-time Faculty should provide direct support to part-time faculty through
printed materials and an on-going series of faculty development activities.

Those who manage part-time faculty may be department chairs who are responsible
for part~timers in their department, or managers of pert-time faculty for an entire
college. Although it is time-consuming to manage part-time faculty, it is importent for
colleges to recognize the importance of good management practices by providing extra
support especially for part-time faculty. The extra attention and courtesy given to part-
time faculty will result in increased morale and will probably lead to the retention of high
qQuality part-time feculty. Through effective management pfactioes, tne college will
benefit by reduced nianagement costs in the recruitment, hiring, and ortentation of part-
time faculty if high quality part-time faculty are retained,

ERIC

Full Tt Provided by ERIC.



Part-Time Faculty
23

Inteqration & involvement.

One of the common complaints about part-time faculty members is that they are
rarely on campus: they come only to teach their classes. Fart of the problem is that most
part-tinie faculty members are not required to hold office hours, and many have no
offices. Moraaver, there is often & lack of time due to multipie commitments. The Houston
Community Collage System (HCCS) was concerned about the lack of invalvement ov its
pari-time faculty which constituted 75 percent of the total faculty. A survey of the pert-
time faculty members revealed that they were interested in furtber contact and
developmait (Brams, 1983, p.39). Thie would seem to indicate thet despite the barriers,
pert~time facuity are interested in becoming more involved with the college.

Colleges must moke decisions about the extent of involvement of part-time faculty,
and then meke their expectations clear. Are they expected to be involved in departmental
sitairs, such as curriculum development, departmental governance, committee work , and
student advisement? |f part-time faculty are willing to take on these adaitional
responsibilities, they may also expect edditional com,.ensation ( Tucker, 1984). Vaughen
(1986) recommeizds that colleges encourage those hoping for 8 full-time teaching
position to become more involved in the department curricula meetings and in campus
committees. These forms of involvement integrate the part-time faculty member more
fully into the college, and may provide fresh input for the department and for the college.
The only denger is that an increased level of involvement may result in unrealistic
expectations, and ultimately a higher level of frustration for these who are hoping for
full-time positions. However, increased involvement in departmental and college
decision-meking ectivities is likely to result in a more positive climate for part-time
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{aculty because their apinions would count and they would be treated 8s full, rather than
peripheral, members of the college community (Breenwood, 1980).

involvement of part-time faculty members may also be accomplished through
increased communication. In its part-tine faculty development program, Hagerstown
Junior College in Maryland includes workshops, campus tours, and interview sessions
which are intended to open the 1ines of communicstion between part-time feculty
member's, the full-time facuity, and administrators. The part-time faculty of Hegerstown
are 8130 provided with a weekly information bulletin which includes the nemes of
administrators and counselors who are on duty in the evening that psrticular week
(Parsons, 1980). Opportunities for incroased communication give part-time faculty the
opportunity to conveniently ask questions or solve problems.

To imprave the quality of performence of part-time faculty, they should be integrated
into the mainstreem of the college. If part-time faculty ere more fully integrated and
involved in the college, student retention may incresse. Essex Community College in
Marylend discoverad that high student attrition was related to the fact that part-time
faculty were not using all of the college resources that were available. Becsuse they were
not able to refer students with problems to appropriste campus offices to get help or
information, some students may dropped out (Albert & Watson. 1980). Truckee Meadows
Community College in Reno, Neveds solved a similer problam by providing all part-time
faculty with detailed information on the availability of student services in order to assist
them in helping to meet the needs of the students. in a part-time faculty workshop, a
special session includes information on meeting the unique needs of various student
populations. in addition, all part-time faculty are given a tour of the student development
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complex to better acquaint them with the services availabie for students (Davidson,
1983).

Anather method which may incraase the involvement of part-time faculty is extending
a special invitation to part-tiine faculty for all-campus or department events, including
faciity meetings, special events, holiday parties, luncheons or dinners, lectures, and
cultural and athletic events. (n addition, meetings cculd be held several times eech yeer
which bring the college administration, department chairs, and part-time faculty together
for the specific purpose of discussing campus issues and other issues of importance to the
part-time faculty {Ginsburg, 1988).

The implications for colleges are clear. Many studies have shown that part-time
facuity want more involvement. If part-time faculty are integrated more fully into the
college, 1t is iikely that the quality of instruction may increase, student retention may be
positively affected, and the attitude of the part-time faculty 1s likely to be better if they
are treated as an important part of the operation of the college. For meny reasons, it is in
the best interest of the college to find ways of more fully integrating and involving part-
time faculty.

Port- Ity.

Colleges should realize that they are likely to reap many benefits if they pravide
faculty development opportunities for their port-time feculty. in addition to increasing
the instructional skills of part-time faculty, the workshops are likely to cause greater
involvement and communication But it is also important to look at facuity development
from the part-timer's point of view. A college with agood program of faculty development
may be considerea as a more desirable college, and faculty development opportunities are
Hkely to be “perks"” for those who want to enhance their careers. Micheel S. Cain,
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assnciate professor of English at Catonsville Community College in Maryland makes this
point effectively: “Adjunct facuity have a stake in their own development. Seeking to
further their awn personal and professional growth, they recognize that continued
ases in professionalism 1111 benefit them. Development, then, does not need to be
forced; 1t needs only to be available” (1988). Unfortunately, previous studies have
indicated that part-time faculty are usually not included in faculty development activities
( Peterson,1982).

However, the literature is rich with articles which make recommendations about the

incre:

need for 8n on-going program of facuity development for part-time faculty. Usually
exemplary programs are cited as examples. In general, twy basic themes emerge: the
need for 8 strong orientation program which includes & handbook for part-tima faculty,
and the desirability of an on-going progeem of instructional skills workshops.

First, part-time faculty require a thorough orientation to the philosophies, policies,
practices, and procedures of the college. Sheri Bidwell, sssistant to the Yice President for
Academic Affairs at Columbus State Community College in Ohio believes in the importance
of a strang orientation program for pari-time faculty, because if part-time facuity ere
not well oriented enroliment is tikely to be adversely affected. Bidwell stated &t &
conference on part-time faculty, “! truly believe that unless we orient our faculty,
support them, and give them the skil1s they need tc succeed in the classroom, then our
students don't keep coming back "( 1988). Topics for a thorough part-time faculty
orientation include basic procedures such s roll-keeping and how to dreo and add
students, administrative contacts at the college, and teaching tips (B1les and Tuckmen,
1986, pp. 129~ 132). Results of a survey of part-time faculty members at 53 colleges
which belong to the League for Innovation in Community Colleges revealed that most part-
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time faculty are interested in receiving more information about “nitty gritty" college
procedures, such as faculty evaluation stenderds, adult students, and the possibility of
obtaining a full~time position (McMillen, 1986; Williams, 1985). in a study of part-
time faculty in Clark County Community College, Nevada, Pedras found that, in addition to
standord polivies and procedures, new part-time faculty also need to ba oriented to the
mission of the college and need to gain a clear understanding of the (egal aspects of dealing
with students ( 1982). Each college may want to supplement these topics with current
issues or problems which are local in nature.

in the Houston Cammunity College District (HCCS), a survey of part-time faculty
revealed that they would be willing to devote some additional time to faculty development
activities. Based on the results of a needs assessment, the first projects were the
production of an orientation videcteps and a series of travelling workshaps on
instructional techniques. In addition, an "HCCS Survival Six-Pack" wes developed for the
part-time facuity. The "Six Pack” included printed materials on the following topics:
OGeneral Orientation, Essential Policies and Procedures, Teaching Adult Learners, College
Communication, Student 3ervices, and Professional Responsibilities, Evaluation, and
Orowth (Brams, 1983, p.42).

Judith McGaughey (1986), deen of adult and continuing education at LaGuardia
Community College in New York also suggests meking an ortentation videotape available to
new and part-time faculty members before the start of the new semester. Faculty
members may check out the videotape and view 1t at home prior to the start of the new
semester. Such a videotape would supplement , not replece, printed meterials.

Frequently colleges assume that anyone with an M.A. or Ph.D. can teach. However, this
13 not always true. A full professional development program for part-time faculty should
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include the basics of college teaching: syllabus writing, lecturing, leading discussions,
designing individualized learning experiences, and designing and evaluating tests of
various types. Bayar and MacKenzie recommend giving new part-time faculty copies of
excellent course syllabi as models ( 1987). Meguire suggests that at the department
level, full-time feculty could create very detailed course cutlines with more descriptive
cless objectives, methads, and assignments to share with part-timers. This would be one

~ methaod of helping & new part-time faculty member to develop a goud plan for the semester
which could be transformed into a very effective and detailad syllabus ( 1983).

A list of suggested competencies for part-time teachers of adults was developed by the
Center for Resource Development in Adult Education at the University of Missouri in
Kansss City. The following are a few af the tweniy-four recommended competencies which
may be addressed through faculty development workshops: effective communication
skills, knowing how to create a positive learning environment, adjusting teaching to
accomodate individual and group characteristics, maintaining the learners’ interest,
providing continuous feedback to learners, and relating classroom activities to the
experiences of learners (Mocker & Noble, 1981). The University of Maryland's
University College helps part-time faculty members thraugh a program which tncludes
many of the above competencies. In addition to teaching methods, they emphasize
developing skills to meet the special needs of adult learners (Mangen, 1987).

Brams ( 1983) suggests that, based on the results of the HCCS study, part-timers are
eager to learn, but have limited time. Therefore, faculty development activities for part-
time facuity must be short, convenient, and relevent. Hinds Junior College in Mississippi
addressed the special needs end limited time of part-time faculty meiibers by developing
four one-day modules wnicr! focus on teaching techniques and curriculum development.
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Pert-time faculty members participate one day each semester for four semesters
(Palmer, 1986). A similar progrem is offered by Burlington County College in New
Jersey. Part-time faculty attend an “institute” for five, three-hour sessions on
sequential Saturday mornings. Workshops are facilitated by experienced full-time
faculty. Burlington provices two incentives for attending the institute: first, astipend is
paid for completing the required work and for at'ending ali sessions; and second,
completion of the institute meets one of the requisites for advancement on the salary
schedule (Pierce & Miller, 1980). It has been found that spreading the workshops over a
longer period of time gives faculty members a better opportunity to absorb the material
and 8 chance to use what they've learned before the next workshop (Rebalais & Perritt,
1983).

Another method for ensuring good teaching skilis in new part-time faculty members
is a mentoring program similar to the ones used by Yista College and Las Mendanos College,
two community colleges in Califernia, ( Paimer, 1986, Eloff, 1983; California Post-
Secondery Commission, 1987}, and University College in Cincinnati, Ohio ( Napoli,
198.3,. Inall of the mentoring [ 'ograms, experienced faculty (usually full-time) are
tean.ad with new part-time faculty to provide assistance and guidence 8s needed. Yista
College is & noncampus community college in California whase teaching staff consists
primarily of part-time faculty. At Yista, the most experienced part-time faculty
merabers assist new faculty members by conducting workshops on all aspects of teaching
and learning and by b ‘oviding individualized assistance to new part-time faculty.

In addition to the mentoring program, Los Mendanos College has an exlensive program
of professional development activities specifically for part-time faculty, including
sahbeticals, workshops, conferences, and travel grants. Each year part-time feculty at
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Los Mendanos participate in a total of nine days of faculty development activities based
around a common theme (California Post Secondery Commission, 1987). This is an
exemplary program which indicates a strong commitment to the professional development
of pert-time facuity.

With the advent of California Assembly Bill 1725, funding is now provided to all
California community colleges for the specifis purpose of steff development for
administrators, full-time and part-time facuity, and classified steff. Five million dollars
were distributed among the 106 California Community Colleges in 1988789, and again in
1989/90. A study of the faculty development in California commnity colleges before the
A.B. 1725 funding indicated that many of the progrems and workshops were planned and
facilitated by members of the faculty for presentation to their colleagues. Faculty
generally received grants or released time to work on staff development activities
(Berman, Weiler Associates, 1987). The first evalustion of the effect of A.B. 1725 on
staff development (Aifano, et al., 1990) indicated that the additional funding has enabled
colleges to expand the staff development activities that had been underway before the
funding. In addition, many colleges have added more activities, funded additiona!
sabbaticals, and expanded staff development activities to include part-time facuity. At
this time it expected that the A.B. 1725 funding for staff development in the community
colleges will continue and may be increased in the future. In California, this new funding
has provided an incentive for the expansion of development activities which might atlow
community colleges to set up an extensive staff development program specifically for
part-time faculty similar to thet which exists at Los Mendanas College.

In summary, colleges should provide 8 good program of orientstion for part-time
faculty so they mey become familiar with the college before they begin teaching. In
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addition, colleges should plen a series of instructionsl skills workshops for part-time
faculty who may have had 1ttle or no previous teaching experience, or for those who
simply want to improve their teaching skills. !n planning such worksheps, -
importont to consider the schedules of part-time facuity. It is best to offer faculty
development workshops at intervals throughout the semester so instructors have an
apportunity to use what they learn during the semester. In addition to providing
opportunities for part-time faculty to gain new teaching skills, faculty development
workshops provide an opportunity to meet other facuity and to gain a stronger sense of
invoivement with the college.
Policy |ssues and Recommendations

Why should colleges be concerned with adopting policies which enhance the position of
part-time faculty? First, it is likely that part-time faculty will continue to teach a
sionificant proportion of classes in community colleges, particularly in subject areas
which require current content expertise in a professional field. Second, it is 1ikely that
many college students, especially the adult student populaticn in evening classes, receive
their first exposure to the college or to a subject area from a part-time instructor
(Plante, 1987). If colleges acknowledge these two realities, they will realize the
importance of formulating policies to ensure the quality of part-time faculty through
careful recruiting and evaluation. in order to recruit and retain high quality part-time
faculty, policies must also be formulated which provide greater respect and support to
part-time faculty.

In a study of part-time faculty in the California community colleges, Katrtn Spinetta
(1990) examined the effects of the empluyment of large numbers of part-time faculty on
department coordination, curriculum davelcpinent, quality of instruction, student
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advising, and other teaching responsibilities. This study found that several “model”
districts had contributed to the professionalization of part-time faculty thraugh
recognition, status upgrading, perticipation in departmental decision-making, and facuity
development. This resulted in in,roved satisfaction, morale, and effectiveness among
part-time facuity in these districts. Spinetta recommends the following policies: the
California Education Code should be amended to include a new classification of permanent
part-time faculty who have all of the rights, responsibilities, and privileges of full-time
faculty on a pro-rata basis; efforts should be made to improve the wage disparity between
full-time and part~time facully; and collective bargaining units should include
representetion of part-time faculty.

In California, the Master Plan Review Cmmission recommended that districts employ
faculty who teach six or more units on & contract basis. The Joint Legislative Committee
on the Master Plan proposed a pilot test of two year "rolling contracts” for part-time
faculty who would have the same responsibilities as full-time faculty, including advising
students and developing curricula. California Assembly Bill 1725 includes en
appropriation of $52.8 millien for three years, from 1987 through 1990, to encourage
districts to reduce their dependence on part-time faculty. By 1990 all districts should
have used these funds to convert part-time positions to fuil-time positions so that full-
time instructors would be teaching 75 percent of the class hours. In addition, the
Californis Community Colleges Boar of Governors proposed several new policies which
address additional support for part-time faculty, including programs of institutional
orientation, professional development activities, mentoring programs, depsrtmental

clerical support, and full pro-rata compensation for part-time faculty who have the same
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responsibilities as full-time faculty (California Community Colleges Board of Governors,

1987).

The National Education Association ( 1988 ) adopted a policy resolution in 1986 which
Is similar to the California policies:

The National Education Association believes that part-time faculty

should be er:ployed only when en educational progr am requires specialized

training or expertise not available in the full-time faculty and when the

need for such training and expertise does not justify more than hali~time

employment. Part-time faculty should receive the same salary and frings

benefits s full-time faculty prorated sccording to the workload. The

Association also believes that part-time faculty should not be employed for

the primary purpose of reducing instructional budgets or for the purpose

of reducing the number of full-time faculty pesitions.

In addition, the NEA 1150 advocates the seme academic due process rights which are
granted to full-tim: faculty, including timely written notice of reappointment, the right
to file grievances, equitable peer evaluations, and some form of employment security after
an eppropriate probationary period.

Collective bargaining has been seen as a way for part-time faculty to gain some of
desired rights and privileges, as weil as an equitable pay structure. However, a3 Howard
Tuckmen notes, "Increases for part-timers are perceived as opposite to the interests of
ful-timers" (Heller, 1987). For this reason, full-ttme faculty are not likely to include
part-time faculty in their own collective bargeining units. At several four-yeer colleges,
part-time faculty have succussfully orgenized into a coliective bargaining unit which is
separate from the union for fuil-time faculty. in 1986 the part-time faculty of the
entire University of California system signed its first contract to represent over 25
hundred lecturers, adjunct professors, and temporary faculty members. Marde Gregory, a
union leader and instructor at UCLA believes that it is much better for part-time faculty

to bargain separately (Heller, 1987). Although bergaining units specifically ‘ar part-
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time faculty have some advantages, it isa tremendous challenge to attempt to organize a
group which has no offices, diverse interests, and may not be teaching in the same
institution from one semester to the next. A study of campus unions done by the National
Center for the Study of Collective Bargaining in Higher Education &t Baruch College in New
York revealed that the number of newly orgenized adjunct faculty bergaining units had
increased significently between 1983 and 1987 ( Dougias, 1988). Thisgrowth in
unionization 18 attributed to several factors. First, part-time faculty started to recognize
that they were not represented by unions for full-time faculty. Second, scademic
unionists recognized that part-timers were ripe for unionization. And third, the
character of part-time faculty has changed to include a significant number whose only
employment is part-time teaching, usually in several institutions. These feculty are
more interested in increased teaching loads, increased job security, better pay, and the
availability of health insurance and other benefits than thase who work full-time
elsewhere.

in general, there are a number of movements to change policies in order to increase
the status, pay, and rights for part~time faculty. Legislative bodies, individual colleges,
and unions are 8'1 likely to have an impact on these issues in the future.
Conclusion

The review of tha literature points to some important trends in the use of part-time
faculty. Ths number of part-time faculty 1s continuing to grow. Although most part-time
faculty teach because they enjoy teaching, many teach part-time ct several institutions
because they have been unable to find a full-time teaching position. Oneof the major
advantages of using part-time faculty is ihe fact that they are content experts who often
bring a very current perspective to a class. However, the disadvantages include poor
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werk ing conditions, and extra management time. Although the degree attainment of part-
time faculty 3 generally lower than full-time faculty, student evaluation of teaching is
about the same for both groups. Still, there are nagging doubts amaong many fuli-time
faculty and administrators that part-time faculty are somehow “lower quality* feculty.
As ¢ result, part-time faculty feel many frustrations associated with this “second-class
status,” including poor treatment by full-time faculty, poor pay, lack of job security,
tack of opportunities for invoivement, and the lack of full-time positions. Those who
manage part~time faculty also face numerous frustrations: the extra time which 1s taken
up with recruiting and orienting new part-timers each semester, as well as the extra
time spent in supervising and evaluating many part-time faculty rather than s few full-
time faculty. Faculty development may provide some solutions for the frustrations of both
the pert-time faculty and those who manage part-time faculty. Orientetion programs,
mentoring programs, and an on-going progrem of instructional workshops sre likely to
absorb some of the management load while enhancing the quality of part-time faculty and
integrating part-time faculty more fully into the institutien. Finally, colleges, districts,
and states should consider policies which will improve the work ing conditions and resolve
the frustrations if they are interested in attracting and retaining a high-quality pool of
part-time faculty. This is the concept of the human resources development approach to
part-time faculty: recognizing the value of part-time faculty by improving the working
conaitions end by providing opportunities for professional growth and development.

Q oy

ERIC v

Aruitoxt provided by Eic:



Part-Time Faculty
36

Methodology

The data used in this study were gathered during the Fall semester, 1988, at Fullerton
College, a iarge subtrban community college in Southern California with a student
population of about 20,000, a full-time faculty of epproximetely 300, and & part-time
faculty of approximately 375 to 400 each semester. The entire population of 432
Fullerton College part-time faculty was surveyed. However, within the first two weeks of
the semester it 1s iiormal for meny classes to be cancelled due to low enroliment. Many
part-time faculty who had been scheduled to teech classes often find that they do not have a
class to tesch if the enroliment for their class falls below sixty percent of the
predetermined class size. Or, if classes of full-time faculty are cancelled, full-time
faculty members will often need to take over evening clesses from part-time faculty
members i order to fill out their full teaching load. For this reason, the population of
part~timc faculty was ultimately reducedto 371 by the second week of the semester.
Surveys which were returned by those whose classes were cancelled were discardead.

The survey was administured at the part-time faculty mesting at the beginning of the
semester on August 16, 1988. Surveys were sent through the campus mail to the part-
time faculty who did not attend the meeting. The majority of the surveys was collected at
the end of the meeting and during the first two weeks of the semester. Two weeks after the
initial meeting on August 30, a reminder notice was sent to all part-time facuity
members who had not yet returned their surveys. A second reminder notict with a second
copy of the survey was sent two weeks later on Septemoer 13 to those who had not
returned the surveys. A third reminder notice with a third copy of the survey was sent
one month later on October 12. Finally, a fourth reminder notice was sent with a fourth
copy of the survey on November 14. (See Appendix A for reminder notices.) By December
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9, near the end of the semester, a total of 314 surveys had been completed and returned,
for a return rate of slightly over 84 percent.
r ument

The survey instrument (see Appendix A) included five sections which messured
teaching methods used, interest in faculty development, involvement in the college and ir
the division, professional involvement in the fieid and in tesching, and demographic
characteristics.

The variety and scope of teaching methods used by part-time faculty were meesured in
the first section. Inaddition, this section also measured the variety of methods used to
evaluate student work and the emount of information provided about the class to studants at
the beginning of the semester.

The j2urpose of the second part of the survey was to measure the level of interest in
fecuity development activities, including possibie topics for feculty workshops, the best
t!mes to offer faculty workshops, the desirability of a booklet for pert-time faculty, and
the inforeantion that would have been helpful to know when starting to teach at Fullerton
Collegs. Interest in faculty development was messured to determine if it would be
warthwhile for the college to prrovide activities specifically for part-time faculty.

The third section measured the involvement and communication of the part-time
feculty, iicluding how frequently part-timers talked to the division dean end to other
division faculty, the amount of Juidance they received from the division desn and faculty
when they were new, how freguently they attend division meetings, the feelings of
involvement with the divizion and with the college, and the desire for greater involvement.
From this information an invol'vement profile of the part-time faculty could be developed

to show how involved they are, and how involved they would like to be.
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Professional characteristics were measured in the fourth section to determine the
length and depth of teaching experience at Fullerton College end in other schools and
colleges; for faculty in vocational subjects, the length and currency of experience in their
professional fields; and the extent of the outside commitments of part-time faculty.
Teaching background at Fullerton College was measured with the following verisbles:
number of years teaching at Fullerton College, teaching primarily day ur evening classes,
aue of students teugnt, number of hours per week teaching at Fulle~ton College, number of
different classes taught, number of students taught, desire for a full-time position, and
teaching in a vocationel or academic subject area. The professional experience of those
teaching in vocational areas was measured with their current involvement in the figld and
number of years spent working in the field. The outside teaching commitments were
measured with the folluwing varisbles: part-time teaching, full-time teaching, total
number cf hours per week teaching ( in addition to Fullerton College), number of different
classes teught, and number of students taught. Frem this infarmation a arofessionar
profile of the part~time faculty members could be developed which would indicate both
teaching background and professional experience.

Finally, age, gender, and educatioral level were measurey in the fifth section of the
survey. A demographic profile of the part-t'me faculty could then be compared with the
same character-istics of the full~time faculty of Fullerton College. In addition, these
variables were measured so that they might used in the analysis of other variables.

In the preliminary data analysis, the frequencies were tabulated for ecch variable
(Sec Appendix B). Prufessional involvement in the field was tabulated only for those whe

were teaching 1n vocaticnal sunject sreas. involvement variables were tabulated only for
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thase who were not new faculty members, because those teaching for the first time in the
Fall 1988 semester had not yet hed an opportunity for involvement.

Nine structural characteristics of part-time faculty were used for a furiher analysis
of the deta which included chi square analysis, discriminant analysis, multiple regression
analysis, and t-tests, The first two structural characteristics, Division type and length of
teaching, had multiple categories which were mutually exclusive. Three of the structural
characteristics were dichotomies: voiational or academic; male or female; and day or
evening. The four remaining characteristics indicated whether or not part-timers
clacsified themselves as Hopeful Full-timers, Moonlighters, Full-time Teachers, and
Fresway Fliers. Thess four were dichotomies, not mutually exclusive groups.

1._Division type. Fullerton College has thirteen academic divisions which were
grouped into five “division types” for this study. “Math and Science” includes three
divisions: Mathematics, Biological Sciences, and Physical Sciences. “Career" divisions
are these which are both acatemic and vocational: students in these programs usually
transfer to four-yeer colleges to continue their studies, but they are often able to begin
work in the field with a two-year degree or certificate. "Career” divisions include
Communications ( Radie/ Television, Journalism, Public Relations, Phaotography), Fine
Arts (Theater Arts, Music, Art), Home Economics (Child Development, Nutrition,
interior Design, Fashion Merchandising), Library Science, Physical Education, and
Student Development (Career egucation). “Liberal Arts” inciudes two divisions:
Humanities (English, Speech, Foraign Languages), and S clul Sclences (History,
Philosophy, Psychology, bconomics). Two divisions, "Business” and  “Vocational and
Technical Education” were not combin.d with any others because they each: have 8 large
contingent of part-time faculty, and each 13 quite specific in purpnse. The Business
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Division provides students with skills in computer science, accounting, rarketing, and
management which have direct business applications. Students in Yocational and Technical
Education learn trades for direct employment, including cosmetology, automotive service,
construction, electronics, and drafting.

Z..Length of teaching. The following increments were used i1 measuring the length of
time teaching &t Fullerton College: first semester (brend new faculty), up to one yesr of
teaching completed, two to five years of teaching completed, six to ten years of teaching
completed, and over ten years of teaching completed. in the analysis of the involvement
variables, only the high (over ten years) and low (up to one yeer) were used.

3. Hopeful Full-timers. Thisgroup includes part-time faculty who answered “yes"
to the survey question “Do you hope to eventually teach full-time?*

4. Yocational and Academic. Respondants categorized themselves as “Yocational” or
"Academic” faculty by responding to the question, “Do you teach in a primerily vocational
subject or a primarily academic subject?"

S._Males ond Females. Demographic information was requested in the survey.

6. Doy ond Evening. Part-time faculty who responded that they teach day classes or
dey and evening classes were classified as "Day” faculty. Those who responded that they
teach only in the evening were classified as "Evening" faculty.

1. Moonlighters. Respondants who said that they are currently working fuli-time in
their profession were classified as “Moonlighters.” This category does not include those

who teach full-time.
8. Full-time teachers. This cotegory includes those who teach full~time st anothe:
institution: high school, another two-yaar college, or a four-yesr college.
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9. Freewsy fliers. Those who teach part-time ii: at least one other college, two-year
or four-year , were classified as "Freeway Fliers."

First, chi-square analysis was used to determine significant relationships between
the nine structural characteristics of the part-time faculty end the following twelve
involvement variables (for those who were not new faculty members).

Involvement Variaples

® frequency of conversations with division desn

e frequency of conversetions with department chair

e f{requency of conversations with other faculty members

e desire to meet more faculty

& when new, heving received good guidence from a full-time faculty member

® when new, having received good guidence from the deen or department chair

& regular mamos from the division dean or department chair

e atlendencs ot division or department meetings

@ feelings of involvement with the college

e feelings of involvement with the division or department

& desire for greater involvement with the college

® desirefor greater involvement with the division or department
Multiple regression analysis was then used to determine which of the twelve involvement
variables were the strongest predictors of eight of the nine part-time profile variables.
Because division type 1 nominal data, it was analyzed with discriminant analysis rather
than multiple regression.

The same nine structural characteristics of part-time faculty were analyzed by using

the following twelve professional pro. ile variables. First, chi-square analysis was used to
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find significant relationships, then multiple regression analysis wes used for all
characteristics except division type. Discriminant analysis was again used in analyzing
division type with the prafessional profile variables.

Professional Profile Yariables

@ number of years of part-time teaching at the college

o teachingday or evening classes

® number of hours of teaching per week during the Fall semester

® number of different classes teught during the Fall semester

® hoping to teach full-time

© teaching in a vocational or academic discipline

@ current full-time employment in the profession

® current full-time teaching in another institution

e current part-time teaching in other institutions

0 g

® gender

® highest degree earned

Chi square snalysis was also used to determine if significant relationships existed
among the following involvement variables for faculty who were not new:
o feelings of involvement with the college and feelings of involvement with the division
® desire for greawer invelement with the college and destre for greater involvement

with the division

e current involvement with the college and desire for greater involvement with the

college
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® current involvement with the division and desire for greeter involvement with the
division

® desire to meet more faculty and desire for greater involvement with the college

® desire to meet more faculty and desire for greater involvement with the division

Multiple regression analysis was also used to predict the four following involvement

variables with all other involvement variables: current involvement with the division

and with the college, and desire for greater involvement with the division and with the

college.

Cht square snalysis was usei o determine if any significant relationships existed
between receiving good guidance ¢s a new faculty member from the division dean or
department chair and the involvement variables.

Two multipie regressions were used to predict the number of teaching hours with the
involvement var‘iables and the professional profile variables. T-tests were also used to
compere the mean number of hours taught at Fullerton College with all characteristics
except division type. Finally, T-tests were used to compare the mean number of teaching
hours with the four involvement variables: current involvement with the division and

with the college, and desire for greater inveivement with the division and with the college.
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Results

The tk'atled results of the frequency analysis are in Appendix B. Results of the
statistical analyses may be found in the tables in Apnendix C.

Frequencies

The pert-time faculty at Fullerton College may be characterized by the follow ing
demographic attributes: nearly seventy percent are between the ages of 30 and 49, nesrly
60 percent are mele, and over sixty-six percent have & master's degree or docterate. Of
those who Classified themselves as “Academic” faculty, over 65 percent have a master's
degree, and over 22 percent hold a doctorate.

The division with the grestest number of part~time faculty at Fullerton College is the
Business Division with over 26 percent of the part-time faculty, followed by Humanities
with nearly 16 percent, Technical Education with 13 percent, Fine Arts with nearly 10
percent, Social Sciences with nine and & half percent, and Math with slightly over nine
percent. These divisions represent the two mejor vocational education areas, and the four
major General Education academic fields. The divisions which employ the smallest
number of part-time faculty are the Library, Student Development, Physical Sciences,
and Biological Sciences. According to their own self-classification, 40 percent of the
part-timers teach in primarily vocationsl fields, and 6Q percent teach primarily
academic subjects.

Although pert~time faculty use a variety of teaching methods, the most popular
method by far is the traditional lecture, which is used by over 93 percent of part-time
faculty. Class discussions are used by nearly three quarters of part-timers. Question and
answer review of material and ands-on activities are esch used by over haif of the part-

time faculty. About one third of the part-timers use each of the following teaching
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methods: smali group discussions, overhead transparencies, videotapes, and writing
activities during cless. Less than ten percent use computer-aided instruction.

Of all of the forms of evaluation used by part-time faculty in g-ading students, student
attendance was the most frequently used evaulation, used by aver seventy percent. Nesrly
two thirds of the part-timers used the following three forms of student evaulation: a
cumulative final examination, cless participation, and multiple choice tests. About half
used midterm exems and short answer tests. Over one third used the following forms of
evaluation: penaities for missed deadlines for assignments, true-false tests, fill-in tests,
and essay tests. About one quarter of the part-time faculty use lab projects in class,
graded in-class writing assignments, and regular writing assignments. Written reports
without footnotes or bibilography were used by 22 percent, and formal research papers
with footnotes end bibilography were used by only slightly over 10 nercent. Oral reports
in class were used by nearly twenty percent, and formal speeches in cless were used by
less than five percent.

Almost 97 percent of part-time faculty give their students a course outline or
syllabus at the beginning of the semester, nearly 94 percent provide grading criteria for
their students, and over 63 percent provide a week-by-week class schedule. In addition,
aver one fifth of the part-time faculty also give their students additional handouts,
including student questionaires, assignment 1ists, lists of required materials, lab
requirements, and add!tional cless material.

Part-time faculty showed interest in a variety of potential staff development topics.
They appeared {0 he ‘e the greatest interest in topics releted to the improvement of
teaching. Over 45 percent would 1ike a workshop on motivational techniques for the

classroom. About o2 third were interested in each of the following topics releted to

ERIC

Full Tt Provided by ERIC.



Parti-Time Faculty
46

instruction: how to incorporate new teaching methods, general college teaching
techniques, increasing student retention, and teeching underprepared students. OQver half
responded favorably to the idea of holding steff development workshops on non-teaching
weekday evenings, and over 40 percent would like such warkshops In Saturday mornings.
Almost half would like workshops during the fall semester, nearly 40 percent prefer
workshops to be before the start of the spring semester or during the spring semester,
and about one third would 11ke warkshops to be held before the start of the fall semester.

in addition, aver 82 percent felt that an information booklet would be helpful.

In an open-ended question in which part-time faculty were asked to state "what didn‘t
you know that you wished you had known from the beginning," slightly over 4 percuat
responded that they were very satisfied with the orientation they had received. Almost 20
percent would like to have known more about college policies and procedures, end five
percent wanted more information on department policies and procedures. Stightly over
ten percent would have 1iked more information on teaching technigues. About ten percent
wuuld like to have known more sbout the working conditions, including the lack of full-
time teaching opportunities, the salery schedule and pay inct eases, the high drop-out
rate, and the number: of underprepared students. Over five percent wanted to know more
about the availbility of teaching assistance, including clerical help for typing and
duplication and the availability of audio-visual materials and equipment. About four
percent noted that they could have used some basic information about th.2 college, including
amap, parking instructions, a class schedule and catalog, and information about services
availab’e to evening students. A few part-time faculty mentioned that they would like

more information about the terms of acedemia and how to market college classes,
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How often and how much do part-time faculty communicate with others on campus?
Tebulations for faculty who were not new in the semester the survey was administered
revealed the following information. Qver one quarter of the part-time faculty talk to
their division deans once a month, and shout 17 percent talk once per wesk. However, 28
percent talk to their department chairs once per week, and 29 percent talk once per
month. Cver half talk toother faculty in the division once per week, but 37 percent
seldom talk to faculty from other divisions. Gver haif of the part-time faculty would like
to meet more facuity.

OGuidence for the majority of part-time faculty when they were new oame-from the
Division Dean or a full-time faculty member, and only occasionally from another part-
time faculty member.,

How involved are part-time faculty (wha are not new) in their departments or
divisions? Over 87 percent receive reguier memos from their division deans, but over
82 percent do not attend division mestings. Most do not attend because they are
unavailahle when the meetings are held. About 72 percent feel "somewhat involved” or
"slightly involved” with Fullerton College and with their divisions. Over 20 percent feel
strongly involved with their divisions and over 15 percent feel strongly involved with
Fullerton College. The majority of part-time faculty, over 60 percent, are interested in
greater involvement with thrir divisions and with Fullerton College.

In an open-ended question, ali part-time feculty were asked, "Whe: could Fullerton
College or your division do to make your job s & part-time instructor better?" Almost
twelve percent responded that they were very satisfied with Fullerten College. However,
about 43 percent of the part-time faculty had a variety of suggestions for improvement.

Slightly less than six percent stated that they wauld like an increase in salery and
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benefits, and another six percent would 1ike office space. Over five percent stated that
they would 1ike more teaching hours or & full-time positicn. Less than five percent
mentioned that they would like to feel as if they were more a part of the team through
greater recognition and being included in division activities. Four and a half percent said
specifically that they would like to be included in departmental meetings and in
departmental curriculum decisions and planning. About three and a half percent felt that
more communication was needed, and thet staff development activities would be helpful.

Over 17 percent of the part-time faculty were new to Fullerton College this semester,
about 19 percent had been teaching at Fullerton College one semester to one year , and over
26 percent had bean at Fullerton for six to fifteen years. Seventy-three percent teach in
the evening only, and 98 percent teach in one division. Thirty-six percent teach students
'between the ages of 18 and 25, and over 26 percent teach students between the ages of 18
and 45. The mesn number of hours taught by each part-time faculty member is 5.71
hours, and each part-time faculty member teaches between one and two classes.
Altogether, part-time faculty teach 8 total of approximately 12,000 students. Most part-
time facuity, nearty 60 percent, teach between 20 and S0 students each semester.

Slightly aver half of the part-time faculty, about 56 percent, would like a full-time
teaching position at eny college. Over one third of the part-time faculty hope to teach
full-time at Fullerton College.

Of the vocational faculty, over 85 percent are currently working in the profession in
which they teach: over 58 parcent work full- time, nearly 18 percent work part-time,
and nearly 9 percent do freelence work in their profession. Nesrly 90 percent of the
vacational faculty have worked full-time in their field, and less than two percent have

never worked in their field. Of the 18 vocational faculty who are not currently working
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in the profession, three stopped working a year ago, two each stopped working two, three,
and five year's 6go, thren stopped work between six and ten years ago, and four have not
worked in their profession for more than ten years. Over 27 percent of voca:ional part-
time faculty have worked over twenty years in the profession in which they teach, 31
percent have worked between fifteen and twenty years, twenty~two percent have worked
ten years, and ten percent have worked five years. Less than ten percent of the vocational
part-time feculty have worked fewer then five years in their profession.

More than 63 percent of the part-time faculty do "ot teach part-time et another
college, but 21 percent currently teach part-time at other two-year colleges. Over 12
percent teach full-time in high schools, and less then five percent teach full-time in
enother two-year or four-yeer college. The meen number of hours taught at other schools
or colleges is 6.88 hours, with a mean of 1.16 classes. Over 18 percent of the part-time
faculty who teach in other schools or colleges teach over 100 students there.

Involvement Profiles. Chi souare, Multiple Regression, and Discriminant Analysis for
faculty whe were not new, ( Detailed resuits in Appendix C.)

Division Type. Of the twelve involvement variables, six showed a significent chi
square relationship (significance 1ess than .C01) between the type of division and
involvement (see Table 1). The "Career” faculty tended to talk most frequently with the
division deans, department chairs, and ather faculty in the division. Those i the
Business division talked the least with the department chair and with other faculty, and
“Yocational/Technical" faculty talked the least with their division dean. "Career" faculty
and “Yocaticnal/Technical" facuity attended division meetings mare than thase in other
divisions, and "Business” faculty attended division meetings less than others. Chi square
analysis (significance less than .05) indicated that “Business faculty" and “Career
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faculty” were more involved in their divisions then those in other divisions. Finally,
“Liberal Arts" facully showed a desire for inore involvement in their division, and
"Yocational/Technicai" faculty tended not to want more involvement in the aivision
(significance 1ess than .05,

The Discriminant Analysis of frvolvement veriables oy division type correctly
classified over half of the cuses (see Table 28). The involvement variables best predicted
ths Business faculty ( 75.S percent correctly predicted), then the Yocational and Technical
Education fecuity (51.5 percent correctly predicted), Liberal Arts faculty (47.2 percent
correctly predicted), and Career faculty ( 46.9 percent correctly predicted). The Math
and Science faculty were not predicted well by this model ( 11.1 percent correctly
predicted). This mode! indicated similer results to these in the chi square analyss.
Bustness faculty scored highly on “Function 1," which meens thet they tended to talk to
other faculty less frequently and attended division meetings less than those in other
divisions. Career faculty scored highly on “Function 2," indicating that they were more
likely to talk to their division desn or department chair, and they were likely to desire
greater tnvolvement in their division. Liberal Arts faculty showed a high negative score
on "Function 3,” which indicated an interest in mesting more faculty and a desire for
mare invo..«ment in their division and in the college. Yocational/Technical Education
feculty showed a high negetive score on “Function 1,” but a high positive score on
“Function 2." This indicates that they talk freguently to other faculty and they attend
meetings, but they talk to the division dean and department chair infrequently, and they do
not want more involvement in the division.

Length of teaching. in the chi-square anslysis, three of the twelve invoivement
variables produced significant relationships (less than .05) with years of teaching part-
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time 2t the cotlege ( See Table 2). First, those who feel the most involved with the college
have been teaching part-time at the college for over ten years. However, uniike those who
have been teaching up to one year, they do not want more involvement in the college or in
the division. The results of the multiple regression analysis (R squere=.09) indicated
thet these wha have been tegchtng longer have no desire for greater involvement in the
division and tend to talk less frequently with the department chair than newer part-time
faculty (See Table 29).

“Hopeful Full-timers”. Three of the twelve involvement variables showed 8
s'gnificant relationship at the .00001 1evel in the chi square analysis ( see Table 3). The
“hopeful full-timers" want to meet more faculty and want to become more invalved in the
college and i1 the division. In addition, three involvement variables were significantly
related at less then .05: those who hope to teach full-time talk to the department chair
frequently, and as ne.. faculty they received good guidance from a full-time faculty
member and from the division dean. The multiple regression analysis (R square=.17)
showed that the strongest predictor of "hopeful full-timers" is a desire for more
involvement in the division, followed by a desire to mest more faculty, talking to the
department chair frequently, and receiving memos regularly ( sze Table 30).

Yocational and Acedemic Faculty. Three of the twelve invalvement variables were
significantly associated ( significance Jess than .01) with teaching in a vocational or
ecademic subject area in the chi souare analysis (see Table 4). "Yocational faculty” attend
diviston meetings and feel involved in their division, but do not want more involvement in
thelr division. Two edditionsl variables were significant at less than .05: “vocational
faculty” receive memos from their division dean, but they do not want to meet more

facuitv, and do not want more involvement in the college. The reverse is true of academic

©

ERIC £

Aruitoxt provided by Eic:



Part-Time Faculty
52

faculty: they are less linely to attend mestings, do not receive memos from their division
dean, and feel less involved in their division, but they would like to meet faculty, and
would like to become more involved in the college and in their division. In the inultiple
regression analysis (R square=.08), the strongest predictor of vocational faculty was
feeling involved in the division, followed by a lack of desire for greater involvement in ‘he
division, and attending division meetings ( see Table 31),

Males and Females. Only one variable of the twelve showed a significant chi square
relationship (signficance=.01): males feel more strongly involved in the college than
females (see Table 5). In the multiple regression analysis, none of the varisbles entered
the regression.

Day and Evening Faculty. According to the chi square analyses, “day faculty” talk to
the depertment chair (significance=.0007) and other department fesulty
(significance=.02) more frequently than “evening facuity". "Day faculty" are aiso miore
likely to attend division meetings then “evening faculty" (see Table 6). The multiple
regression analysts (R square=.06) revealed similer results: “day faculty” were more
likely to talk to the department chair frequently, and were more likely to sttend division
meetings then “evening faculty” ( see Table 32).

“Mooplighters”. No significant relationship was found between working full-time in
another job and any of the involvement variables in the chi square analysis ( see Table 7).
However, the multiple regression (R square=.02) showed that “Moonlighters” tend to talk
less frequently with other faculty (see Table 33).

“‘Full-time teachers”. In both the chi square analysis ( significance=.03) and the
multiple regression analysis (R square=.02), one significant relationship was found:
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those who teach full-time in another institution do not feel that they receiv 2d good
quidence from their uf-tsion dean when they wera new (see Tables 8 and 34).

“Freeway fliers". The chi square analysis revealed no sigrificant relationships with
any of the involvement veriables ( soe Table 9). In the multiple regressicn analysis, no
variables entered the regression.

Professional Profiies: Chi Spiace, Muitiole Recression, end Discriminent Anelysts
for al) part-time feculty

Rivision tvpe. Chi squore snalysis revealed significant relationships with all twelve
professional profile variables at or below .001 significance level (see Table 11).
Business faculty wna have been teaching the longest, and Liberal Arts facu:.y are the
newest faculty members. Career faculty tend tv teach dey classes, and Business faculty
tend %o teach in the evening. Business faculty teach the fewes' »umber uf hours and the
fewesi clesses. Math and science facuity teach the greatest number of hours, and Career
faculty teach the greatest number of classes. Liberal arts fecuity would Hke to teach
full-time, but Business faculty do not. When asked to categorize themsslves as aither
“vocational” or "academic” faculty, all of the Liberal arts faculty said they were
“academic” faculty and all of the Yocational/Technical facuity classified themselves as
“vocational.” Mast of the Business faculty and the Career faculty classified themselves as
“vocational” faculty. Liberal arts feculty everwheimingly do not work full-time, but the
vast majority of Business faculty do. The Math and science feculty tend to teach full-time
in other schools or colleges, but those in the Business division are the least 1ikely o teach
full-time or part-time in another institution. The Liberal arts faculty are most 1ikely to
teach part-time in other colleges. The Business faculty tend to be the oldest, and the
Career faculty are the youngest. Males tend to dominate the Business faculty, while the
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Liberol arts faculty are primarily female. The highest degret- attainment may be found
among the Liberal arts faculty, who are most likely to have earned a Ph.D. The
Yocational/Technical faculty tenc to have earned a bachelor's vegree or less.

The results of the Discriminant Analysis of the Professional Profile variables by
Division type (see Table 35) were consistent with the chi square analysis. Over 61
percent of the cases were cor ectly classified, indicating high predictive value. The model
correctly predicted 8:1.9 percent of the Liberal Arts faculty, 64.1 percent of the
Vocational/Technical fecuity, 63.6 percent of the Business faculty, 52.8 percent of the
Math and Science faculty, and 31 percent of the Career Faculty. Liberal Arts faculty
scored highly on Discriminant Function 1, but Yocational/Technical faculty hed a high
negative score on Discriminant Function 1. This indicated that the Liberal Arts faculty
were likely to classify themselves as "academic” facuity, and the Yocational/Technical
faculty classified themselves primarily as "vocational facuity. In eddition, the Liberal
Arts faculty were likely to have earned higher degrees, and the Yocational/Technical
facuity lower degrees than other part-time faculty. Business faculty had a high score on
Discriminant Functien 2, but Career faculty had a high negative score on Discriminant
Function 2. This indicated that the Business faculty tended to teach evening classes, while
the Career faculty tended to teach during the day; the Business faculty taught fewer hours
and the Career faculty taught more hours than other part-time faculty; and the Business
faculty were likely ic work full-time in the profession, while the career facuity were not.
Math and Science faculty scored highly on Discriminant Function 3, which indicated that
they were likely . teach more hours, end aiso 1ikely to each full-time in ancther

institution.
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Lenqth of teaching. Eight of the twelve variables showed a significant relationship
betaw .05 in the chi square analysis (see Table 12). Those who have been teaching over
10 years are likely to teach in the evening, teach three hours or less per week, do not
hope to teach full-time, are currently teaching full-time, are likely to be age 50 or
older, and ere likely to be male. Faculty who have completed 6 to 10 years of teaching are
likely to be working full-time in their profession and are untikely to be teaching part-
time in other institutions, Those who have been teaching between 2 and 5 years are the
most likely to be teaching part-time at another institution, and teach the greatest number
of hours: over seven hours per week. Finally, the newest faculty who have been tesching
up to one year are very likely to be teaching during the day, hope to teach full-time, do not
work full-time or teach full-time, are likely to be under forty vears of age, and are
likely to be female. The multiple regression (R square=.30) revealed similar results
(see Table 36). The strongest predictor of longevity 8s & part-time faculty member was
teaching in the evening, followed by age, gender, teaching more classes, working full-
time, anrt teaching full-time.

~Hopeful full-timers". in the chi square analysis, the professional profile of the

"Hopeful Full-timer" indicated significant relationships with ten of the professions!
profile variables, seven of which were at or below .001 significance ( see Table 13).
“Hopeful full-timers" tend to be newer faculty who have been teaching one year or less,
teach day cldsses, teach over seven hours per week, teach in academic subjects, do not
work full-time in their field, teach part-time in other institutions, are under forty, are
female, and have @ master's degree. In the multiple regression analysis ( R square=.21),
the strongest predictor of "Hopeful full-timers" was not working full-time, followed by

teaching part-time in another instituticn, having earned a master's degree or doctorate,
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teaching a greater number of hours at the college, and being a new part-time faculty
member (see Table 37).

Yocational and Academic Facully. In the chi square analysis of Yocational and Academic
facutty (see Teble 14), three of the professional profile variables were significant at less
than .0001: “Vecational faculty” tend to teach in techrical education, business education,
and career education end they tend $0 have a bachelor's degree or less; "Academic faculty”
tend to have a master's degree or doctorate, they tend to teach part-time at other colleges
and would 11ke a full-time teaching position. In addition, tha following relationships were
significant at less than .05: "Yocational feculty” are more likely to work full-time in
their profession, they teach in the evening, they teach a greater number of clases than
“Academic faculty,” and they are likely to be male ( signficance=.02). in the multiple
regression analysis (R square=.27) the stroncest predictor of “Yocational feculty" was a
lower academic degree, followed by not teaching part-time or full-time in other
institutions (see Table 38).

Males and Females. Four of the professional profile variables were significanily
related to gender at or less than .001 (see Table 15): males tend to work full-time in
their profession, do not went to teach full-time, teach evening classes, and are more
likely to hold either a bachelor's degree or 8 doctorate; femeles are more likely to have
earned 8 master's dearce, would like a full-time teaching position, teach day classes, and
are unlikely towork full-time. In additivn, three veriables were significant at less then
.05: males are likely to have been teeching part~time over 10 years while females are
likely to have taught for one yeer or less; females are more likely then ales to teach
part-time in other institutions; and females are more likely to teach in academic

disciplines, while males tend to teach in vocationsl fields. in the multiple regression

. ot
ERIC

Full Tt Provided by ERIC.



Part-Time Faculty
57

analysis of male and female part-timers (R square=.12), the three variables which
showed the strongest relationship to female part-time faculty were nut working full-
time, having taught part-time for fewer years, and hoping to teg:h full-time (see Table
39).

Day and Evening Faculty. Four of the twelve professional profile variables were

- gignificant at or below the .0001 level {see Table 16). "Evening faculty" tend to have

been teaching pr “t-time over 10 years, teach up to three hours per week, are likely to be
working full-time, and are unlikely to desire a full-time teaching position. “Day faculty"
are lkely to have been teaching part-time for up toone year’, teach aver seven hours per
week , are unlikely to be working full-time, and would like a full~time teaching position.
The following four variables showed & significant relationshp at or below .005: "Evening
faculty” tend to be male, teach one class, are likaly to teach full-time and untikely to teach
part-time at other institutions. "Day faculty" are likely to be female, teach three or more
Classes, are untikely to teach full-time, but probably teach part-time at other
institutions. Finally, twe variables were significant at .01: “Day faculty" tend to teach
academic subjects, "Evening faculty" tend to teach vocational subjects, and “Day faculty”
tend to be younger than “Evening faculty”. in tie multiple regression analysis (R square=
.19) only three variables showed strong predictive value: “Evening faculty” are likely to
have been teaching part-time longer, teach fewer hours, and work full-time in their field
(see Table 40).

~Moonlighters”. According to the chi square anaiysis, the followiny six variables were
significant at less than .0001 (see Table 17): "Moonlighters", those who work full-time
in their professiors, do nnt want & full-time teaching position, do niot teach part-time in

other institutions, have earned a bachelor's degree, are male, t3ach evening cours#s, and
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teach up to three hours per week. Alse. "Moonlighters” are likely to have been teaching
part-time from 6 to 10 years (significance=.0003), are }ikely to teach in vocational
fields (significance=.008), and are likely to teach full-time ( significance=.02).
"Meonlighters” were predicted with five variabies in the multiple regression analysis
(R square=.21): they do not hope to teach full-time; they do not teach part-time at
another institution; they are male; they teach fewer hours; and they have been teaching
part-time longer than those who do not work full-time (see Yable 41).

. Full-time teachers.” Five of the twelve variables were significantly related  less
than .05 significance) to teaching full-tir.. ai other institutions (sce Table 18). "Full-
time teachers" are likely to have taught part-time for over 10 years, tend to tesch in the
evening, do not teach pert-time in other institutions, have earned a master's degree, and,
oddly, are more likely to also work full-time in their profession than those who are nat
full-time teachers. in the multiple regression analysis (R square=.09), the three
predicters of “Full-time teachers" were not teaching part-time in another institution,
teaching part-time longer, and teaching in an academic field ( see Table 42).

“Freeway fliers." In tha chi-square analysis, eight variables were significantly
relsted (at or below .001) to teaching part-time at other institutions (see Table 19).
“Freeway fliers" are likely to have been teaching part~time between two and five years;
they teach day classes; they would like a full-time tesching position; the, tend to teach in
academ ic subjects; they are more likely t. be female than male; they are unlikely to work
full-time in their profession; they are uniikely to teach full-time in another institution;
and they are likely to have earned a Master's degree . The muitiple regression analysis (R
squere=.18) showed that the strongest predictors of “Freeway fliers” were, in order, not
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working fuli-time in the pro:2ssion, hoping to teach full-time, not teaching full-time in

another institution, and teaching in an academic subject area (see Table 43).

Several of the involvement variables were analyzed to determine if there were any
significant relationships. The following four relationships were significant at less than
.00001: thase wha feel involved in tlie college also feel involved in their division (Tuble
21); those who want mare involvement in the college also want more involvement in their
division (Table 22); these who want more involvement in the college would also like to
meet more faculty (Table 25); and those who want more involvement in their division
would also like to meet more facuity (Table 26). No significant relationships were found
between current involvemert in the college and desire for more involvement in the college
(Table 23), end current involvement in the division and desire for more tnvolvement in
the division (Table 24).

in the multiple regression analysis (R square=.11) involvement with the college was
predicted with three variables: guidance from division dean, attending meetings, and
talking to division dean (Teble 44). Involvement with the division (R square=.13) wes
predicted with attending division mestings, receiving guidance from the division dean, and
talking to the division dean (Table 45). The desire to become more involved in the college
(R square=.2 1) was predicted with two variables: adesire to mest more faculty, and
recetving guidance from a full-time faculty member . Table 46). Finally, the desire to

become: mare involved in the division (R square=.14) was predicted with a desire to meset

more feculty (Table 47).
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Daes recetving guidance from the division dean as a new facully member affect the
amount of involvement later? Chi square analysis was used to compare receiving
guidence from the divisicn dean with the twelve involvement variables for faculty who
were not new. Four of the twelve involvement variables showed a significant relationship
(less than .05): these who received quidance from ihe division dean also received quidance
from a full-time faculty member, they feel more involved in the college, feel more
involved in the division, and talk to the division dean more freguently (see Table 27).
Multiple Regression and T-Tests: Number of Teaching Hours

Inthe first regression (Table 48) the number of teaching hours was predicted with
the following involvement variables (R square=.14): those who teach more hours at the
college tend to talk to other faculty more frequently, want more invo.vement in the
division, and attend division meetings. In the second regression (Table 49), the number
of teeching hours was predicted with the following professionel profile varisbles (R
square=.39): those who teach more hours also teach more classes; they do not work full-
time in their profession; they teach during the day, and they hope to teach full-time.

The t-tests for number of teaching hours revealed the following significant results
with two-tail probability of less than .05 using 8 pooled variance estimate:
® "Hopeful Full-timers" teach more hours then thase who do not hope to teach full-time.

[t= -4.04] (Table 50)

o Female faculty teach more hours then male faculty. { 1= -2.44) (Table 52)
o Day faculty teach more hours than evening faculty. [t:<4.69] (Table 53)
® "Moonlighters” teach fewer hours than those who do not work full-time. [t=4.77]

(Teble 54)
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& “New faculty" (those who have been teaching from O to five years) teach more hours
than “01d faculty” (thase who have been teaching over 5 years). [1=2.20] (Table 56)
® Those who talk to other division faculty more frequently (&t least once per week)
aiso tend to teech more hours than those who talk to other faculty less frequently
(once per month or twice per semester ). [t=4.83) (Table 63)
® Those who attend division meetings also tend to teach more hours than those who do not
attend division meetings. [t=3.24] (Table 64)
No significant relationship was found between the mean number of teaching hours and
vocational and academic faculty (Table 51) or “Full-time Teachers" (Table 55) or
"Freeway Fliers" (Teble 57)
In four t-tests for the four irvetvement variables, anly ong showed significance for
teaching hours:
® Faculty who want more invelvement i their division teach mere hours than those who
do not want inore involvement. [t=2.1+/ {Tabie 56).
No significant relationship was found between teaching hours and the following
‘nvolvement variables: current invalvement in college or division ( Tables 58 and 59),
desire for more involvement in the college ( Table 6G), and talking to the division dean
(Veble 62).
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Discussion

This study was designed to answer the following three questions: 1) Are the part-time
facully well-qualified?; 2) Whet are the frustrations of the part-time faculty?; and 3)
Are part-time facculty interested in greater involvement? However, before analyzing the
results to arrive at answers to these three questions, 1t is important to first gain a
clearer understanding of the part-time faculty through an examination of their
demographic and professional characteristics.

Choracter istics of Part-time Faculty.

Deinographic sttributes. The resu. s indicate sone interesting similarities between
the full~time and part-time faculty at Fullerton College. About 60 percent of the part-
time faculty ere male and 40 percent are female. Of the full-time faculty, 63 percent are
male and 37 percent are female [Kelly, 1987]. Similar results were found in a study of
part-time faculty in all Catifornia community colleges: 56 percent were male, and 44
percent were female [California Community Colleges, 1988, p. 40)

Although the gender ratio is quite simtler, the part-time facui.y tend to be somewhat
younger then the full-time faculty. In 1936 the median age of the full-time facuity at
Fullzrton College was 51 years, and the median age of the part-time faculty was 42 years
[Kelly, 1987]. In 1987, the mean age of part-time faculty in California community
colleges was 43 [California Community Colleges, 1988, p. 38]. The modal age of the
pert-time feculty in 1988 was between 40 and 49 years, which represents 39 percent of
the part-timers. In 1986, the modal age of the full-time faculty in 1986 was between
50 and 59 years, representing 40 percent of the faculty. It is iikely that the part-time
faculty who are now in their forties obtained their degrees and started their college

teaching careers in the 1970's when there were very few tenure-track positions
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avallable. However, well-qualified part-time faculty who went to teach full-time may be
in a good position to mave into a tenure-track teaching job when the full-time faculty
start to retire in large numbers over the next several years.

Length of teaching ot Fullerton Colleae. The results indicate that there is a tremendous
turnover of part-time faculty at Fullerton College. Over 36 percent of the part-time
faculty hed been at Fulierton for one year or less. |f one third of the part-time faculty
WEre new every yeer, . «.0331ng and orienting new faculty would represent a huge
aministrative chore. Moreover, high turnover of part-time faculty also represents a
tremendous manegerial load for division deans and department chairs who must locate,
interview, hire, orient, and manage a large number of new part-time faculty each year.

Because this study i not longitudinal, it is not possible to determine if there was an
unusually high numoer of new part-time faculty in 1988. In fact, it is quite possible that
a high turnover rate 1 normal among part-time faculty, particularly amaong the 37
percent who work at several different institutions. Most "fresway fliers" have been
teaching at Fullerton College between two and five years [Appendix C, Table 19]. They are
likely to try to teach at those colleges which have higher pay rates and at colleges which
offer them more eaching hours or better working conditions.

In addition, those who have been teaching at Fullerton collegs up to one year are more
likely to teach during the day, hope to teach full-time, are 1ikely to be urider 40 vears of
age, and are more likely to be female [Appendix C, Table 12). These part-time faculty are
very valuable to colleges: they are young and committed to college teaching. Those who are
well-qualified could provide a pool of facuity to replace retiring faculty over the next
several years. Moreover, most colleges are actively seeking female applicants for full-

time tenure-track positions, and thisgroup of newer, younger part-time facuity includes

L] f‘/‘
Q J 4§
ERIC

Full Tt Provided by ERIC.



Oart-Timn Faculty
64

a substantiai percentage of females. If colleges want to cultivate a pool of potential full-
time faculty, and 1f colleges wish to keep a good quality pool of part-time faculty with
lower turnaver rates from one year to the next, they wiil have to weigh the costs of
raising salaries and improving the working conditions against the managerial and
admirdstrative costs of a high turnover in part-time faculty each year.

It 1s interesting that thuse who have been teaching at Fullerton College longer are
likely to be working full-time in another job or teaching full-time, and are unlikely to be
teaching part-time in enother institution. Those who teach full-time in anather
institution, about 18 percent of the part-time faculty, have typically biesn teaching at
Fullerton for over 10 years [Appendix C, Table 18]. Fifty percent of the part-time
faculty are “Moonlighters" who work full-time n a business setting and have been
teaching at Fullerton College between six and ten yesrs [Appendix C, Table 17]. These
part-timers form the stable core of part-time faculty who ciioy teaching part-tiine and
have no desire to exchange their current full-time job for a full-time college teaching
position. Uniike the "freeway fliers," because they have a full-time job elsewhere they
are prabably less dependent financially on the part-time teachirg job. For this reason,
they may be lecs likely to seek out the college with the best pay and working conditions and
more 11kely to continue teaching at one college because of convenience and familiarity. If
cntleges realized this, they might be tempted to take advar:tage of ine situation by
cantinuing to pay these part-time faculty poorly. However, this would not be wise in the
long term , because poor pay and work ing conditions would ultimately affect the quality of
all part-time faculty, particularly those who teach at several different colleges.

Yocational and Academic faculty. It was somewhat surprising to learn that only 40
percent of the part-time faculty in this study teach vocational subjects. One of the
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advantages of part-time faculty which is often mentioned in the literature is the fact that
many of them are current in their figld: they work full-time in business, then come in to
shara their expert{se with students who want to enter that field. But the results of this
study indicate that 60 percent of the faculty do not teach in vocational fields. The majority
of part-time faculty fit the stereotype of the "academic gypsy: " these who teach academic
subjects in more than one institution.

Aithough the advantages of using part-time faculty in vocational figlds are clear, it
seems that there is no clear advantage to using part-time faculty in acedemic fields. In
fact, a good argument could be made for converting sevaral part-time positions into one
full-time posttion whenever possible to prevent the “academic gypsy" syndrome among
part-time faculty in academic fields. Such a conversion would resolve frustrations for
both department chairs and academic part-time faculty. Department chairs would rather
manage one full-time faculty member rather than meny different part-time faculty
members. Academic part-timers would rether teach full-time in one institution rather
tnan teaching part-time in several institutions to make up the equivalent of a full-time
teaching load.

In California, Assembly Bill 1725, which went into effect in 1988, provides
community colleges with funding to convert pert-time positions into full-time positions.
In addition, A.B. 1725 also requires community colleges to work toward a ratio of 75
percent of class hours taught by full-time facuity and 25 percent of class hours by part-
time faculty. In 1986 Fullerton College full-time faculty taught about 60 percent of the
class hours, and part-time toculty taught about 40 percent [Kelly, 1987]. In many
community colleges the numbe;* of part-time teaching hours 1s much greater than the

number of class hours taught by full-time faculty. Converting part-time positions in
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academic fields would produce two major benefits: division deans would have fewer
faculty to manage; and acacemic part-time faculty who currently teach at several
different colleges to make up the equivalent of a full-time teaching load would be able to
devote their time and energy to one institution.

lifications of Part-Time Faculty.

Academic Qualifications. Overall, the full-lime faculty of Fullerton College have
better academic qualifications then the part-time faculty. In 1986 over 7S percent of the
full-time faculty held a master's degree and about 12 percent had earned doctorates.
interestingly, & higher percentege of the part-time feculty, over 16 percent, have
doctorates. But significantly fewer hold a master's degree: only half of all part-time
facuity. Only about eight percent of full-time faculty have a bechelor's degree as the
highest degree earred, but over 21 percent of the part-time feculty have a bachelor's
degree. Over eleven percent of part-time faculty have not earned a bachelor's degree, but
only two percent of the full-time faculty have less than a bachelor's degree [Kelly,

*987]. However when considering the degrees of only academic part-time faculty, the
academic qualifications are significantly higher. Over 22 percent of the part-time faculty
have earned a doctorate, over 65 percent have a mester’s degree, and only 2 percent have

a bachelor's degree.
Yocational Qualifications. Although their degres attainment tends to be lower than

academic faculty, vocational part-time faculty are very well qualified in their profession.
Over 85 percent are currently working in their fieid, and most are working full-time,
About 90 percent of the vocational feculty have worked full-time in their profession at
some point in their career. Most vocational faculty bring many years of experience to the

classroom: over 27 percent have worked over 20 years in their profession; 31 percent
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have warked between 15 and 20 years; and 22 percent have worked ten years. Students in
classes taught by vocational part-time faculty are very fortunate: they are likely to be
abtaining current information about the field, and they have a unique opportunity te tap
into the expertise of a seasoned professional.

Teaching Skills. The teaching skills of part-time faculty appear to be somewhat
limited, indicating a potential need for faculty development workshops on college teaching.
i10st part-time faculty rely heavily on lecture and discussion and tend not to use other
teaching methes. In the community college it is particularly important for faculty to
develop a wide variety of teaching skills to address the wide range of abilities and variety
of preferred learning styles of a very diverse student population.

The results of the survey aiso indicate that evaluation of student learning may be
problematic for part-time faculty. The Fullerton College Catalog states, "Orides are based
upon the quality of work done; that 1s, upon actual accomplishment in courses offered for
credit” (1989, p. £9). Although attendance should not be used as one of the evaluation
criteria for a course grade, aver 70 percent of part-time faculty stated that they use
attendance in grading students. Pert-time facultv qlso use & somewhat limited number of
different methods to evaluate student learning. Most use a comprehensive finel exam,
class participation, and multiple choice tests. As with teaching methods, it is critically
importent for part-time faculty in the community college to use a wide veriety of
methods of evaluation to recognize the many different learning styles in the typical
commudnity college classroom.

On the positive side, aimost all part-time faculty give their students a course outline
or syllabus at the beginning of the semester which includes a class schedule and grading

criterfa. This seems to indicate that part-time faculty want o give their students some
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clear expectations for the course, and that they come to the class well-prepared for the
beginning of the semester.
Frustrations of Part-time Faculty.

The frustrat'ons of part~time facully expressed in this study are consistent with the
literature. Generally, part-time faculty fee! that they are being treated as second class
citizens: pert-time feculty with the same qualifications as fuil-time faculty are paid less
for teaching the same classes, they have no benefits, and they have no guarantee of
employment from one semester to the next. Resolving these frustrations would be
extremely costly for many colleges, ut if colleges are interested in maintaining a high-
quality pool of part~time faculty, these tssues must be addressed.

Colleges tend to rationalize the lower pay by also noting that part-time faculty are not
expected to hold office hours or provide institutional service through committee work.
However, in reality, many part-time faculty have stated that they need an office in which
to meet with their students before class. This seems to indicate thet at least some part-
time feculty do hold “office hours," even though they are not required to do so. Moreover,
many part-time faculty have stited that they would like to be more involved in their
division and in the campus. Perhaps one soluticn might be a different status and additional
pay for those who want to be more involved: an “associate faculty” status. It seems that
part-time faculty who do all of the same work as full-time fuculty, but are not tenured,
could receive pro-rats pay and benefits, depending on the perczntage of a full-time load
being taught. Again, this would involve a substantial financial commitment on the part of
the college, but the potential results would be positive. The college would benefit through
the added involvement of the part-titne tacuity, the students would benefit through office
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hours, and the part-time faculty would benefit by becoming more involved in the campus
and in the division, and by being paid fairly for their additional work.

Many faculty noted that they would 1ike to tesch more classes, and slightly over half
stated that they would like a full-time position. Some colleges have a strict pulicy against
using part~time faculty for more than 50 or 60 percent of a full-time teaching load,
because 1f the faculty member teaches over this percentage for several consecutive
semesters they may become eligible for tenure, even if there is no tenure-track pasition.
It may be & good idea to revise such policies in order to allow part-time feculty to teach as
many classes as they desire, or a3 many &s the division dean wishes to have them teach.
\deally, this should be accompanied by an equitable pay structure. The result of such
policies is likely to be a reduction in the number of part-time faculty who teach part-
time in several different institutions, and an incresse in the involvement of the part-time
faculty at one institution. In addition, as mentioned earlier, colleges should consiner the
passibility of converting several part-time positions into ane full-time position,
particularly in academic disciplines. These changes in policies for part-time faculty
would be costly to implement, but the long term gains in the commitment of part-time
faculty to one institution and the involvement of part-time faculty would ultimately be
beneficial to the institution.

One of the frustrations often mentioned by part-time feculty is the uncertainty of
having a teaching job from one semester to the next. Unless some form of pro-reta tenure
were awarded, this frustrating situetion will continue to exist. One solution would be for
division deans to give part-time faculty the courtesy of very early notice about the closses
they will be teaching the following semester. One part-time instructor noted, “As a

(v
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minimum 1t would help to be consulted or at least advised when the night or time of the
class |'ve teught for years is changed!"

As noted earlier in this study, at the start of the Fell 1988 semester, the total
population of part-time faculty wes 432, But after the first two weeks of the semester,
‘lue to cancelled classes and shifting of some evening classes to fuli-time faculty, the
number of part-time faculty fell to 371! |In addition to ear! * natification, 1f division
deans scheduled fewer sections of classes, those classes wou ore likely to 1111, and
fewer classes would have 10 be cancelled due to low enroliment. The positive result would
be that part-time faculty would be less 1ikely to lose a class after the start of the
semester.

Several other frustrations of part-time faculty may also be resolved at little or no
cost to the institution. For those who want office space, arrangements could be made for
evening part-time feculty to share an office with full-time faculty members who only
use their offices during the day. Even if this were not possible, the division or departraent
office could set aside some workspace and fi1ing cabinet storage space for part-time
faculty. This would give part-time faculty a base of operation, and would alleviate the
need for part-time factity to carry course materials, books, and supplies to the college
for each class neeting.

dome pert-time faculty simply want to be treated with more respect and recognized as
individuals who contribute their expertise to the department and to the college. One part-
timer wrote: “Notice we're here. Part-timers are not a ‘real part of the school.' Look in
the directory." Another commented, “Make part-time instructors feel like we belong and
are not just aconvenience for them to 1111 8 vacant spot no one else wants." Several had

comments about wanting to be treated as a part of the team. One wrate, “Listen L. what |
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have to say. Nobody asks. | feel uneasy when | have a comment or suggestion. | don't think
anybody wants it." Treating part-time faculty with respect, including them, and
validating their contributions us faculty members costs nothing, yet it is critically
importent to the satisfaction of part-time faculty.

invol t of Part- Faculty.

Desire for mors involysment. Only one fifth of the pari-tlime faculty feel involved in
their division, and even fewer feel involved in the college. However, over 60 percent
want more involvement. This would sezm to indicate that the college and the divisions are
not providing adequate opportunities for the involvement of part-time faculty. It is
interesting to note that festings of involvement appear to be unrelated to the number of
hours taught. in other words, these who taught more haurs did not feel more involved than
those wno taught fewer hours [Appendix C, Tables 58 and 59). But the desire for more
involvement in the division is significantly releted to the number of hours taught: thoss
who teach more hours want more involvement in their division [Appendix C, Tabie 61].
This resuli provides & good argument for increasing the number of tLaching hours of part-
tine faculty, as mentioned earlier.

In addition, the part-time faculty who feel most involved have been teaching longer,
but newer: faculty desire more involvement. Those who teach in vocational fields feel
involved, and those who teach academic subjects went mere involvement. Daytime part-
timers and those 1. ho ettend division meetings feel more invcived. Those who hope to teach
full-time and thoss who want to mest more faculty desire more involvement. And
interestingiy, males feel involved, but femules desire more involvement, Many of these
results can be atiributed to the basic differences between vocational and academic faculty.
Pert-time facuity in vocational fields attend musetitigs, and are Mkely to be male.
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Academic feculty are more likel” to be female, thay hope to teach full~time, and they went
to meet more facuity. Although daytime facully are more likely to teach in academic
subjects, they are also more likely to attend division meetings. However, daytime faculty
represent only ebout one quarier of all part-time faculty in this study.

Chairs. Over holf of the part-

time faculty talk to their department cha'r at least snce per month, and 42 percent talk to
their division deen at least once each month. But this mesns that about half of the faculty
telk to their department chair or division dean very infrequently. It is likely thet those
who teach _..ly in the evening, nearly three-quarters of the part-time fasulty, are
unlikely to see their departmer.. chair or division dean. in the multiple regression
analysis of involvement, talking frequently to the division dean was one of the three
strongest predictors of involvement in the division [Appendix C, Table 45]. For this
reasor, division deans and department chairs may be wise to make an exira effort to stay
in touch with the part-time feculty members by telephone or by staying late ane night
each week, rotating the evening in order to see all part-time faculty over several wesks.
In audition, part-time faculty should also be encouraged to make 8 strong effort to
communicate with the division dean through regular phone calls or by simply stopping at
the college occasionally during the day.

Part-time feculty who received good guidance from their division dean when they
were new were likely to tslk more frequently to the division chair, and felt more involved
in the division and in the college [Appendix C, Table 27]. This seems to indicate that it i3
critically imp.rtant fur the division dean to invest some time in orienting the new part-
time faculty members when they are new, becaucs the benefits of involvement and

increased communication are likely to result in the future.

'EC (O

Full Tt Provided by ERIC.



Part-Time Faculty
73

Communication with ather faculty. Only half of the part-time faculty tulk tooti. .
faculty in their division once each week. But half of the part~timers would also like to
meet more faculty. In the multiple regression analysis, a high correiation was found
between a desire for more involvement in the division and a desire to meet more faculty
[Appendix C, Table 47]. Many part-time faculty members simply want to be included in
department activities. One wrote, “This year was the first time | was invited to the
luncheon at the beginning of the semester. That was nice!”

The college could provide more opportunities for part-time faculty to meet other
faculty by simply inviting them to all campus faculty events. But for those who teach only
in the evening, the college may also want to provide special part-time faculty events,
soctel gatherings, or feculty development workshops on several different evenings so all
part-time faculty would have an opportunity to attend events and meet more faculty.

Division deans may also facilitate greater communication among part-time faculty or
between full-time and part-time faculty by scheduling several formal or informal
meetings each semester un different evenings and inviting both full-time and part-time
faculty. This would provide epportunities for part-time facuity to meet others in the
division who teach the same classes and would be particularly effective in encouraging
more contacts between part-time and full-time faculty.

Division deens may alss consider setting up mentoring relationships between full-
time and part-time faculty. Each part-time faculty member could be teamed up with a
full-time faculty “mentor," who would be available by telephone or on campus to answer
questions and assist the part-time faculty member. {n some departments, some informal
mentoring has already bean in effect. The results of the su.'vey indicate that slightly over
half of the part-time faculty felt that they received good guidance from a full-time facuity

©
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member when they were nev.. 1n a chi square analysis, a significant, relationship was
shown between receiving guidance from the division dean and receiving guidance from a
full~time facculty member [Appendix C, Table 27]. In eddition, those who received good
guidance from a full-time faculty member were likely to want more involvement in the
college [Appendix C, Table 46]. These results indicate the importance of providing some
form of guidence or mentoring for new part-time faculty.

Although setting up evening meetings and mentor relationships may entail extra work
for the division dean, the contacts that are made between full-time and part-time faculty
would be likely to have three lung-term positive results: first, division deans would
probably not need to spend &s much time taking care of the details of managing part-time
faculty because fewer problems would be likely to arise if part-time facuity were assisted
by full-time faculty, second, part-time faculty would feel more comfortable knowing that
they could call their "mentor” when they have questions about college procedures; and
third, full-time faculty members would be likely to benefit through exchanges with part-
timers by gaining fresh ideas and insights.

Deperiment Meetings. Generally, it appears that division deens do a good job of
communicating with part-time faculty through the mail, but they could make a greater
effort to involve part-time faculty in department or division meetings. Mast part-tims
faculty stated that they did not attend division meetings because they were held at times
when they were unavailable to attend. Moreover, many part-time faculty assume,
perhaps incorrectly, that the meetings are intended for full-time faculty only. But quitea
few part-time faculty commented that they would like to be invited to department
meetings with full-time faculty and with other part-time vaculty, and several mentioned
that it would be & good idea to have evening meetings for part:-time facuity. It is
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important to note that the muitiple regression analysis showed that the strongest
predictor of involvement in the department was attending deparment meetings [ Appendix
C, Table 45].

Several pert-time faculty remarked that they would like to have an opportunity to
give input into curriculum matters and departmental decisions. Comments in the survey
included the following suggestions: “Allow us to give more course input;" “Listen to our
input regarding subject matter;" "Invoive part-time instructors in department
decisions.” It is importent for division deans and full-time faculty to recognize the
importance of input from part-time faculty. in vocational fields it is likely that part-
time faculty ere more current, and could offer valuable advise regarding curriculum
matters. in acedemic fields, part-tima faculty wha teach at several different colleges may
have an ebundance of fresh ideas from the other colleges. In both academic and vocational
fields it 1s likely to be beneficial to inciude part-time faculty in departmental decisions,
and particularly in curriculum planning, because they are ikely to offer 8 fresh
perspective and more new ideas than full-time faculty who may not want to change because
they “have always done it this way." Depertments would be wise to take advantage of the
expertise and new 1deas offered by part-time faculty.

Facu'ty Development. Instructional topics are of greatest interest to part-time
faculty, especially those involving motivational techniques far the classroom, teaching
underprepared students, teaching adult learners, and increasing student retention. This
seems to indicate a desire for instructional improvement, and en interest in incorporating
new instructional techniques. Part-time facuity who work full-time in business are
unlikely to have previous teaching experience, and may become frustreted at their own

lack of teaching experience. Some may even feel embarassed to go to “heir division deen
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for hely, because they may think thet if they were hired to teach, they should already
know how to teech. For this reason, cotleges should consider offering a series of faculty
development workshops especially for part-time faculty. For part-time faculty who have
no teaching experience, workshops on course preparation and basic college teaching
techniques should be provided before the start of the semester. In addition, workshops
should be provided for all pert-time faculty to assist them in developing a wider variety
of teaching and evaluatior. methods. Faculty development workshops which are offered on a
campus-wide basis provide a non-threatening atmosphere for part-time facuity to
develop their teaching skills without feeling that their division dean is watching or
evaluating them. In addition, cempus~wide faculty development workshops that are open
to faculty from all disciplines provide the spportunity for pert-time faculty to meet other
pert-timers. Thiscan result in a lively exchange of ideas and the shering of efiective
teaching techniques which muy be common in one discipline but new to others.

Many part-time faculty also indicated an interest in learniing more about the policies
and procedures of Fullerton College. In particular, part-time faculty statad that when
they were new it would have been helpful to know more about the charecteristics of the
student population, how to find verious offices and people on :ampus, policies which must
be followed, and other besic information about the college such as procedures for ordering
audic-visual equipment, availability of various student services, and availability of
clerical services for typing and duplicating course materials. Much of this information
could easily bs complied into @ handbook for part-time faculty which could be distributed
to a!l part-time faculty. Over 82 percent of the part-time faculty felt that such a
hendbook would be helpful.
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Faculty development for part-time faculty should be planned on two levels:
institutional faculty development and departmental faculty development. Several part-
time instructors pointed out the need for a thorough orientation to their department,
including 1nformailon about haw the class they will be teaching fits into the overall
depertmental curriculum. Some interest was also expressed for discipline-related
workshops specifically in the departments. In addition to improving instructional
effectiveness in a specific discipline, facuity developinent within the department would
have the added benefit of facilitating good working relationships among full-time and

part-time faculty in the discipline.
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Conclusion:

How Colleges Can Apply 8 Human Resources Development Approach to Part-Time Faculty
The results of this study indicate ciearly that part-time faculty are well-qualified

individuals who should be treated as valuabie human resources. The majority of facuity

who teach in academic fields have earned graduate degrees. Most vocational faculty are

currently working in their professisn and have many years of professional experience.
How can colleges take a proactive human resources development apprroach to part-

time facuity? First, some of the frustrations of part-time faculty should be eliminated.

® |nacademic disciplines, create new full-time positions by consolidating many
part-time positions into & few full-time positions.

o Establish an “associate faculty" status for p~rt-time faculty who want to hold regular
office hours, participate in department planning activities, and perticipate in
institutional service.

® Provideequal pay and benefits for equal workloads and equal gualifications on a pro
rala basis, depending on the percentage cf ¢ “ull teaching load which 1s taught.

o Create policies that would allow part-time faculty to be hired to teach up to a iull
teaching load with the clesr under:tending that i..ching meny clesses over a period of
time will not result in “automatic” tenure.

® Olve part-time facuity the courtesy of very ear iy notice about the classes they will be
teaching the following semester.

® Schedule fewer classes to reduce the chances of classes being cancelled due to low
enrcliment.

® Make arrangements for evening part-time faculty to shere offices with full-time

faculty who teach primarily during the day.
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¢ Oive part-time faculty a workspace in the deparimen’ or division office, and provic.
filing cabinets for storing class materials.

@ Provide clerical support for part-time faculty.

® Include part-time facuity in the college catalog and faculty dii =ctory.

o Listen to the suggest-ons of part-time facuity.

® Meke part-time faculty feel thet they are a part of the team by inciiiding them in
college and department activities.

& Treat part-time faculty with respect.

Second, because this study indicates that the mejority of part-time faculty are
interested in becoming more involved in the college, efforts should be made to increase
their involvement.
© Encourage division deans to maintain frequent contact with part-time faculty.

Diviston deans or department chairs could plan to work late one night per week, and

rotate the evening to maintain contact with all of the part-time faculty who teach on

various nights.

o Encourage part-time faculty to maintain frequent contact with their department chair
or division dean through regular phone calls or by simply stopping by the college
occasionally.

® Encourage division deans to provide good gutdance to all new part-time faculty.

o Invite part~time faculty to division and department activities, and make it clear that
these activities are not strictly for full-time faculty.

® [nvite part-time faculty to all campus faculty events, and make it clear that these
events are for all faculty, both full~time and part-time.

® Provide some campus-wide events i the evening just for part-time faculty.

Yoo
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® Provide a campus-wide newsletter just for part-time foculty.

e Create a departmental “mentoring” program in which full-time feculty are teamed
with part-time faculty.

® Encourage part-time faculty to contact full-time faculty when they have questions o.:
problems.

® Schedule some division faculty events and department meetings in the evening for both
full-time and part-time facuity.

® Provide some evening department meetings just for part-time faculty.

® Actively encourage input from part-time faculty regerding course content,
curriculum development, and departmental planning and decision-mak ing.

Finally, because pert-time faculty are particularly interested in faculty development
activities which will enhance their teachiig skills, an orgenized program of faculty
development should be coordinated to meet the special needs of part-timers. Some faculty
development ctivities may be planned as campus~wide activities for all part-time
faculty, and others may be planned as departmental or discipline-relsted werkshops.
Campus-wide Faculty Development Activities

J._Orientation of New Part-time Faculty

® Provide an information packet with basic information about the college which

includes th following items: campus map, perking instructions, administrative
organizational chart, telephone directory, stuient services available in the
evening, college catalog, and cluss schedule.

® |nform part-time faculty about the characteristics of the students they will

encounter in their classes: underprepared students, adult students, and other

diverse student pupulations.
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® Provide in"ormation on cotlege policies and procedures, and examples of college
paperwork: attendance and grading policies, record-keeping pracedures, student
discipline policies, how to order audio-visuel equipment, and the implications of
student assessment testing.

ork for all part-time faculty.

® Provide workshops on basic college teaching techniques: mativational techniques,
learning styles, incorporeting new teaching techniques, incressing student
retention, how to organize a course, and how to prepare course materials.

® Provide workshops on teaching specific student populations: underprepared
students, adult learners, disabled students, and minority students,

Division Faculty Development

1. Orientation for New Part-time Faculty
® Provide a through explanation of the dapartment curriculum sequence and where

the class to be taught by the part-time faculty member fits into the sequence.

® Provide material on degree and transfer requirements for that discipline.

® Explain the procedures for clerical suppart in the division: how to get material
typed or word processed and duplicated in time for the class meeting.

® Provide information about office space or @ workspace and filing cabinet storage
within the department office.

4. Discipline-related workshops for 8] part-time faculty.

® Provide workshops on new teaching techniques which are specific to the

discipline.
® Provide seminars o discussion groups to share new trends and methods in the

discipline.
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If colleges swp considering pari-time faculty &s “faculty of convenience” and start
thinking of them &3 valuable human resources who enhance the quality of the  1lege, it
111 make good common sense to take the steps necessary to resolve the frustrations,
increase the tnvolvement, and provide for the profes *~~al growth and development of
part-time facuity. Although implementing some of these new policies and programs will
be costly to the institution, the end result will be a more positive working envirenment
for part-time facully and an atmosphere which encourages part-time faculty to meke

valuable contributions which will ultimately benefit the institution.
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If colleges stap considering part-time feculty &s “faculty of convenience" and start
thinking of them as valuable hum  resources who enhance the quality of the college, it
will make good common sense to take the steps necessary t resolve the frustrations,
increase the involvement, and provide for the professional growth and development of
pert-time faculty. Although implementing some of these new policies and programs will
be costly to the institution, the end result will be & more pasitive work ing environment
for part-time faculty and an atmosphere which encourages part-time faculty to meke
valuable contributions which will ultimately benefit the institution.
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Fullorton College Part-tims Faculty Survey

Ploass read this hefore completing the questionnaire.

o The objactive of this survey is to study the part-time faculty of Fullerton College in order to find ways
to meke your job a3 a part-time instructor better. Your responses to this questionnaire will provide the

necessary information for planning future faculty dervglopment activities for part-time faculty members,
and for planning ways to integrate pert-time faculty more fully into Fullerton College.

o The code number which appears in the upper right cornrer of the questionnaire will be used for

follow-up in case of non-response. Results will be reported in summary form only. Your responges will
be strictly confidential.

o After the resulis of the survey have been tabuleted, a summery of the results will be sent to all

part-time faculty members. (n addition, the full report on the part~time faculty of Fullerton College will
be available in the Fullerton College Library by May, 1989,

o Full participation of gl Fullerton College Part-Time lnstructors iscritically impor wnt for the
success of this study. Because this survey wi

Thenk you very much for your assistence!

Please return your completed survey to Diana Kelly. (Drop in "campus” slot in the Mailroom.)

[Additionel space available on the reverse side for ‘our comments.]

pleass mggh hig shest from thg survey, and return it ggargtely with the fol]owmg information:

Name (plesse print)
Daytime phone ( ) Evening phone ( )
Best times to call
Issues or concerns.

{3/
o

EKC Return to Dispa Kelly  (through Malirvom)
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Fullerton Colloge Part-time Faculty Survey
Fall, 1988

Lecture reeemmemne OVETNWEE0 U 8NSPArENCIES

e e (1838 dliSCUSSIONS Auuio tapes
Small group discussions — ] 8 Ty

—— Hands-on activities writing activities during class

e Vid80tBPES e UESLION B1M] BNBWEN Peviews of material
Slides —... COmputer -aided instruction
other.

. Which forms of evaluation do you use in grading your students? (check al] that apply)

class attendence oral quizzes
tardiness in attendence — Y 0]

————. Penalties for missed deadlines for class assignments multiple-choice teats

———class participation true-faise tests
graded in-class writing activities i ShOP~BNSWeT tests
a formal research paper ( foot wtes and bibliography) — fill~in tests
a written report (without footnotes and bibliography) - VR (-
oral reports in class Midterm exam
formal speeches in class cumulative Final exam
group projects prepared in class e NON=cumulative Final
group projects prepored outside of class - Open~-book tests
regular homework assignments keeping a journal
regular writing assignments lab projects in ciass

—— . independent resesrch on a subject of interest to the student
interviews of content experts conducted by students outside of class
other

. What do you hand out to students at the beginning of the semester? (check all that appty)
e NOtHING == they take notes on class requirements

a course outline/syllabus

a week ~by-~week class schedule

grading criteria for the class

other

PPN
| el
Cr



Part-time Fecu'ty Survey

ON_ L LI TOLU 1LY METUeT 3

7 DO (8 J

RN LHERS,

. If workshops were held on the following topics, which ones would you be interested in attending in

order to improve your teaching? (check all that apply)

~meet88ChING Undarprepared collego students —preparation of course materials
—.toaching bilingual ESL college students ——-F ullerton College policies
—teoching adult and re-entry college stude. ts 16001 issues relating to students
w—ntoaching high-risk students —internationalizing the curriculum
—-Motivational techniques for the classroom —110W t0 market your classes
e OW {0 increase your retention of students ——Working with high schools
——r0llege teaching techniques —t0llege transfer issues
——-how to incorporate new teaching methods ——surrent issues in Higher Education
—t8aching vocationa! classes ——interpersonal communication
——including writing in closses ~——physical wellness
——1including critical thinking in classes ——dlime management
- grading procedures ——stress reduction
—OW 0 propose a new course —Lomputer workshops
——how to write a course outline ~—L0l16g8 strategic planning
—tontent-specific workshops ( for departments) —division activities
Other .

. If such workshops were held, at what times would you be available to attend? (check all that apply)
. Weekdays between 8 a.m. and noon - Saturday morning
——e Weekdays between 1 1a.m. end 1p.m. e SBtUNDBY afternoon
—e Weekdays batween noon end three -—— Sunday morning
e Woekdays between 3 and 6 p.m. e SUNKBY ATLESNOON

e Woekday evenings between 6 p.m. and 10p.m. (on non-teaching evenings) other
. Pleasa check the times of the year you prefer for workshops. (check all that spply)

——- Before the stert of the Fall semester e JUP NG the Fall semester
- Before the start of the Spring semester ——=During the Spring semester
e DUING the sSUMmer e nther

7. Would a buok let which audresses the abuve issues be helpful toyou?(circleons) YES  NO

8. When you started teaching part-time at Fullerton College, what didn't you know that you wished thet

you had known from the beginning? (If you are a new instructor, what information do you feel that you
are lacking?)

ERIC 0y
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Port Three: ).avolvement in College and Division

9. How often do you talk to your Division Desn (on the phone ar in person)? (circle one)
onceaweek  onceamonth twiceasemester  onceasemester other

10. How often do you talk to your Department Chair (on the phone or in persen)? (circle one)
onceaweek  onceamonth twiceasemester  onceasemester other

11. How often do you talk to other faculty members in your departm snt? (circle one)
oncoaweek  onceamonth  twiceasemester  onces‘smester  other

12. How often do you talk to other faculty members ou'side your department? (circle one)
onceaweek  onceamonth twiceasemester  onceasemester other

13, Would you like to meet more faculty members to talk more frequently? (circleore) YES NO

14, When you started teaching part~time, did you receive good guidence from an experienced full-time
instructor? (circle one) YES NO

15. When you started teaching part-time, did you receive good guidance from an experienced part-time
instructor? (circle ons) YES NO

16. When you started teaching part-time, did you receive good guidsnce from the Division Dean or
Department Chair? (circle one) YES NO

17. Do you receive reguler memos from your Division Deen or Department Chair throughout the
semester? (circle one) YES NO

18. Do you attend Division meatings or Department meetings throughout the semester? (circle one)

YES NO

19. If you do not attend Division meetings, which of the following reasons apply? (check all that apply)

——n0t awere of division meetings ——linavailable to attend daytime meetings

——meetings are for full-time faculty ——meetings are only held at beginning of semesters
other

20. Do you fesl involvad with Fullerton College? (circle one)
strongly involved somewhat involved stightly involved  not involved
21. Doyou feel involved with your Division or Department at Fullerton College? (circle ons)
strongly involved somewhat involved slightly involved  not involved
22, Would you like to become more involved with Fullerton College? (circleone) YES  NO
23. Would you like to become more involved with your Divigion/Department?(circleone) YES NO
24. What could Fullerton College or your Division do to make your job as a part-time instructor better?

Port Four: Professional Profile

25. How long have you been teaching part-time at Fullerton College? (circle one)
this ismy first semester  onesemester  oneyesr  2years 3years 4years S veers
6~ 10 years 11-16years  more then |5 yeors

ERIC 16y
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26. Doyou teach primerily day classes or evening clesses? (circleone) DAY EVENING
27. Do you teach in more than one division or department at Fullerton College? YES NO
28. Whet is the appraximate age of the students you usually teach? (circle cne)

18-22 18-26 2535 25-45 18-45 other
29. How mony hour's per week will you be teaching this fall semester at Fullerton College?

Lecturehours— ... Lab hours.
30. How mony different classes will you be teaching during this fall semester at Fullerton College?

(circle one) 1 23 465
31. How meny students will you be teaching in the fall semester at Fullerton College? (circle one)

fewer than 20 20-29 30-39 40-49 50-59 60-63 70-79 80-89 90-99 over 100
32. Do you hope to eventually teach full-time? (circle one)

No ot Fullerton College ot another two-yeor college ot another four-yeer college
33. Do you teach in a primarily yocational subject or a primerily academic subject? (circle one)

YOCATIONAL ACADEMIC
34. Are you currently working in the profession in which you teach? (circle one)

No Full-time Part-time Free-lance
35. Have you ever worked in the profession in which you teach? (circle one)

No Full-time Part-time Free-lence
36. How long ogo did you lest work in the profession in which vou teach? (circle one)

Never Oneyearago 2yeorsage 3 yeersego S yeorsago 10yeersogo More than 10 yrs
37. Eor whet length of time did you work in the profession in which you teach? (circle one)

Never 1year 2yeors 3years Syeers 10yeers 1Syeers 20yesrs More then 20
38. Do you currently teach part-time at a school or college other than Fullerton College? (circle one)

No High School two-yeor college four-yeer college

39. Do you currently teach fyll-time et a school or collegs other than Fullerton College? (circls one)
No High Schoo! two-yeer college four-year college

40. How many total hours per week will you be teaching this fall semester at other colleges snd schools?
Nore Lecture hours. Leb hours

41. How mony differeint classes will you be teaching during this fall semester at other colleges/schools?
(circle one) Nne 1 2 3 45

42.How many total students will you be teaching this fall semester ot giher colleges/schools?(circle one)
none 1-20 20-29 30-39 40-49 50-59 60-69 70-79 80-89 90-99 over 100
Part Five: Parsonal Profile
43. A (circieone) 20-29 30-39 40-49 50-59 60+ Gender (circlecne) M F
44, Highest Degree Earned:  High School  Associste  Bachelor  Master  Doctorate
Thent ywat very much for your Aelp! [Additional comments may be made on the front sheet.]
ERIC 10i
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to turn in your faculty survey!

ocharactaristios and unigue naeds of the part-time
facuity members of Fullerton Collage.

Ploasa talm a fuw minutas to fill out youwr survay and

r.hrnittowmmwhﬂﬂomnatm
earliest oconvenianoe.

Thank you vary much for your heipl

Dl-n- Kally
memﬂmtlnnn Division Instruotor

P8. If your survaey has besooma lost in the shuffia,
plense drop me a note, and '/l be happy to send you
anather oopy.

10%



Your Responsé s
IMPORTANT!

| decided to study the community college part-time faculty for my Masters
thesis in higher education for this reason:

Part-time faculty are a valuable asset to any college!

However, it's difficult for a college to understand the special needs of the
part-time faculty without an accurate profile. Who are the part-time
faculty? What is their professional background? What are their concerns and
frustrations? Without this information, it would be difficult for any college
to understand the part-time faculty.

Why is your response important?
Because nobody can fill out this survey for youl Your background and needs

are different from those of any other part-time faculty member. Fullerton
College has a very large (nearly 400) and diverse part-time faculty. Your

Interests. background, experiences, concerns, and needs will not be included
unless you participate in this survey!
Your response will be strictly confidential.

Data from this survey will only be reported in summary form. Written
comments will be reported anonymously.

The resuits of this study will be given to administration.

This study will give the administration an accurate picture of the pari-time
faculty which may be used for future decision-making and planning.

60% of the surveys have been returned.
100% return is essential to the success of this study.

Please take a few minutes to complete the enclosed survey at your earliest
convenience.

Return your completed survey to Diana Kelly in the Mailroom.

You are important!
Don’t be left out! 100



e YR /Ca

It only takes 3 minutes
to
let your voice be heard!

You're a busy person. But if you choose to ignore the Part-Time Faculty

survey, you're letting a good opportunity slip by.

Did you know that you are part of a very significant group?

e Over half of the instructors in community colieges are part-time.

e Relatively little is known about part-time instructors.

e This is the first effort in recent years to do a comprehensive study of
the entire Fullerton College Part-Time Faculty.

e 5o far 73% of the part-time faculty have returned the survey.

100% return is essential to meet the needs of all part-time facuity!

This is your chance!

e Let your opinions be known.

e Your input will help to determine the future direction of professional
development activities for part-time faculty at Fullerton College.

You received a second copy of the Part Time Faculty Survey a
couple of weeks aqo.

e [t may look long, but the questions have been carefully constructed to
allow you to fill it out very quickly.

o Feel free to add any comments about issues you are concerned about.

o [t only takes about five minutes to fill out the survey.

Please return your completed survey to Diana Kelly in the campus
mailroom as soon as possible.

(Please let me know if you need another copy of the survey. | will be happy
to send you one.)

Full Tt Provided by ERIC.
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To: [facuity name]
From: Diana Kelly
Date: November 14, 1988

Please complete the attached Part Time Faculty survey and return promptly. Thank you.
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Appendix B
Part-Time Faculty Survey Response Frequencies
Y-A Division Frequency Yalid Percent
. Biology 6 1.98
2. Business 82 26.1%
3. Communications B 3.5%
4. FineArts 31 99%
9. Home Economics R 3.58
6. Humanities 50 15.9%
7. Library ] 3%
8. Math 29 9.2%
9. Physical Education 10 3.2%
10. Physical Sciences 6 1.9%
t1. Social Sciences 30 968
12. Student Services 5 1.6%
13. Tethnical Education 42 134%
314 1008
V1 Which teaching methods do you uss the most? ( multiple responses: in order of frequency)
Erenuency Yolid Percent
1. Lecture 294 93.6%
2. Class discussions 235 74 ¢
3. Question & answer review of material 167 53.2%
4. Hands-on activities 161 51.3%
©.  Small group discussions 103 32.8%
6. Overhead transparencies 100 31.88
7. Videotapes 95 30.3%
8. Writing activities during class 93 29.6%
9. Guest lectures 52 16.6%
10. Stlides 43 1378
11. Audio tapes 32 10.2%
12. Computer-aided instruction 30 9€%
13. Other 38 12.1%
e films 9
® demonstrations 7
® chalkboard S
o fieldtrips 3
® handouts 2
® workshop 2
® visual aids 2
® roleplay 1
e calculator-aided instruction 1
e computer demonstrations 1
® student papers on opsque projector 1
® samples |
o small group activity drills 1
® skillstesting |
® jigsawing 1

100
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Y2 What forms of evaluation do you use in grading your students?

(muitiple respenses: in order of frequency)  Freguency Yalid Percent
1. Class attendence 227 72.3%
2. Cumulative final exam 187 59.6%
3. Class participation 185 08.9%
4. Muitiple choice tests 182 58.0%
5. Regular homewark assignments 169 $3.8%
6. Midterm exam 162 51.6%
7. Short-answer tests 152 48.4%
8. Penalties for missed dead}ines for assignments 139 44.3%
9. True-fzlse tests 122 38.9%
10. Fill=in tests 120 38.2%
11. Essay tests 107 3413
12. Lab projects in class 84 26.8%
13. Graded in-class writing activities 77 245%
14. Regular writing assignments 75 23.9%8
15. Non-cumulative final exam 70 22.3%
16. Written report (w/out footnotes/bibliography} 69 22.0%
17. Tardiness in attendence 68 21.78
18. Pop quizzes 66 21.08
19. Oral reports in class 61 19.4%
20. Group projects prepared in class 50 15.98
21. Keeping a journal 47 15.08
22. Open-book tests 45 14.3%
23. Independent research on student-selected topic 44 14.08
24. Group projects prepared outside of class 34 10.8%
24. Formal research paper ( footnotes/bibliography) 34 10.8%
25. Oral quizzes 33 10.58
26. Interviews of experts conducted out of class 14 45%
26. Formal speeches in class 14 45%
27. Other 65 20.7%

[NOTE: all respondants did not elaborate on the specific "other" evaluation methods used.]
e student performances ¢

skill progress during semester

notebook

problem-solving assignments

book reviews

final project

take-home final exam

craftsmanship & aesthetics of projects
outside reading

prepared tests for welding cartification
week Iy vocabulary quizzes

programming assignments

optional enrichment assignments

chapter tests

preparation of court printed documents
small group problem-solving essignments
individual projects prepared ouis..~ nf class
students must keep detailed record of gracc.
map assignments

group testing

attitude

ability to follow instructione

- b e e e et et e e e e == PO NI NI N NN O

o
o
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Y3  What do voy hand out to students et the beginning of the semester?

(multiple responses: in order of frequency.) Freguency Yalid Percent
1. Acourse outling/syliabus 304 96.8%
2. Orading criterie for the class 295 93.9%
3. Aweek-by~week class schedule 200 63.7%
4. Nothing: students take notes on requirements 9 29%
S. Other 68 21.7%

[NOTE: some respnndants offered more than one “other" handout.]

o schedules pertaining to class activities 7
student information sheet/questionaire 6
a list of assignments 5
materials required 4
expectations and objectives of the course 4
additional class material 3
pertinent material not supplied in text 3
lab requirements 3
policy manual «ind guidelines 2
attendence criteria 2
study sheet 2
bibliography 2
anything that might help in this class 2
glossary of terms Z
notes on material covered 2
answers to problems 2
extra exercises 2
writing sample 1
casstte recording ]
| roject descriptions 1
list of art museums and galleries 1
pre-test (not counted for grade) !
speed reading & lecture note-taking tips |
copy of policy on “Academic Honesty" !
what | expect of them 1
cless procedures 1
project report 1
forms for assignments !
first week essignment ideas 1
articles from magazines for discussion |
a book of all handouts needed 1
safety information and safaty tests i
my resume !
college paperwork !
student grade record sheset 1
grade contract !
information on courss journal 1
news items on subject matter 1
guideiines for class participation |
suggestions for term papers 1
information sheet |
office and home phone of instructor 1

S 100
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V4  |f workshops were heid on the following topicg, which ones would vou be interested in

attending in order to improve vour teaching? (multiple responses: in order of frequency)

Frequency Yalid Percent

1. Motivational techniques for the classroom 142 45.2%
2. How to incorporate new teaching methods 114 36.3%
3. College teaching technicues 104 3318
4. How to increase your retention of =tudents 94 30.0%
9.  Tesching underprepared college students a8 28.0%8
6. Computer workshops 79 25.2%
7. Teaching adult and re-entry students 71 226%
8. Including critical thinking in classes 67 21.3%
9.  Stress reduction 63 20.0%
10. How to market your classes ol 19.4%
1'. How to propose a new ¢ urse 57 18.2%
12. Time Management 56 17.8%
13. Teaching bilingual ESL students 46 1463
14. Teaching high-risk students 42 13.3%
15. Teaching vocational classes 41 153.1%
16. Grading procedures 40 1273
16. Fullerton College policies 40 12.7%
17. How towrite 8 course outline 39 12.4%
18. Preparation of course materials 36 1158
18. Current issues in higher education 36 11.5%
19. Content-specific workshops in departments 34 10.8%
20. Interpersonal communication 33 10.5%
21. Division activities 30 9.68
21. Physical wellness 30 96%
22. Legal issues relating to students 27 8.6%
23. Including writing in classes 26 8.3%
23. Working with high schools 26 8.3%
23. College transfer issues 26 8.3%
24. Internationalizing the curriculum 23 1.3%
25. College strategic planning 7 2.2%
26. Other 6 1.9%

® |ndustry/job related math utilization 1

e computing skills/programming 1

® workshop on leading class discussions 1

® student communication spprehension !

® interviewing techniques 1

e community needs: hiring a graduate 1

V5 If sucih workshops were held, at what times would you be able to attend?
(multiple responses: in order of frequency)  Freguency Yalid Percent
1. Non-teaching weekday evenings 6~ 10 p.m. 159 50.6%
2. Seturday mornings 136 433 %
3. Saturday afternoons 79 25.2%
4. Weekdays 3-6 p.m. 63 20.0%
5.  Weekdays 8 am. - noon 45 14.3%
©.  Weekdays noon ~ 3 p.m. 45 14.3%
6.  Sundey efternoons 42 13.4%8
7. Sunday mornings 38 1218
o 8. Other: Friday nights 3%

'1()2)
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Y6 W A r fer for workshops?
(multiple responses: in order of frequency)  Freguency Valid Percent
1. During the fall semester 146 46.5%
2. Before the start of the spring ssmester 123 39.2%
3. During the spring semeser 17 31.3%
4. Before the start of the fall semester 109 34.7%
©.  During the summer 61 19.4%
6. Other 23 7138
® too busy: notime 16
e anytime 4
® asa flex-day option 2
® during spring break 1
Y7 Would an informetion booklet be helpful? (Missing Responses=18; 5.7% of total)
Frequency Yalid Percent
1. Yes 244 82.4%
2. No 52 17.63
296 100%

Y8 Whenyou started teaching part-time at Fullerton College, what didn't you know that you
wighed you had known from the beginning? [Note: this was an open-ended question. ]

Comments Frequency Yalid Percent
A Setisfied with orientation 13 41%

o Received great support from Business Division: lack of information was not a problem.

o | was well-informed hy the Music Department.

® The Humanities Division and English Department prepped me well and were available for
any questions.

e My department gave me a very thorough orientation. Other faculty volunteered
information and help was always available.

& My beginning was excellent.

e | was given an excellent orientation and introduction to the collegs. No problems here!

o | had several friends already teaching here who told me what | needed to know.

e No problems so far!

e The orientation was fine.

® |t has been a very enjoyable experience.

® Nothing: | was well indoctrinated.

o Felt competent and supported by Business Division Dean. All went well. Thank you!

o Nothing ~- my depertment keeps me well informed.

Comments freguency Yalid Percent

B.. College policies & procedures 61 19.4%8

e College policies. (12]

¢ Grading policies & procedures. [10]

o Adminiatrative procedures. (5]

® Record keeping procedures. [4]

® Student drop policies & drop schedule [4]

® Student discipline policies. [2]

@ Student attendence policies. [2]

® Student assessment tests: types of tests given ‘o students, requirements to enter college,

who has suthority to refer a student to & certain class. [ 2]

instructor handhook of rules and regulations.

Unwritten coilege policies.

How the system warks: financial aid, testing, counseling, scheduling, etc.
Whao is in charge of what.

Proper channels to go throuah. 141,
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V8  When you started teaching part-time at Fullerton College, what didn't vou_know that vou
wished vou had known from the beginning? { continued]
B._College policies & procedures (continued)

Knowledge of A.A. degree requirements.

Transfer requirements.

Information about other departments to pass on to students.

How to propose a new course.

Length and time of class breaks.

Paperwork samples.

Information about flex hours.

Information on certification system.

Classroom and student regulations.

Policies concerning evening and weekend use of facilities.

How to check on student educational background.

Counseling process.

Learning skills center requirements.

Personnel in the administration office.

Procedures for proposing a new course.

Comments Fregquency Valid Percent
C. Division/Department Policies 16 5.0%

Know ledge of class requirements. (2]

Need to meet more faculty in my division.  [2]

Departmental policies and practices. [2]

Course procedures.

Better understanding of how my course fits in the overall curriculum.

How difficult is "rigorous” at this level? | want to be sure my class is about the level
of the others.

Expectations of teachers in sequential classes for my students.

Criteria for students to take my class.

Orientation to the philosophy of the department.

Would like to have met the other instructors in the department: this would have led to
answering questions as they occurred.

I'd 11ke to siiare teaching experfences with other facuity in my department.

More help from members of the department.

® Nobody has ever advised me on departmental palicies without my asking first.

Comments Erequency Valid Percent
D. Teschina technigues 24 10.2%

o How to teach a class: basic teaching techniques. [S]

® At what speed to plan presentations. (2]

o How to prepare a lecture. [2]

e Time management. (2]

e How to hold down student attrition. [2]

® How to incorporate new teaching methods. [2]

e Course preparation.

o How to more fully develep a single topic.

e Coordination of homework assignments, pressniation of new material, giving tests,

and reviewing tests.

How to tee.h the 1ab assignments.

A students’ perspective of the instructar.
Extemperaneous speaking ability

How to adapt a course to student needs. 1 1 i
Clae2 manecement. AL
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wighed vou had known from the beginning? [continued]

D. Teaching technigues (continued)

e How toorganize a class to allow for more individualized attention.

® (Class work schedule

o How to communicate to a class.

@ How to motivate underprepared students.

® How much homework to assign.

® How to teach adult students.

® How to teach high-risk students.

® How to meet the needs of disabled students.

e How to write a course outline.

Comments Frequency Yalid Percent
E.Teaching Aids 17 54%

® Availability of help for reproduction & typing. [4]

© How toget AV equipment into the classroom. [ 3]

e Availability of audio-visual materiais. (2]

e Operation of audio-visual equipment. [2]

® Availability of computer resources.

® Where equipment and supplies to teach lab were placed. 1t would be nice if the prep

room hed a directory!
® How to make sure that the textbook is in the bookstore for my students.
o Needed textbook with instructor guide.
® Courss cutline.
e How the computer 1ab is set up and operated.

Comments frequency Yalid Percent
F. _Information about Fullerton College. 13 413

o Where to park. [4])

e Acampus tour and map. z

e Survival skills: bathroom and snackbar location, location of class, meilboxes, etc.[ 2]
® A class schedule and catalog.

8 Services available to evening students.

e Support services at Fullerton College.

e Better all-around communication.

Comments Erequency Valid Percent
e Lack of full-time opportunities. [5]

e Salary schedule and pay increases. [4]

o Everything about pay ( how, what, when). (3]

® The high drop-out rate. [3]

o The number of underprepared students. [2]

e That | might be required to teach off campus. | 2]

e How much outside time is invoived in preparation and grading.[2]

® Sick day availability.

® Low pay, long hours.

e That | wouldn't have office space. | badly need & quiet undisturbed piace to hold office hours

to work with my students because they write every wesek.

That classes are often cancelled or combined.

How ill-prepared students are in oral and written communicaticn skills.
Charactaristics of low-achievement students.

Students' level of education.
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V8 rion Colleg know that
8 Dy continued]
condi ( continued)
o | did not know that some of the students would be so unmotivated. They are just like my
high schoo! students.
@ |nformation on all services offered here.
® That there would be no lab assistants available.
® That more electives in my department are not available as they are at Cypress coilege.
e That classrooms hed bean moved.
Comments Freguency Yalid Percent
H, Other 4 1.3%
® Terms of acedemia: “Matriculation,” “articulation,"“transfer,” “vocstional,” etc. (2]
o Correlating high school and rollege curriculum
o How to market my class.
Y9 How often do vou talk to vour Division Dean? (Missing Responses=5: 1.9% of total)
[for those not new this semester) Erequency Valid Percent
1. Once per week 45 17.7%
2. Once per month 67 26.4%
3. Twice per ssmester 44 17.38
4. Once per semester 54 21.3%
9. More than once per werk 8 318
6. Seldom/Never 22 8.7%
7. Asneeded 9 35%
8. Other _5 _20%
254 1008
V10 How often do you talk to your Depertment Chair? (Missing Responses=11; 4.2% of totel)
[for those not new this semester] frenuency Yalid Percent
1. Once per week 70 28.2%
2. Once per month 72 29.0%
3. Twice per semester 36 145%
4. Once per semester 36 1458
S. More than once per week 15 6.0%
6. Seldom/Never 9 36%
7. As needed 7 2.8%
8. Other -3 128
248 1008
V11 How often do vou ialk to faculty in vour division? (Missing responses=7: 2.7% of total)
[for those not new this semester] Freguency Yolid Percent
1. Once per wesk 132 52.4%
2. Once per month 32 12.7%
3. Twice per ssmester 23 9.1%
4. Once per semester 16 6.3%
9. More than once per week 24 95%
6. Seldom/Never 20 7.9%8
7. Asneedad 1 4%
8. Other _4 _1.68
252 1008

ERIC 115

Full Tt Provided by ERIC.
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V12 How often do you talk to faculty qutside your division? (Missing respanses=17; 6.6%)

[for those 1t new this semester) Ereguency Yalid Percent
1. Once per week 39 16.18
2. Once per month 33 1268
3. Twice per semester 22 9.1%
4. Once per semester 44 18.2%
5. More than once per week 8 3.3%
6. Seldom/Never 89 36.08
7. As needed 0 0.0%
8. Other L wA')
242 1008
Y13 Wouldyou like to meet more faculty? (Missing responses=22; 8.5% of total)
[for those not new this semester) Frequency Valid Percent
1. Yes 126 53.2%
2. No ut 46.8%
290 100
Y14 Did you receive guidance from a full-time faculty member? (Missing responses=3;: 1.2%)
[for those not new this semester] Frequency Yalid Percent
1. Yes 144 56.3%
2. No 12 43.8%
256 1008
Y15 Did vou receive guidance from g part-time faculty member? (Missing responses=11; 4.2%)
[for those not new this semester) Erequency Yalid Percent
1. Yes 12 29.0%8
2. No 176 71,08
248 1008
Y16 Didvou receive quidance fram vour Di ir? (Missing resporses=7; 2.7%)
{for those not new this semester] Freguency Yolid Percent
1. Yes 174 69.0%
2. No -8 2108
252 1008
Y17 Do you recelve reqular memgs from your Division Dean? (Missing responses=1;.4%)
[ for those not new this semester) fFrequency Yalid Percent
1. Yes 225 47.2%
2. No 33 12.88
258 100
Y18 Doyou attend Division meetings? (Missing responses=2; .8% of total)
[ for those not new this semester] Ereauency Yalid Percent
1. Yes 45 17.5%
2. No 212 84.58
257 100%

ERIC 114

Aruitoxt provided by Eic:
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V19 If vou do not attend Division meetings. why not? (Missing responses=5; 2.4% of total)
[for those not new this semester] (NOTE: Only those who answered “no” to V18 were tabulated.)
Erequency Yalid Percent
1. Not aware of division meetings. 21 1018
2. Meetings are for full-time faculty. 29 14.0%
3. Unavailable to attend meetings. 58 32.9%
4. Meetings only at beginning of sem. 8 3.9%
5. Answers 1,2, 13 6.3%
6. Answers!,2,3. 14 6.8%
7. Answers 1,3 13 6.3%
8. Answers 2,34 2 1.08
9. Answers {,4 1 5%
10. Answers 2,3 25 1218
11. Answers 3,4 4 1.9%8
12. Answers 1,3,4 1 o%
13. Answers1,2,4 1 5%
14. Answers 2,4. 3 1.4%
15. Answers 1,2,5,4. ] 5%
16. Other 3 1.48
207 1008
¥20 Do vou fesl involved with Fuiterton College? (Missing responses=1; .48 of total)
[for those not new this semester] Lmugngx Yalid Percent
1. Strongly involved 15.5%
2. Somewhat involved 95 36.8%
3. Slightly involved 94 36.4%
4. Not involved 29 11.2%
258 1008
¥21 Da you feel involved with your Division or Department? (Missing responses=2; .8%)
[for those pot new this semester] Ereguency Yalid Percent
1. Strongly involverd 56 21.8%
2. Somewhat involved 11 43.2%
5. Slightly involved 71 27.6%
4. Not involved 19 7.4%
257 1008
Y22 Would you like more involvement with Fullerton College? (Missing responses=15; 5.8%)
[for those not new this semester] Ereguency !nlmm_cgm
1. Yes 149 61.1%
2. No 95 33.9%
244 100%
Y23 Would you like more invnlvement with your Div./Dept.? (Missing responses=17; 6.6%)
[for those not new this semester) Freguency yalid Percent
1. Yes 160 66.1%
2. No 82 23.9%
242 100%
110
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V24 What could Fyllerton Colleas or your Division do to meke your job as a part-time instructor
better? [NOTE: This was an open~-ended question.]

Comments requency Valid Percent

A,_Satisfied with Fullerton College 31 11.8%

@ Nothing -~ everything is fine. [12]

® | am quite satisfied thet all has bean done to make me as comfortable as possible.

® |'m well satisfied.

e They do everything that | need.

® Not much! Humanaties Division has been fantastic!

e (Cood job!

» Nothing. Everyone is heipful whenever needed.

® The college and my division have been very supportive and helpful,

@ Everything has been good the past 15 years.

e Nothing: my needs are being met.

o | am pleased the way it is now.

e They truly do enough.

o | am happy with this association.

® My division has done a fine job.

o Nothing -~ they are very cooperative.

® The supervision and support provided by the Business Division is outstanding!
Appreciated very muci by me.

® Remain &s available and as concerned and encouraging as they have been.

o Thedivision has been quite helpful.

e They doa goodjob. | feel "st home" here.

@ | am plessed with the department and division support.

® Job 13 great. It would be tough to improve.

® | ain satisfied with my division arrangements at present.

o Cverything is working out pretty well.

® | think the cooperation is excellent, including the Communications Division Secretary.

® The Home Economics Department has gone far to help me and meke me feel welcome.

® My division is very organized. | know they are there should | need help.

Comments Frequency Yalid Percent

B._Teaching load 17 248

e Hire me full-time. [10]

o Add to my teaching joad. [4]

o Hire more full-time positions.
¢ Allow me to teuch more than 10 hours per week!
o | like my part-time job. | wish | had mare hours and classes.

Comments Frequency Valid Parcont
C..Salary and Benefits 18 .08

® increase salary and benefits. [5]

e Provide benefits. (3]

© Award day contracts to part-time faculty or increase extended day pay scale.

® Pay comparable to daytime.

® Pay us for all the overtime: for scaring holistic essays, etc.

® Pro-ratapay.

® Pay a professional salary.

® (Get me a raise.

® Benefits, security, sick days, holidays, seniority, more pay.

o Explain any fringe benefits available to us. .
® Have some benefits: retirement, medical, professional time. 1 10

Offar banafits such as insuuranca. Fuan a arnin rate nrnoram woitld ha halnfil

=



Pert-Time Faculty
Appendix B 12

V24 Whet could Fullerton College ar vour Division do to make your job as a part-time instructor
hetter? { continued]
Comments Erequency Valid Percent
D, Status of Part-Time Faculty 15 488
e Treat part-timers with more respect and invite them to participate.
¢ |ncrease our status with full-time faculty.
® Due respect s a functioning part of the total FC staff.
o {nclude part-time instructors.
® Be non-demeaning/arrogant toward part-timers.
e Dol feel important? Sometimes. . .
e Do not look at us as part-time instructors.
¢ Recognize part-time instructor's: list with full-time faculty, provide ID cards, provide

some benefits, etc.

Notice we're here. Part-timers are not a "real part of the school.” Look in the directory.
My name is not in the personnel directory.

impreve the status of part-timers.

Validate our contributions to the college and the community.

Perhaps make part-time people feel 11ke more of a part of a tea.n.

| love Fullerton College. | graduated here. Make part-time instructors feel 1ike we belong
and are not just a convenience for them to fill a vacant spot no one else wants.

Listen to what | have to say. Nobody asks. | feel uneasy when | have a comment or
suggestion. | don't think anybody wants it.

Comments Erequency Yalid Percent
T straints 4 13%

o Working a full-time administrative job severly 1imits what I'm available to do.
e Doing fine. My lack of time and availability is the chstacle at this point.

e It'sa tough question. | teach at two other colleges.

o Fix the gridiock on the freeways!

Comments Eregquency Yalid Percent
E. Facilities and Office space 18 S.7%

e Oftice space and a phone. [5]

® Give me an office and regular office hours. [3]

e Clerical support. (2]

e Provide additional storage facilities for paperwork. [ 2]

® Could use & desk or file space on campus.

e My class is scheduled until 10:30 p.m. and many times | do not leave until 11:30 due to

cleaning up, etc. During this period from 6 p.m. to 11:30 p.m. | do not have access to 8
telephone (only a pay phone downstairs and 8 half block away). For safety reasons | would
like access to a phone quickly!

Better facilities for overhead transoarencies.

Stubilize clessroom assignme:its on FC campus.

Make available the same computer facilities that are at hand to full-time instructors in a
oeneral office, possibly.

e |ncrease access to technical equipment.

Commentis Freguency Yalid Percent
Q._College Policies and Procedures S 1.6%

® Provide easy parking.
® Be more precise on paychecks: pey period covers which days end hours worked, which are
college and which are Adult Ed.
ERIC * Make enroliment escier. 11"
ARl oc Provisea o Enic: . [ ]
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V24 What coyld Fullerton College or vour Division do to meke your job &s & part-time instructor:

hetter? (continued]

Commonts Frequency Yolid Percent

D._Stetus of Part-Time Faculty 15 4.88

o Treat part-timers with more respect and invite them to participate.

o increese our status with full-time faculty.

® Due respect s a functioning part of the total FC steff.

¢ Include part-time instructors.

» Be non-demesaning/arrogant toward part-timers.

® Dol feel important? Sometimes. ..

% Do not look at us 8s part-time instructors.

o Reecsgiize port--time instructors: list with full-time faculty, provide ID cards, provide

some beneriis, etc.

Notice we're here. Part-timers are not a “real part of the school.” Look in the directory.
My name is not in the personnel directory.

Improve the status of part-timers.

Validate our contributions to the college end the community.

rerhaps make part-time people feel 11ke more of & part of a team.

| love Fullerton College. | graduated here. Make part-time instructors feel ike we belong
and are nat just a convenience for them to fill a vacant spot no one else wants.

Listen to what | have to say. Nobody asks. | feel uneasy when | have a comment or
suggestion. | don't think anybody wants it.

Comments Frequency Yalid Percent
E. Time Constraints 4 138
e Workinga full-time administrative job severly limits what I'm available to do.

Doing fine. My lack of time and availability is the obstacle at this point.
o [t'sa tough question. | teach at two other colleges.

o Fix the gridlock on the freeways!

Comments Erequency Yalid Percent
£, Facilities and Office space 18 S.7%

e Office space and a phone. [S]

¢ Give me an office and regular office hours. [3]

o Clerical support. [2]

» Provide additional storage facilities for paperwork. [ 2]

Could use a desk or file space on campus.

My class is scheduled until 10:30 p.m. and meny times | do not leave until 11:30 due to
cleaning up, etc. During this period from 6 p.m. to 11:30 p.m. | do not have access toa
telephone (only a pay phone downstairs and a half block away). For safety reasons | would
like access to a phone quickly!

Better facilities for overhead transparencies.

Stabilize classroom assignments on FC campus.

Make available the same computer facilities that are at hand to full-time instructors in a
general office, passibly.

e [ncrease access to technical equipment.

Comments Frequency Yalid Percent
Polici rocedur 5 168 '
o Provide easy parking.
& Bemore precise on paychecks: pey period covers which days and hours worked, which are
college and which are Adult Ed.

Q. o Make enroliment essier. %
114



Part-Time Feculty
Appendix B 13

¥24 What could Fullerton College or your Division do to make your job as 8 part-time instructor
hetter? [continued]

Q._College Policies and Procedures (continued)
o Start the fall semester in September, not August 16.

& | ke my students at FC, but | get very frustrated at the rigid and numerous rules at FC
and tha necessity for two mailboxes to chack and wrestie with. | am not happy &t my
current clasroom site being so far from parking. Teke the Jocks off mailboxes!
Consolidate mailboxes, give me classrooms near the department office, and give me

parking near my rooms.

Comments Erequency Valid Percent

H. Division and Department Meetinas 14 458

® Be invited to department meetings and workshops. [ 2]

» Meetings with full-time faculty.

® Have meetings that include part-time faculty.

o Be made aware of division meetings involving teaching procedures.

® [ore meetings after 4 p.m. for other part-time faculty.

® Regular meetings with part-time faculty.

® Have evening department meetings/workshops for part-time instructors.

o Joint meetings with day instructors.

® (nvitations to department mestings.

® (Qur part-time facuity never meets as a whole.

® Set up meetings to coordinate subjects.

e Department meetings should be open to part-timers.

» This yesr was the first time | was mvnted to the luncheon at the beginning of the semester.
That was nice!

Comments Freguency Valid Percent

\._Curicu'um and Plenning Input 14 458

® Allow us to give more course input.
® Listen to our input regerding subject matter.
@ 3et up a procedure so thet those most senior in the department are guaranteed first choice
on opan sactions for scheduling.
Allow pert-time faculty input into the strategic plan of the department,
Let me know how my class fits into the overall curriculum.
{nvolve part-time instructors in department decisions.
Don't schedule classes during peak freew.y hours.
More class offerings in my subject.
A variety of teaching assignmants.
Let me teach more advanced courses.
Getting all teachers to agree on a new lecture book.
Wou'd like to know what supplemental materials other faculty use in addition to text.
Oet class material, student rosters, and other materials at least a week before the class
begins to prepare and plan.
Improve/replace the worn and outdated 1ab equipment.

Comments Emunmu Yalid Percent

J. Communication & Integration 3.98

® More communication. [5]

e Asaminimum it would belp to be consulted/considered or at Jeast advised when the mqht
or time of the class |'ve taught for years is changed.

e More contact.

0 o Orientations on equipment and teaching procedures. 1 1 g

® &6 8 ¢ ® 0 5O 0L
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V24 Whet could Fullerton College or vour Division do to make your job as a part-time instructor
better? [continued]

J._Communication & {ntearation ( continued)

® Having been employed at FC as a full-time sabbatical replacement for one semester really
helped in these areas: involvement with the college and deaprtment. More contact
(professional and social) with the full-time faculty would be nice.

o More communication between part-time instructors.

@ More personal contact, input, and feedback.

Comments Frequency Yalid Percent
K. Teaching conditions 8 25%
® Provide money for teaching aids. [3]

® We need math motivational material for industry/job-related arzas.

© Have all ESL students take an ESL placement test so that placement in classes is more
effective.

® Placement of students in classes is a concern.

® Better preparad students.

® 5Creen students for right classes. Mostly | have students from different extremes.

Comments Freguency Valid Percent

L. Steff Development 11 39%

® Provide mini-courses on subjects listed in question 4 at convenient times, no more than
2-3 hours in length, (2]

@ Have occasional meetings and/or workshops that apply to part-time instructors.
Create workshops or meetings for us to exchange ideas and to bond 8s a group or
communiiy.

Sharing with other instructors.

Presentations on particular populations of students.

Conduct workshops on a volunteer basis.

A book let with specifics: payroll, parking, holidays, phone numbers, map, etc.
When | first started teaching | would have 1iked some professional feedback.
Oive evaluations more frequently

Eliminate flex hours: add back the additional class meeting.

¥25 How long have you been teaching part-time at Fullerton Cotlege? (Missing=1; .3% of total)

Erequency Valid Percent
1. This1s the first semester 54 17.3%
2. One semester 15 4.8%
3. OneYear 44 1413
4. Twoyears 30 9.6%
S. Three years 19 6.1%
6. Fouryears 20 6.4%
7. Fiveyears 18 5.8%
8. SixtoTenyears 50 16.0%
9. Eleven to Fifteen years 34 10.9%
10. Over Fifteen years 29 9.3%
313 1008
lasses? (Missing respanses=3; 1.0) :
Ereguency Yalid Percent
1. Day 69 22.2%
2. Evening 227 73.0%
3

¢ 3. Both 1 o 48%
ET?' 150 00%
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V27 Doyau teach in more than one division at Fullerton College? (Missing=2;.6% of total)

Erequency Yalid Percent
1. Yes 6 1.9%8
2. No 306 98.1%
312 1008
V28 What is the gppreximate aoe of the students you teach? (Missing=12; 3.8% of total)
Fregquency Yalid Percent
1. 18-22 16 5.3%8
2. 18-25 109 36.1%
3. 25-35 51 16.98
4 25-45 34 11.3%
5. 18-45 82 27.2%
6. COther 10 338
302 100%
¥29 How many hours per week do vou teach at Fullerton this semester? (Missing=3; 1.0)
Hours Ereauency Yalid Percent
2 hours 6 1.9%
3 hours 87 27.7%
4 hours 37 11.8%
S hours 42 13.4%
6 hours 44 14.08
7 hours 6 1.9%8
8 hours 36 1158
9 hours 29 9.2%
10 hours 8 25%
11 hours 5 1.6%8
12 hours ) 1.6%
14 hours 1 3%
15 hours ! 3%
18 hours (this may not be accurate) 2 68
24 hours (this may not be accurate) 2 62
Mean: 5.71 Median: 5.0 Mode: 3.0 R 100%
V30 How many different classes do you teach at Fullerton this semester? ( Missing=3; 1.08)
Classes Frequency Yalid Percent
1 class 201 64.08
2 classes 80 25.5%
3 classes 24 7.6%
4 classes 4 1.3%
5 classes ] Y
6 classes 1 Ky
Mesn: 1.46 Median: 1.0 Mode: 1.0 311 1008

' 12
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V31 How many students do you teach at Fullerton this wemester? (Missing=9;2.9% of total)
students El:m!mnﬂ Yalid Percent
1. lessthan 20 12.1%
2. 20-29 81 26.6%
3. 30-39 58 19.0%
4. 40-49 42 13.8%
©. 50-59 24 79%
6. 60-69 15 49%
7. 70-79 22 7.2%
8. 80-89 9 5.0%
9. 90-99 6 2.0%
10. 100 or more 1 36%
(Part-time facuity teach about 12,000 students.) 305 100%
V32 Do you hope to eventually tegch full time? (Missing responses=6; 1.9% of total)
Freguency Yalid Percent
1. No 135 43.8%
2. Fullerton College 104 53.8%
3. Ancther 2-year college 9 2.9%
4. Another 4-yesr coliege 19 6.2%
9. Answers 2,3 18 5.86%
6. Answers?,3,4 17 5.5%
7. Answers 2,4 S 1.68
8. Answers3 4 1 3%
308 100%
¥33 Do you teach a vocational or academic subject? (Missing responses=7; 2.2% of total)
Frequency valid Percent
1. Yocational 124 40.4%
2. Academic 182 59.68
307 100%
Y34 Are you currently working in the profession in which you teach? (Missing=7; 2.2% of total)
Erequency Yalid Percent
1. No 59 19.2%
2. Full-time 151 49.2%
3. Part-time 64 20.8%
4. Free-lance 33 10.7%
307 1008
¥34 Are you currently working in the profession in which you teach? (Missing=1; .8% of total)
[Yocational faculty only] memgy_ Yalid Percent
1. No 14.6%
2. Full-time 72 58.5%
3. Part-time 22 17.9%
4.  Freg-lance 1t 8.9%
121 1003
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V35 Have vou ever worked in the profession in which vou teach? (Missing=13; 4.1% of total)

Ereeuency Yalid Percent
1. No 27 9.0%
2. Full-time 220 7318
3. Part-time x5 11.6%
4. Free-lance _19 63%
301 100%
V35 Have you evsr worked in the profession in which vou teach? (Missing=3; 2.4% of total)
[Yocational facuity only] Erequency Yalid Percent
1. No 2 1.78
2. Full-time 108 89.3%
3. Part-time ) 418
4. Free-lance _6 5.0%8
121 1008
Y36 How long aqo did vou wark in the profession in which you teach? (Missing=225; 71.4%8)
Erequency Yalid Percent
1. Never 23 25.8%
2.  Onevyear 27 30.3%
3. Twoyears 4 45%
4. Thres years 6 6.7%
5. Fiveyears 9 10,18
6. Tenyesrs 7 798
7. More than ten years 13 14.6%
89 100%

V36 How lonqg aao did you work in the profession in which you teach? (Missing=1; 5.68)

[Voc faculty not currently in profession.] Frequency Vg]jg Percent
1. Never 1 5.9%
2. Oneyear 3 17,68
3. Twoyears 2 11.88
4. Threeyears 2 11.8%
5. Fiveyears 2 11.8%
6. Tenvyears 3 17.68
7. More than ten years 4 23.5%
18 1008
¥37 Eor whet length did vou work. in the profession in which vou teach” {Missing=25; 7.9%)
Erequency Yalid Perceat
1. Never 25 8.7%
2. Onevyesar 12 42%
3. Twoyears 1 3.8%
4. Threeyears 12 42%
5. Fiveyears 36 12.5%
6. Tenyeers 50 17.2%8
7. Fifteer years 49 17.0%
8. Twenty years 29 10.0%
9. Over twenty years _65 22.5%
289 100%
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V37 For what lenath did vcu work in the profession in which yeu teach? (Missing=6; 4.8%)
[Vocational faculty oniy.] Ereguency Yalid Percent
1. Never 3 2.5%
2. Onevyesar 2 1.7%8
3. Twoyears 2 1.7%
4. Threeyears 4 3.4%
©.  Fiveyears 12 10.2%8
6. Tenyears 26 2208
7. Fiftesn years 25 21.2%8
8. Twenty vears 12 10.2%
9. Over twenty years 32 27.1%
118 1008
¥38 Do you currently teach part-time at another school or college? (Missing=4: 1.3%)
Ereguency Yalid Percent
1. No 198 63.9%
2. High School 7 2.3%
3. Two-year college 66 21.3%
4. Four-year college 30 9.7%
5. Both 2 and 4 year colleges 9 2.9%
310 1008
V39 Do you currently teach full- tlmg.alﬁnghzr_sshml.ntmum( Missing=5; 1.6% of total)
Yalid Percent
1. No 257 83.2%
2. High School 38 12.3%
3. Two-year college 3 1.08
4. Four-year college 1t 3.6%
309 1008




Part-Time Faculty
Appendix B 19

v40 How many hours per week do vou teach at other schogls or col}-.es? {Missing=2; .68)

Hours Ereauency Yalid Percent
none 157 50.3%8
1 hour 7 2.2%
2 hours 2 6%
3 hours 20 6.4%
4 hours 4 1.3%
O hours 2 68
6 hours 22 7.18
7 hours 3 1.0%
8 hours 6 168
9 hours 11 5.5%
10 hours 3 1.0%
12 hours 12 3.8%
15 hours 10 3.2%
16 hours 2 6%
18 hours 8 2.6%
20 hours 4 1.3%
21 hours | 3%
22 hours 1 3%
23 hours 1 3%
24 hours 2 68
25 hours 15 4.8%
26 hours 1 3%
29 hours | 3%
30 hours 4 1.3%
35 hour~ 1 3%
36 hours 3 1.0%
37 hours 2 .68
40 hours 6 1.9%8
50 ..ours 1 33
Mean: 6.886 Median: 0 Mode: 0 312 1008
V41 How meny different clagses do vou teech at other schogls or colleges?

Closses Erequency Yalid Percent
lone 159 50.63
1 class 47 15.0%
2 classes ot 16.2%
3 classes 25 8.0%
4 classes 19 0.1%
O classes 13 4.1%
Meaa: 1.16 Median: 0 Mode: O 314 100%
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Y42 How many students do you teach at other schools or colleges? (Missing=10; 3.28)
stydents Ereauency Yalid Percent
{.  None 152 50.08
2. 1-19 7 2.3%
3. 20-29 19 6.3%
4 30-39 14 468
5. 40-49 13 43%
6. S0-59 6 2.0%8
7. 60~69 9 3.0%
8 70-79 8 2.6%
9. 80-89 9 3.0%
10. 90-99 10 3.38%8
11. 100 or more 57 18.8%

304 1008

V43 Age (Missing responses=4; 1.3%8 of total)  Freguency Yalid Percent

1. 20-29 19 6.1%
2. 50-39 93 30.0%
3. 40-49 123 39.7%
4. 50-59 59 19.0%
9. 60-69 16 9.2%

310 1008
Y44 Qender {Missing responses=5; 1.6% of total) Frequency Yalid Percent
1. Male 183 59.2%
2. Female 126 40.8%

301 1008
V45 Highest Degree Earned (Missing responses=4; 1.3% of total)

Frequency Yalid Percent
1. High Schooi 14 45%
2. Associste 22 718
3. Bachelor 68 21.9%
4. Master 155 50.0%
5. Doctorate 51 16.6%8

310 1008
V45 Highest Degree Earned ( Missing responses=4; 1.3% of total)
[Academic facully only.] Freguency Yalid Percent
1. High School 0 0%
2. Associate 0 0%
5. Bachelor 22 12.0%
4. Master 120 65.6%
5. Doctorate 41 22.4%

124 100%

1<6

EKC

Aruitoxt provided by Eic:
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APPENDIX C; STATISTICAL ANALYSES

Table 1: Chi Square Analysis [N=259%]
Involvement Profile: Division Type

Variable Chi Square DF  Significonce High (residual) Low (residual)
V9 Talk Div. Dean 28.50 8 <001 Carear( +10.9) Voc/tech(~2.9)
V10 Talk Dept. Chair 4159 S <.00001 Carear(+17.7) Business(-11.3)
V11 Talk Faculty 50.52 8 <.00001 Career(+9.3) Business(-20.1)
Y13 Like meet facuity 899 4 .06

Y14 Quidance FT faculty 6.57 4 16

V16 Guidance Div. Dean 428 4 37

Y17 Memos Div. Dean 5.27 4 26

Y18 Attend meetings 38.64 4 <.00001 Career( +8.9) Business(~10.4)
Y20 College Involvement 9.42 4 .051 Business(+7.8) M/Sci&Lib/A(-4.4)
V21 Division Involvement 11,49 4 .02 Career(+6.9) Liberal Arts(-6.0)
Y22 Want more inv. Coll. 7.29 4 A2

Y23 Went more inv. Div. 11,51 4 02 Liberal Arts (+8.7) VYoc/Tech(-6.5)

[Minimum expected frequency 2 5.0.]
* Includes all faculty who were not new in the semester the survey was taken.

Table 2: Chi Square Analysis [N=259%]
involvement Profile: “New and Old Part-timers”

Yariable Chi Square DF  Significance »10yrs  upto!l yr
(residual) (residual)

V9 Telk Div. Dean 9.97 6 A3
Y10 Talk Dept. Chair 8.01 6 24
V11 Talk Faculty 2.19 6 .90
V13 Like meet faculty 3.58 3 31
V14 Guidance FT faculty 6.73 3 08
Y16 Guidance Div. Dean 5.02 3 A7
Y17 Memos Div. Dean 6.23 3 10
Y18 Attend meetings 1.84 3 61
Y20 College Involvement 8.56 3 .04 +10.0 +3.9
V21 Division involvement 2.15 3 54
v22 Wont more inv. Coll 9.36 3 02 -9.0 +6.0
¥23 Want more inv. Div. 14.80 3 .002 -8.7 +10.3

,EC [Minimum -.unactul frequency » 5.0.] 12

Full Tt Provided by ERIC.
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Table 3: Chi Square Analysis [N=259%]
Involvement Profile: “Hopeful Full-timers®

Variable Chi Square DF  Significance  Hopeful FT (residual)
Y9 Talk Div. Dean 3.95 2 14

Y10 Talk Dept. Chair 6.65 2 .04 +8.8
V11 Talk Faculty 4. 2 .09

Y13 Like meet faculty 20.84 1 00001 +17.3
V14 Guidence FT faculty 4,55 | 03 +8.4
V16 Guidance Div. Dean 5.28 ! .02 +8.4
Y17 Memos Div. Dean 3.70 ! .054

Y18 Attend meetings .18 1 37

Y20 College involvement .008 1 93

Y21 Division involvement 14 i .39

V22 Want more inv. Coll. 21.74 | <0000 +17.7
V23 Went more inv. Div. 23.81 | <.00001 +17.9

[Minimum expected frequency 2 5.0.)
¥ Includes all faculty who were not new in the semester the survey was taken.

Table 4 Chi Square Analysis [N=259%]
Iinvolvement Profile: “"Vocational and Academic”

Yariable Chi Square DF  Significance Yocational Acsedemic
(residual) (residual)

Y9 Talk Div. Dean 2.62 2 27

V10 Talk Dept. Chair 1.94 2 38

Y11 Talk Facuity 415 2 A3

Y13 Like meet faculty 9.97 ] 01 -9.2 +9.2

V14 Guidance FT faculty 2.39 1 A2

Y16 Guidance Div. Dean 12 1 13

V17 Memos Div. Deun 4.48 i 03 +5.6 -6

Y18 Attend meetings 8.80 ! 002 +8.8 -8.8

¥20 College Involvement 2.35 1 125

Y21 Division Invoivement 7.52 1 .006 +10.2 -10.2

Y22 Went more irv. Coll. .27 1 .02 -8.6 +8.6

Y23 Want more inv. Div, 6.64 1 .0099 ~9.5 +9.3

o

o  [Minimum expected frequency 2 5.0.] L Lo
® Incluies 0l) foculty who wers not now (n the semostor ths survey was token.
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Table 5: Chi Square Analysis [N=259%]
involvement Profile: Male and Female

Yariable Chi Square DF Significance Male Female
(residual) (residual)

Y9 Talk Div. Dean 45 2 .80
V10 Talk Cept. Chair .34 2 84
Y11 Talk Faculty 56 2 75
Y13 Like meet facuity 2.63 1 A1
V14 Quidance FT faculty 45 1 50
¥ 16 Quidance Div. Dean 23 1 63
Y17 Memos Div. Dean 1.61 ! 20
Y18 Attend mestings 01 1 91
Y20 College Involvement 6.62 ! 01 +99 -9.9
V21 Division involvement 70 1 40
Y22 Went more inv. Coll. 1.42 | 23
Y23 Want more inv. Div. 2.69 ] 10

[Minimum expected frequency 2 5.0.]
* Includes all faculty who were not new in the semester the survey was taken.

Table 6: Chi Square Analysis [N=259%]
Involvement Profile: Day and Evening

Yariabk: Chi Square DF  Significance Day Evening
(residual) (residual)

Y9 Talk Div. Dean 5.76 2 .056

Y10 Talk Dept. Chair 14,36 2 .0008 +11.6 -11.6
V11 Talk Faculty 7.43 2 02 +8.2 -8.2
V13 Like meet facuity .36 1 55

Y14 Guidance FT facuity 02 1 .90

Y16 Guidance Div. Dean 005 ! 94

V17 Memos Div. Dean .05 ! 83

¥ 18 Attend meetings 8.02 1 .005 +7.1 -7.1
V20 College Involvement 2.68 ! 10

Y21 Division Involvement 41 1 52

V22 Want more inv. Coll. 1.83 1 18

V23 Want more inv. Div. 1.32 ! .25

[Minimum sxpocted frequency 2 5.0.] 124

El{llC * Includes all faculty who were not new in the semester the survey was taken.

Full Tt Provided by ERIC.
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Table 7: Chi Square Analysis [N=259%]
Involvement Profile: “Moonlighters”

Yariable Chi Square DF  Significance "Moonlighters” Residual
Y9 Talk Div. Dean 1.75 2 42
Y10 Talk Dept. Chair 3.60 2 A7
V11 Talk Facultv 451 2 1
Y13 Like meet faculty 2.82 1 .09
Y14 Guidance FT faculty .04 ] .84
V16 Guidance Div. Dean .04 1 .85
¥ 17 Memos Div. Dean 51 1 47
V18 Attend meetings .04 ! .84
Y20 College Involvement 44 1 51
Y21 Division involvement 2.38 ! 12
Y22 Want more inv. Coll. 2.18 1 14
V23 Want more inv. Div. 1.63 | .20

[Minimum expected fregquency 2 5.0.]
% Includes all faculty who were not new in the semester the survey was taken.

Table 8: Chi Square Analysis [N=259%]
Involvement Profile: “Full-time Teachers®

Yariable Chi Square DF  Significance Full-time Teachers Residual
Y9 Talk Div. Dean .60 2 74

Y10 Talk Dept. Chair A3 2 93

V11 [alk Faculty 1.73 2 42

Y173 Like meet faculty .35 1 56

Y 14 Guidance FT faculty 1.91 1 A7

V 16 Guidance Div. Dean 4,59 ! .03 -5.6
Y17 Memos Div. Dean A3 1 72

V18 Attend meetings 2.56 | A1

¥20 College Involvement 24 ! 62

Y21 Division Involvement 99 1 32

V22 Want more inv. Coll. 01 1 .90

Y23 Went more inv. Div. 12 1 12

[Minimum expected frequency 2 5.0.) 130

Q * Includes all facuilty who ware not new in the semester the survey was taken.
ERIC

Full Tt Provided by ERIC.
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Table 9: Chi Square Analysis [N=259%]
involvement Profile: "Freeway Fliers"

Variable Chi Square DF  Significance “Freeway Fliers” Residusl
Y9 Talk Div. Dean 2.63 2 27
Y10 Talk Dept. Chair 3 2 21
V11 Talk Faculty 2.99 2 22
Y13 Like meet faculty 3.80 1 051 +7.1
Y14 Guidance FT faculty 16 ] 69
V16 Guidance Div. Dean 1.26 | .26
Y17 Memos Div. Dean .04 1 .84
- Y18 Attend meetings 006 l .94
¥20 College Involvement .80 1 37
V21 Division Involvement 44 | 5l
V22 Want more inv. Coll. 1.09 1 .30
v23 Want more inv. Div. 1.63 | .20

{Minimum expected frequency 2 5.0.]
* Includes all faculty who were not new in the semester the survey was taken.

Table 10: Summary Table Chi Square Analysis
inveivement Profiles

Characteristic Talk Talk Talk Meet Guide Ouide memos meet Inv Inv. More More
Dean Chair Fac. Fac. FT Fec. Div D. fac. coll. div. Inv.C. Inv. D.

Diyision Tvpe

*a h & Science

Business - - -

Career * + + + +

Liberal Arts - +
Yoc/Technical
New Part-timer + + +
0ld Part-timer + - -
Hepeful-Full-timer ~ + Lo + £
Yocational & Acedemic A v v LA A

A0 Ecosway fliers + 134
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Table 11: Chi Square Analysis [N=314]
Professional Profile: Division Type

Variable Chi Square DF Significance High (residual)
¥25 Length teaching PT 4211 12 .00003 Business( +10.5)
(over 10 yrs)
V26 Day or Evening 41.56 4 <¢00001 Business( +16.9)
. (evening faculty)
Y29 Hours teaching 58.44 12 <00001 Math/Sci( +7.3)
(8 or more hours)
Y30 Number of classes 20.45 4 0004 Career (+11.8)
(2 or more clesses)
Y32 Hope teach full-time 28.14 4 .00001 Liberal Arts(+17.7)
V33 Yocational or Academic 141,62 4 ¢00001 Voc/Tech( +24.4)
Y34 Work full~time 38.03 4 <00001 Business( + 18.2)
Y39 Teach full-time 18.51 4 001 Math/Sci( +8.1)
V38 Teach part-time 31.02 4 <0000t Liberal Arts(+18.1)
V43 Age 25.20 8 .001 Business(+12.6)
(50 and over)
Y44 Male or Female 38.03 4 00001 Libera! Arts(+17.2)
\ female)
V45 Highest degree 91.68 8 <00001 Liberal Arts(+6.8)
(Ph.D.)

[Minimum expected frequency 2 5.0.]
Table 12: Chi Square Analysis IN=314]

6

Low (residual)
Liberal Arts(+12.1)
{1 yror less)
Career (-12.6)
(evening faculty)
Business( +18.8)
(up to 3 hours)
Business(+11.2)

(1 class)
Business(-13.7)

Liberal Arts(-31.4)
Liberal Arts(-17.4)
Business(~5.0)
Business( -9.3)

Career(+7.1)
(under 40)
Business(+11.6)
(male)

Yoc/Tech( +19.2)
(B.A. or less)

Professional Profile: “New and Old Part-timers"

Variable Chi Square DF Significance >10yrs 6-10 2-5 1 yr
(res.) (res.) (res.) (res)
Y26 Day or Evening 36.12 3 <00001 +15.1 +17.9
(eve.) (day)
V29 Hours teaching 19.38 9 .02 +8.1 +10.3
(<3hrs) (>7hrs)
Y30 Number of classes 18 3 .98
V32 Hope teach full-tima 13.29 3 .004 -3.2 +14.4
Y33 Vocational or Academic 5.91 3 116
Y34 Work full-time 19.12 3 .0003 +9.8 -15.8
Y39 Teach full-time 11.76 3 .008 +4,7 -8.6
Y38 Teach part-time 13.45 3 .004 -9.2 +8.1
Y43 Age 40.86 6 <00001 +15.0 +12.4
(250) (<40)
Y44 Male or Female 14.89 3 .002 +10.6 - +12.0
( male) (1emale)
Y45 Highest dagree 1.94 6 .92
Q ‘
ERIC [Minimum expected frequency 2 5.0.] 154

Full Tt Provided by ERIC.
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Table 13: Chi Square Analysis [N=314]
Professional Profile: "Hopeful Full-timers"

Variabls Chi Square DF Significance “Hopeful Full-time"
V25 Length teaching PT 13.29 3 .004 +14.4 (up to 1 year)
V26 Day or Evening 14.30 1 .0002 +14.6 (day)

V29 Hours teaching 16.11 3 .00 +13.1 (over 7 hrs)
Y30 Number of clesses 421 2 12

Y33 Yocational or Academic  18.96 1 .00001 +18.4 (academic)
Y34 Work full-time 27.34 1 <.00001 -22.

V39 Teach full-time 33 1 .56

V38 Teach part-time 25.29 1 <00001 +209

V43 Age 11.86 2 .003 +2.9 (under 40)
V44 Male or Female 15.26 I .00009 +16.6 (female)

V45 Highest degree 23.02 2 .00001 +13.3 (MA)

[Minimum expected frequency 2 5.6 |

Table 14: Chi Square Analysis [N=314]
Professional Profile: Vocational and Academic

Yariable Chi Square DF Stignificance Yoc. (residual) Acad. (residual)
V25 Length teaching PT 591 3 .12

V26 Day or Evening 5.70 1 .02 +9.1 (evening) +9.1(day)

¥29 Hours teaching 0.80 3 12

V30 Number of classes 8.04 2 .02 +6.9 (3 or more) +5.1 (2 classes)
Y32 Hope teach full-time 18.96 1 .0000t1 -18.4 +18.4

Y34 Work full-time 7.02 1 .008 +11.3 -11.3

V39 Teach full-time 2.06 1 .15

Y38 Teach part-.ime 15.27 1 .00009 «16.1 +16.1

V43 Age .69 2 .7

V44 Male or Female 5.16 1 .02 +9.5 (male) +9.5 (female)
V4E Highest degree 94.34 2 <00001 +39.2 (BA/less) +23.8 (MA)

[Minimum expected frequency 2 5.0.)

©

ERIC 1305
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Table 15: Chi Square Analysis [N=314j
Professional Profile: Male and Female

Varisble Chi Square DF Significance Female (residual)
V25 Length teaching PT 14.89 3 .002 +12.0 (upto 1 yr)
Y26 Day or Evening 10.62 1 .00t +12.5 (day)

V29 Hours teaching 7.20 3 .07

Y30 Number of classes 1.86 2 .39

V32 Hope teach full-time 15.26 1 .00009 +16.6

V33 Yocational or Academic ©.16 .02 +9.5 (aced.)

Y34 Work full-time 24.03 1 <00001 -21.0

V39 Teach full-time 2.08 1 .15

V38 Teach part-time 10.32 1 .001 +13.3

Y43 Age 1.67 2 43

Y45 Highest degree 15.17 2 .0005 +16.7 (MA)

[(Minimum expected frequency 2 5.0.]

Table 16: Chi Square Analysis [N=314]
Professional Profile: Day and Evening

Yariable Chi Square DF Significance Day (residual)
V25 Length teaching PT 36.12 3 <.00001 +17.9 (up to 1yr)
V29 Hours teaching 21.97 3 .000G7 +13.6 (over 7 hrs)
Y30 Number of classes 1112 2 .004 +3.3 (3 or more)
Y32 Hope teach full-time 14,30 1 .0001 +14.6

V33 Vocaticnal or Academic 5.70 1 .02 +9.1 (Acad.)

Y34 Work full-time 18.14 1 .00002 ~-16.5

Y39 Teach full-time 8.05 1 .005 -1.3

Y38 Teach part-time 8.17 1 .004 +10.7

V43 Age 8.24 2 .02 +9.7 (under 40)
Y44 Male or Femals 10.62 i .001 +12.5 (female)
Y45 highest degree 1.79 2 4

[Minimum expected frequency » 5.0.]

8

Male(residual)
+10.6 (over 10yrs)
+12.5 (eve.)

-16.6
+9.5 (voc.)
+21.0

-13.3

+10.3 (BA.)

Eve. (residual)
+15.1 (over 10yrs)
+10.7 (up to 3 hrs)
+12.3 (1 class)
-14.6

+9.1 (VYoc.)

+16.5

+7.3
-10.7

+7.5 (50 and over)
+12.5 (male,
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Table 17: Chi Square Analysis [N=314]
Professional Profile: "Moonlighters”

Yariable Chi Square DF Significance "Mo alighters®(residual)
V25 Length teaching PT 19.12 3 .0003 +9.8 (6~10yrs)
Y26 Uay or Evening 18.14 1 .00002 +16.5 (Evening)
¥29 Hours teaching 22.88 3 .00004 +15.0 (up to 3 hrs)
Y30 Number of classes 4.51 2 .10

Y32 Hope teach full-time 27.54 1 <00001 ~22.6

V33 Vocational or Academic 7.03 1 .008 +11.3 (Vocational)
V39 Teach full~time 5.30 1 .02 +6.6

V38 Teach part-time 27.17 1 <00001 -21.8

Y43 Age .92 2 .63

Y44 Male or Female 24.03 1 <00001 +21.0 (male)

Y45 Highest degree 26.46 2 <00001 +18.3 (B.A)

[Minimum expected frequency 2 5.0.]

Table 18: Chi Square Analysis [N=314]
Professional Profile: “Full-time Teachers"

Variable Chi Square DF Significance Full-time Teachers (residual)
¥25 Length teaching PT 11.77 3 .008 +4.2 (over 10yrs)
Y26 Day nr Evening 8.05 1 .008 +7.3 (evening)
¥29 Hours teaching 4.25 3 .24

V30 Number of classes .01 1 .90

Y32 Hope teach full-time 33 1 .56

V335 Vocational or Academic 2.06 1 .15

V34 Work full-time 5.30 1 .02 +6.6

Y38 Teach part-time 15.14 1 .0001 -10.4

V43 Age 4.16 2 .12

Y44 Male or Female 2.08 1 15

V45 Highest degree 6.27 2 .04 +7.0(MA.)

[Minimum expected frequency 3 5.0.]

. 120
ERIC
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Table 19: Chi Square Analysis [N=314]
Professional Profile: “Freeway Fliers”

Varinble Chi Square DF Significence “Freewey Fliers™(residual)
V25 Length teaching PT 13.45 3 .004 +8.1(2-5 yrs)
Y26 Day ar Evening 8.17 1 .004 +10.7 (Day)
V29 Hours teaching 6.24 I 10

Y30 Number of classes .86 1 .35

¥32 Hape teach full-time 25.29 1 <00001 +20.9

V33 Vocational or Academic  15.27 1 .00009 +16.1(Academic)
Y34 Work full-time 27117 I <00001 -21.8

V39 Teach full-time 15.14 1 .0001 -10.4

V43 Age 2864 2 .27

V44 Male or Female 10.32 I .00f +13.3 (female)
Y45 Highest degree 17.42 2 .0002 +17.0 (MA)

(Minimum expected frequency 2 5.0.]

Table 20: Summary Table Chi Square Analysis
Professional Profiles

Characteristic Long Day/ Hrs No. Hope Voc/ Work Tesch Teach Age M/F Degree
Teach Eve Teach Class FT Acad. FT FT  PT

Division Type

Math & Science + +

Business + Eve - - - + - - + M

Career Day + -

Liberal Arts - * Aced. - + F +
Yoc/Technical Voc -
New Part-timer Day + + - - + - F

0ld Part-timer Eve -~ - + + - + M
Hopeful-FT - Day + Acad. - + - F MA.
Yoc. & Acad. A-Day Y+ A+ V+ A+ A-F A+
Male& Female M+  M-Eve F+  F-Ac. M+ F+ F+
Day &Evening D+ D+ D+ D+ D-Ac. E+ E+ D+ E+ D-~F
Moonlighters + Eve - - Yoc + - M -

ET Teachers + Eve + - M.A,
o  [reewsyfliers - Eve +  hced - - Fo MA
ERIC 194,

Aruitoxt provided by Eic:
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Table 21: Chi Square Analysis [N=256%]
Involvement in Division and in College

V21 Involvement in Division

Y20 Involvement in

College 1. Involved 2. Not Involved Row Totals

1. Involved 126 8 134
EF=86.9 EF=47.1 52.32
Residual=39. 1 Residual= -39.1

2. Not Involved 40 82 122
EF=79.1 EF=42.9 47.7%
Residual= ~39.1 Residual=39.1

Column Total 166 90 256
64.8% 35.2%8 1008

Chi-Square: 105.07 Degrees of Freedom: 1 Significance: <.00001
*Includes all faculty who were not new in the semester the survey was taken.

Table 22: Chi Square Analysis [N=241%]
Desire for More involvement in Division and College

Y23 More Involvement in Division

¥22 More invelvement

in_College 1. Yes 2. No Row Totals

1. Yes 140 6 146
EF=96.3 EF=49.7 60.68
Residual=43.7 Residual= ~4X.7

2. No 19 76 9%
EF=62.7 EF=32.3 39.4%
Residugl= -43.7 Residual=43.7

Column Totals 159 82 245
66.0% 3408 1008

Chi-Squere: 147.66 Degrees of Freedom: 1 Significance: <.00001

*Includes all faculty who were not new in the semester the survey was taken.

|
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Tahle 25: Chi Square Analysis [N=226%]
Desire to Meet Faculty and Desire for More Involvement in College

V22 More involver.2nt in College

Y13 Meet Faculty i. Yes 2. No Row Totals

1. Yes 99 20 119
EF=73 2 EF=45.8 52.7%
Residual= 25.8 Residual= -25.8

2. No 40 67 107
EF=65.8 EF=141.2 47.3%
Residual= -25.8 Residual= 25.8

Column Totals 139 87 226
61.5% 38.5% 1008

Chi-Square: 49.94 Degrees of Fresdom: | Significance: <.00001

¥|ncludes all faculty who were not new in the semester the survey was token.

Table 26: Chi Square Analysis [N=224%]
Desire to Meet Faculty and Desire for More Involvemeat in Division

¥23 More Involvement in Division

V13 Meet Faculty 1. Yes 2. No Row Totals

1. Yes 99 17 116
EF=77.7 EF=38.3 51.8%
Residual= 21.3 Residual= ~21.3

2. No 51 57 108
EF=72.3 EF=35.7 48.2%
Regidual= -21.3 Residual= 21.3

Column Totale 150 74 224
67.0% 33.08 1008

Chi-Square: 36.74 Deyi-ees of Freedom: 1 Significance: <.00001

®*Includes all faculty who were not new in the semester the survey was taken.

ERIC

Full Tt Provided by ERIC.
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Table 27: Chi Square Analysis [N=259%]
Guidance from Division Dean with Involvement

Variable Chi Square DF  Siraificance Received Ouidance( residual)
Y9 Talk Div. Dean 7.13 2 .03 +65.6
Y10 Talk Dept. Char 4.03 2 A3

V11 Talk Faculty RN 2 57

V13 Like mest faculty 2.78 | 10

Y14 Guidance FT faculty 30.67 1 <.00001 +20.1
V17 Memos Div. Dean 1.95 1 16

V18 Attend meetings 2.87 1 .09

v20 College involvement 15.44 1 .00009 +14.4
V21 Division involvement  15.11 | .0001 +13.6
¥22 Want more inv. Coll. 3.60 1 .06

V23 Want more inv. Div. 2.63 1 10

[Minimum expected frequency 2 5.0.]
* |ncludes all faculty who were not new in the semester the survey was taken.

ERIC

Full Tt Provided by ERIC.
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Table 28: Discriminant Analysis [N=198%]
Involvement Profile by Division Type

Division Prior Correctly Predicted
Probability Oroup Members

1. Math & Science 13% ARE

2. Business 27% 7558

3. Career 168 46.9%

4, Liberal Arts 278 41.2%

5. Yoc/Tech 17% 158

50.51% of grouped cases correctly classified.

Yariables Function 1 Function 2 Function 3
Y9 Talk Div. Dean ~.06 .65 .07
Y10 Talk Dept. Chair 27 .67 -.18
Y11 Talk toFaculty .62 .08 27
Y13 LikeMeet Faculty -.11 18 61
V14 Guidence FT Faculty .25 05 -33
Y16 Guidance Div.Deen -~.12 A7 -15
Y17 Memos Div. Dean .20 ~13 -.08
V18 Attend Div. Meetings .51 18 -32
Y20 {nvolved College -1 27 -.36
V21 Involved Div. -.007 .38 -.40
Y22 Went more Inv. Coll -.09 20 4
Y23 Want more inv Div. -.06 44 44

Division Type Function | Function 2 Function 3

1. Math & Science -.37 22 -29

2. Business .97 N7 .36

3. Career -.76 -~ 17 27

4. Liberal Arts 27 -.09 -.51

S. Yoc/Tech ~.96 61 23
Cononical Discriminant Functions

Yalues Function 1 Function 2 Function 3

Eigenvalue .55 A7 14

Percent of Variance 62.40 19.51 15.94

Canonical Correlation .60 .38 .35

Wilks' Lambda A7 13 .86

Chi~squared 141 42 58.49 28.44

Degrees of Freedom 48 33 20

Significance <0001 0041 .09

o * Includes all faculty who wore not new in the semester the survey was taken.
ERIC 0f 269 aaovo, 61 hod ot looct ono mioping dicoriminating verioblo.

Aruitoxt provided by Eic:
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Table 29: Multiple Regregsion Analysis** [N=259%]
Involvement Profile: "New and Old Part-Timers"xxx

Yariable Bete T Probability
V23 Want more inv. Division -.26 ~4.4% <.00001

Y10 Talk Lept. Chair -15 -2.54 0118
R=.20 R square=.09 Pairwise N= 223

¥ Includes all faculty who were not new in the samester the survey was taken.
*%| ast step, stepwise regression.
*%%01d part-timers results in table: those who have been teaching over 5 years.

Table 30: Multiple Regression Analysis** [N=259%]
Involvement Profile: “Hopeful Full-timers”

Variable Bate T Probability
V23 Want more inv. Div, 23 3.7 0003

Y13 Like meet facuity 21 3.43 .0007

Y10 Talk Dept. Chair A7 2.95 0035

Y17 Memaos Div. Dean 12 2.03 0429
R=.41 R square=.17 Pairwise N= 223

* Includes all faculty who wers not new in the semester the survey was taken.
%% ast step, stepwise regression.

Table 31: Multipie Regression Analysis** [N=259%]
Involvement Profile: “Vocational and Academic"*¥x

Yoriable Beta T Probability
Y21 Division Involvement A7 2.61 .0097

Y23 Want more inv. Div. -17 -2.76 0062

Y18 Attend Division Meetings A3 2.02 .0446
R=.29 R square=.09 Pairwise N= 223

* Includes all faculty who were not new in the samester the survey was taken.
*%Last step, stepwise regression.
®%% Yocational faculty results in table.

'EC 14;

Full Tt Provided by ERIC.
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Table 32: Multiple Regression Analysig¥¥* [N=259%]
Inveivement Profile: Day and Evening¥*

Variable Beta T Probability
Y10 Talk Dept. Chair -.18 -2.86 .0046

~ Y18 Attend Division Meetings -.14 ~2.32 .0209
R=.25 R square=.06 Pairwise N= 223

¥ Includes ail facully who were not new in the semester the survey was taken.
%% ast step, stepwise regression.
*%% Evening faculty results in table.

Table 33: Multiple Regression Analysis*¥* [N=259%]
involvement Profile: “Moonlighters”

Yariabile ' Beta T Probability
V11 Talk Faculty -12 -1.99 .04
R=.12 R square=.02 Pairwise N= 223

* Includes all faculty who were not new in the semester the survey was taken.
%#%Last atep, stepwise regreasion.

Table 34: Multiple Regression Analysis** [N=250%]
Involvement Profile: “Full-time Teachers”

Yariable Beta T Probability
Y16 Guidance Division Dean ~13 -2.18 .0303
R=.13 R square=.02 Pairwise N= 223

* Includes all faculty who we: & not new in the semester the survey was taken.
%%Last step, stepwise regraasion.
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Table 35: Discriminant Anzlysis [N=283%]
Professional Profile by Division Type

Division Prior Correctly Predicted
Probability Oroup Members

1. Math & Science 13% 52.8%

2. Business 27% 6368

3. Career 20% 31.0%

4. Liberal Arts 26% 849%

5. Yoc/Tech 143 64.1%

61.13% of grouped cases correctly classified.

Yariables Function 1 Function 2 Function 3
“Acadeinics”  “Moonlighters” “FT Teachers®
VY25 Lengthof Teaching -.22 38 19
V26 Day or Evening ~19 D8 A7
V29 Hoursper week FC .13 -.91 .56
V30 Different classesFC -.03 -.41 19
V32 Hope full-time 25 -.27 -.03
¥33 Vocational/Academic .87 33 A3
Y34 Work in Profession -.26 47 .02
Y39 Teach full-time .08 07 52
V38 Teech part-time 25 -.21 -27
V43 Age -1 37 -.06
Y44 Gender .26 -.41 -.33
Y45 Highest degree earned .45 A9 -.36

Canonical Discriminant Functions Evaluated at Group Mesns

Division Type Function 1 Function 2 Function 3
“Academics®  “Moonlighters” “FT Teachers"

1. Math & Science 15 38 .97

2. Business -.56 795 -.532

3. Caresr -.25 -.76 -.20

4. LiberalAits 1.39 -.16 -17

5. Voc/Tech -1.81 -.39 .36

Canonicel Discriminant Functions

Values Function | Function 2 Function 3
"Academics®  “Moonlighters” “FT Teschers™

Eigenvalue 1.14 33 19

Percent of Yariance 68.08 19.48 11.08

Canonical Correlation 13 .50 40

Wilks' Lembda .29 62 .82

Chi~squered 337.83 129.86 $2.68

Dogrees of Freedom 48 33 z0

Significance ¢.0001 ¢.0001 145 .0001

% 0f 314 cnves, 31 had at 1east one missing discriminating varisble.
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Table 36: Multiple Regression Analysis*¥* [N=314]
Professional Profile: "New and 0ld Part-timers" %%

Variable Beta T Probability
V26 Day or Evening (evening=positive) 27 5.20 <0001

V43 Age 29 6.03 <.0001

V44 Male or Female ( female=positive)  -.13 -2.66 .0082

Y30 Number of clesses 16 3.28 0011

V34 Work full-time 14 . 2.67 .0080

Y39 Teach full~time 10 2.00 .0450
R=.54 R square=.30 Pairwise N= 302

**| ast step, stepwise regression.
®%X01d part-timers resuits in table: those who have been teaching more than 5 y2ars.

Table 37: Multiple Regression Analysis** [N=314]
Professional Profile: "Hopeful Full-timers”

Yariable Beta T Probability
V34 Work full-time -.14 -2.46 0143

Y38 Tench part-time 18 3.39 .0008

V45 Highest degree 21 4.02 .0001

Y29 Hours teaching A7 3.19 0016

Y25 Length teaching part~-time -13 -2.55 0111

R=.46 R squere=.21 Pairwise N= 302

%) ast step, stepwise regression.

Table 38: Multiple Regression Analysis¥*¥* [N=314]
Professional Profile: “Vocational and Academic"*x

Yariablo Beta T Probability
Y45 Highest degree -.45 -9.27 <.0001

Y38 Teach part-time -.19 -3.86 .0001

Y39 Teach full-time - 11 -2.¢9 0226
R=52 R square=.27 Patrwise N= 302

%% ast step, stepwise regression.
®®* Yocational facuity resuits in table.

Full Tt Provided by ERIC.
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Table 39: Multiple Regression Analysis¥** [N=314])
Professional Profile: Male and Female¥¥*

Variable Beta T Praobability
V34 Work full-time -20 -353  .0005

V25 Length teachig part-time -16 -297 0032

Y32 Hope teach full-time 13 224 0260
R=.35 R square=. 12 Pairwise N= 302

%% ast step, stepwise regression.
*®% Female feculty results in table.

Table 40: Multiple Regression Analysis** [N=314]
Professicnal Profile: Day and Evening*¥**

Variable Beta T Probability
¥25 Length teaching part-time 32 6.03 <0001

Y29 Hours of teaching -21 -3.89 .0001

Y34 Work full-time A 2.04 .0421
R=.44 R square=.19 Pairwise N= 302

#%Last otep, stepwise regression.
##* Evening faculty results in table.

Table 41: Multiple Regression Analysis*¥* [N=314]
Professional Profile: "Moonlighters®

Variable Beta T Probability
V32 Hope teach full-time -.14 -2.57 0105

V38 Teach part-time -.19 ~-3.50 .0005

Y44 Male or Female( positive=female) -16 -2.92 0037

¥29 Hours of teaching -.18 -5.47 .0006

¥25 Length teaching part-time A3 2.54 0115
R=_47 R squore=.22 Pairwise N= 302

% ast step, stepwise regression.

~ERIC

Full Tt Provided by ERIC.
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Table 42: Multiple Regression Analysis** [N=314]
Professional Profile: “Full-time Teachers”

Yariable Beta T Probability
V38 Teach part-time -22 -3.85 .0001

V25 Length teaching part-time 18 3.28 0012

Y33 Vocationa! or Academic(positive=ac.) .14 2.61 .0095
R=_31 R square=.09 Pairwise N= 302

**Last step, stepwise regression.

Table 43: Multiple Regression Analysis** [N=314]
Professional Profile: "Freeway Flierg"

Yariable Beta T Probability
V34 Work full-time -19 -3.50 0005

Y32 Hope teach full-time 18 3.29 0011

V39 Teach full-time ~.19 -3.74 .0002

Y33 Yocutional or Academic 16 3.08 0023
R=.43 R square=.18 Pairwise N= 302

*%_ast step, stepwise regression.
*%%0ld part-timers results in table.

Table 44: Multiple Regression Analysis*¥* [N=250%]
Involvement in College predicted with Involvement Variables

Yariable Beta T Probabiiity
V16 Quidance Div. Dean .20 3.39 0008

V18 Atter. meetings A5 2.54 0114

Y9 Talk Div. Dean A5 2.51 0006
R=.33 R squere=.11 Pairwise N= 223

*Includes all faculty who were not new in the semester the survey was taken.
**_ast step, stepwise regression.

; 146
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Table 45: Multiple Regression Analysis¥** [N=250%]
involvement in Division predicted with Involvement Variables

Variable Beta T Probability
V18 Attend meetings 20 3.46 .0006

V16 Guidance Div. Dean .20 3.32 0011

Y9 Talk Div. Dean 14 2.36 0190
R=.35 R square=.13 Pairwise N= 223

*Includes all faculty who were not new in the semester the survey was taken.
%%] ast step, stepwise regression.

Table 46: Multiple Regression Analysis** [N=259%]
Desire More Invoivement in College predicted with Involvement Variables

Variable Bete T Probability
Y13 Like meet faculty 44 8.00 <.0001

V14 Guidance from FT faculty 14 2.59 .0102
R=.46 R square=.21 Pairwise N= 223

*Includes all faculty who were not new in the semester the survey was taken.
% %Lost step, stepwise regression.

Table 47: Multiple Regression Analysis** [N=259%]
Desire More Involvement in Division predicted with Involvement Variables

Yariable Beta T Probability
V13 Like meet faculty .38 6.51 <.0001
R=.38 R square=.14 Pairwise N= 223

*includes all faculty who were not new in the semester the survey was taken.
%*%| azt step, stepwise regression.

Table 48: Muitiple Regression Analysis*¥* [N=259%]
Teaching Hours predicted with Involvement Variables

Yariable Beta T Probabtlity
V11 Talk Facuity .28 486 <0001

V23 Want more inv. Div. 18 3.08 .0023

Y18 Attend meetings A7 2.86 .0046
R=.38 R square=.14 Pairwise N= 223

*includes sl faculty who were not ne:y in the semester the survey was taken.
*%| nat step, stepwise regression. 1 41
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Table 49: Multiple Regression Analysis** [N=314]
Teaching Hours predicted with Professional Profile Variables

Varieble Beta T Probability
Y34 Work full-time -.19 ~-3.29 .00

¥26 Day or Evening (Evening=positive)  -.19 ~3.37 .0008

Y32 Hope teach full-time 16 2.74 .0065

Y45 Highest degree -1 -2.10 0365
R=.37 R square=.14 Pairwise N= 302

*%Last step, stepwisse rogression.

Table 50: T-Test [N=305]
Teaching Hours of “Hopeful Full-timers"

(Pooled Yariance Estimate)

V32 Hope FT Cases Mean Si.Dev. T Value df 2-tail probability
Oroup 1: No 134 2.13 1.13 ~4.04 303 <001
Group 2: Yes (XA 2.67 1.19

Table 51: T-Test [N=305]
Teaching Hours of Vocational and Academic

( Pooled Yariance Estimste)

Y33 Yoc/Academic Cases Mean St.Dev. T Value df 2-tail probadility
Group 1: Vocational 124 232 1.20 -1.45 303 147
Group 2: Academic 181 2.52 1.19

Table 52: T-Test [N=307]
Teaching Hours of Male and Female

(Pooled varience Estimate)

Y44 Male/Female Cases Mean St. Dev. T Value df 2-1ail probability
Group 1: Male 182 229 1.19 ~2.44 305 015
OGroup 2: Female 125 2.63 1.18

ERIC 144

Full Tt Provided by ERIC.
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Table 53: T-Test [N=309]
Teaching Hours of Day and Evening

(Pooled Variance Estimate)

V26 Day/Evening Cases Mean St.Dev. T Yalue df 2-tail probability
Oraup 1: Day 82 2.94 1.15 4.69 307 <.001
Oroup 2: Evening 227 2.24 1.16

Table 54: T-Test [N=305]
Teaching Hours of "Moonlighters”

(Pooled Yariance Estimate)

Y34 Moonlighters Cases Mean St Dev. T Value df 2-tail probability
Oroup 1: No 156 2.75 1.16 4,77 303 <.001
Oroup 2: Yes 149 2.12 1.14

Table 55: T-Test [N=307]
Teaching Hours of “Fuli-time Teachers"

(Pooled Yariance Estimate)

Y39 FT Teachers Cases Mean St.Dev. T Value df 2-1ail probability
Group 1: No 270 2.41 1.21 -.49 305 626
Oroup 2: Yes 37 2.51 1.10

Table 56: T-Test [N=310]
Teaching Hours of "New and Old Part-Timers”

(Pooled Yariance Estimate)

¥25 Length Teaching Coses Mean St. Dev. T Velue df 2-tail probability
Oroup 1: New-S yrs 199 2.54 1.18 2.20 308 .029
Oroup 2: 6-15+yrs 11} 2.23 1.21

©

EC 14
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Table 57: T-Test [N=308]
Teaching Hours of “Freeway Fliers®

( Poolod Yariance Estimate)

V38 Fwy Fliers Cases Mean St.Devy. T Value df 2-tail probability
oroup 1: No 196 2.34 1.18 -1.82 306 .069
Group 2: Yes 112 2.60 119

Table 58: T-Test [N=155%]
Teaching Hours and College Involvement

(Pocied Variance Estimate)

Y20 College Inv. Cases Mean St.Dev. T VYalue df 2-tatl probability
Group 1: Yes 135 2.44 1,23 -.31 253 157
Group 2: No 120 2.49 1.19

® Includes all feculty who were not new in the semester the survey was taken.

Table 59: T-Test [N=254%]
Teaching Hours and Division Involvement

(Pooled Yariance Estimate)

Y21 Division Inv. Cases Mean St.Dev. T Value df 2-tail probability
Group 1: Yes 166 2.43 1,22 -.59 252 555
Group 2: No 88 2.52 1.21

* Includes all faculty who were not new in the semester the survey was taken.

Table 60: T-Test [N=241%]
Teaching Hours and Desire More Involvement in College

(Pooled Yariance Estimate)

V22 More Inv. College Cases Mean St.Dev. T Value df 2-131l probability
Oroup 1: Yes 147 2.60 1.21 1.54 239 125
Oroup 2: No 94 2.35 1.23

¥ Includes all faculty who were not new in the semester the survey was (aken.

4 o
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Teaching Hours and Desire More involvement in Division

(Pooled Variance Estimate)

¥23 More Inv. Divigsion Cases Mean St. Dev. T value df 2-tail probability
Group 1: Yes 158 2.66 1.21 2.62 237 .009
Oroup 2: No 81 2.23 1.19

* Includes all faculty who were not new in the semester the survey was taken.

Table 62: T-Test [N=246%]
Teaching Hours and Talk to Division Dean

(Pooled Variance Estimate)
V9 Talk to Div. Dean  Cases Mean St Dev. T Value df 2-tail probability
Oroup 1: Often 118 2.58 1.27 1.66 244 .099

Oroup 2: Infrequently 128 2.32 1.16
* Includes aii faculty who were net new in the semester the survey was taken.

Table 63: T-Test [N=209%]
Teaching Hours and Talk to Faculty

(Ponled Yariance Estimate)

Y11 Talk to Foacuity Cases Mean St. Dev. T Value df 2-tail probability
Oroup 1: Often 154 2.79 1.17 483 207 <.0001
Oroup 2: Infrequently 55 2.91 1.14

* Includes all faculty who were not new in the semester the survey wes taken.

Table 64: T-Test [N=254%]
Teaching Hours and Attend Division Meetings

(Pooled Variance Estimate)

V138 Attend Meetin 3  Cases Mean St. Dev. T Value df 2-tail probability
Oroup 1: Yes 44 3.00 1.20 3.24 252 .001
3roup 2: No 210 2.26 119

o * Includes all faculty who were not new in the semester the survey was taken.
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